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CHAPTER I 
INTRODUCTION AND PLAN OF STUDY 
There are 2.111 high schools with a population of. over 
467,000 students sponsered by the Bom&n catholic Church in 
the United States today. The right of .this Church to 
educate her children .in separate schools is a question that 
has been debated long and vehemently. The struggle is no 
less bitter in this second halr of the twentieth century 
when it. has become tied in with such rar-reaching topics as 
federal aid to education, equal opportunity for all American 
youth, and the age-old problem of the relationship or Church 
and State. 
It is the writer's opinion that . an objective evaluation 
leading to efficacious solutions to the problems can only 
be made by separating the system of parochial school educa-
tion from these important but extraneous issues. Only by 
study of the efficacy or the work done in these schools may 
a fair judgment be made. 
This subject is a fascinating but hopelessly broad one. 
The writer has hoped that by limiting this analysis to 
textbooks and again delimiting the study by inclusion or 
only those used in world history classes that some 
contribution may be made toward a measured assessment. 
The first step in this analysis was the selection or 
the world history textbooks .to be analyzed. The writer 
consulted the. Office or the -Archdiocese or Boston, Depart-
ment or Education for information .about texts used in the 
parochial schools under its jurisdiction. This central 
office contained sample copies o.f . the texts which were 
recommended for use • . The writer .examined these in detail. 
World history textbooks. a.vailable at tbe School of Education 
Resources Ltbrary were then consUlted. The writer then 
chose three public school text.s at random, am three texts 
used exclusively in parochial schools. The titles and 
authors of these texts appear in the Appendix, Table 1. 
For the purpose o.f analysis, a checklist was then 
constructed .after research was done on similar checklists 
in the current literature. . A copy . of this may be found in 
the Appendix, Table 2. 
The writer made a word count .. of twenty pages in each 
text to determine . the average number .of words per line and 
page of materials. Using these figures, a word count was 
then made o.f the material divided on the basis or the seven 
main topics which the writer observed 1n the historical 
material of these texts.. These sev~n dlvisions are: 
(1) religion; (2) politics; (3) economics.; (4) sociology; 
(5) geography; (6) war; and. {7) creative arts am science. 
The total number of words for each category were then 
estimated and the percent of the total text material devoted 
to each was then fQUnd. The results of this are found in 
the Appendix, Table 3. 
The writer next counted the illustrations in the text. 
excluding the maps, and subdivided them by topic. The 
results of this analysis are found in the Appendix, 1:able 4. 
Pertinent quotes were chosen from the texts on the main 
topics for the purpose of illustrating the philosophies on 
which the books were based. Thes.e will be found included 
in the material of the analysis of data chapter. 
CHAPrER II 
REVIEW OF RESEARCH AND RELATED LITERATURE 
Although the writer did not find any specific research 
done on the topic of this thesis, investigation of related 
problems has been very extensive. It is concentrated 
primarily in three categories: (1) the importance of the 
text in American education; (2) the construction of check-
lists for text selection.; and (3) evidence of bias or 
slanting in text material. 
1. Importance of the Textbook in American Education 
Jl Levine says in an excellent article summarizing 
current opinion on the text: 
•we should recognize. the fact that in American 
educational practice t .extbooks virtually represent 
the curriculum. It is of course obvious that there 
are other factors such as the knowledge and back-
ground of the teacher, the course of study, and 
supplementary reading materials, ••• nevertheless, 
in spite of any desire and efforts to the contrary, 
the dominant role of the textbook can hardly be 
gainsaid." 
2/ 
Judd - reiterates the opinion of many authorities that 
l,/Michel Levine, "Textbooks in Social Studies,• Social 
Education, . (May, 1939), 3:318-320. 
g/Charl.es H. Judd, Education and Social Progress, Harcourt 
Brace, New York, 1934, p • . 258. 
this prevalence of the textbook method is much more readily 
11 
observable in the U. S. than in other countries. Rugg 
is one of the many writers who .sta.t :e that it is possible to 
. : '; .·. 
estimate very closely . the . content of: . the daily classroom 
.· _:.. 
teaching by a stUdy of the text used. · 
"The study or the textbooks in the · ·so~i-a.l 
studie~ .. is assumed to be. the medium by which 
citizenship training is to be promoted in seconda~y 
school • • • once we know the texts are commonly 
used, it is possible by analysis of these to 
describe the content of these courses . since 
representative texts are virtually the content in 
this field.• y 
Henry Johnson in his analysis of the teaching of history 
finds: · 
•From the point of view of American traditions, 
the most important aid in the teaching of history 
is the textbook. It is, indeed, ,more than an aid. 
In the majority of American .schools it determines 
the facts to be taught and the manner of teaching 
them.• 
. . y 
Osburne concurs with this opinion _in his estimate 
that "74~ of our work in history cons1sts. in teaching the 
i/Earle Rugg, Curriculum. Studies in . the Soci.al Sciences and 
Citizenship, Colorado . S.ta.te Teachers 'College, Greeley, 
Colorado, 1928, p. 1. 
2/Henry Jo!mson, The Teach1ng of History in Elementary and 
~econdary Schools, _ Macmillan, Boston, 1940, p • . 287. · 
~. J. Osburne, Are We Making Good At Teaching History?, 
Public School Publishing Company, Bloomington, Illinois, 
1926, p. 50. 
r 
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pupils to read and. remember what the . textbook records.• 
ll 
Kimmel .. states. that . "' ... • the most influent.lal factor 
in the determination . of the. content of t .he courses of 
study • • • whetaar .. labe.led fusion., un1fie4, . or .subject, 
seems to be representative textbooks ... • .. This. would seem 
to be contrary to the. common idea that texts are chosen . 
- . . Y 
to .fit certain. objectives.. · Beard a.lso emphasizes _this 
trend. y 
According . to KnCl>wlton this exaggerated use .of the 
textbook is started very early in a chiid's education: 
•By the time th.e. pupiL has. reached the junior 
high school., he has .. become. a . text.book addict. 
This is inevi.tabl_e in the American orde~ of things. 
Textbooks_ are introduced at . the eariiest possible 
moment_ and the pupil ·is .made to realize their 
· general_ utility, if. not infallibility." 
.... '· Jl 
Cubberly feels. that this . trend has gone ,.too · tar since the 
l/W. s. Kimmel, "Ins.t .ruct.ion . in the .S.ocia.l Studies,• 
National SUrvey of Secpndary Education, Bulletin, .. 1932, 
Number 17, Government. Printing Office, Washirtgton, D. c., 
p •. 48. 
,g/Charles ·A. Beard, A Charter For The . Social S;ienees, 
American. Histori.ca.L Ass.ociation, Commission on the . Social 
Studies .. in .. the Seho.ols., . Scribner's Sons, New York, 1932, 
p.88. 
yDaniel C. Knowlton, Hi.st.ory_ and Other Social Stugies in 
the High School, . Scribner, New York, 1926, p'. 33~ 
,YB. P. Cub ber ly, The . Text.book Problem •. ,J!PJ.+gbt on. . Mifflin , 
Boston, 1927, . p. 4 • 
--"'==~ -- ======= 
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•pupils ha:v.e. b.ee.n . ens.laved .. ra.t .her than .. freed .. by _the . text-
book.• Yet a great. many . teachers view the text as does 
ll 
Harrington •avai.la.ble .t _o all, __ well~graded in vocabulary, 
~ y 
~~11-a.naly:aed and easy to consult... Or as Fitzgerald 
when he. says that the text "gives. a configuration to the 
whole "subject of. study •• _ • supported by clear-cut graphs, 
p:J._ctures and .diagrams.• It is ~lear, _ therefore, in view of 
the importance . of the. text, that there .. is much need. for y 
research leading to improvement:. Edmunson feels that 
"' •. •• it is apparent .that one· _of . the most effective ways 
or improving content. and . metho.d is to _ place better text-
books in the . hand.s of tea.chers and ~pils~" 
.. ~ 
2. · Oons.truction of Checklists .. For Text Selecti.on 
Any Authority that. is. concerned with the selection of 
texts either for a single school system or for a . whole state 
· ' ,, 
is burdened with great responsibility. For this reason, 
there have been innumerable s.tudies made on the constructicm 
of lists of characteristics which may be -evaluated. in text 
· iliorah· A .• Harringt-on, "The Textbook, A Great American 
AChi.evemen.t ... To Be Memorized., T.o Be Discarded, Or T.o. Be 
Consulted," Ed,u.cational Method"_. {NQYem'Qer., 1937), 17:78-80. 
&/James A. Fitzgera.ld, "'The Textbook In The Modern School, • 
Catholic School Journal·•-· . (!lay~, 1930), .. 38:121-123. 
yJ. B. Edmunson, "The Ethies .of Marketing and Selecting 
Textbooks," The Textbook In An1ericap Educg.tion, .... ,(Part II), 
Thirtieth ·Yearbook, . 193.1 9 National Socie.ty For The. Study Of 
Education, Washington D. c., p. 199. 
,, 
I 
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analysis . . Probably the most inclusive study on this subject 
ll 
was done by Whipple. Her work eon.s.isted of questionnaires 
which were sent to 137 cities' school systems and to twenty-
tour superintendents of instruction where statewide adoption 
was the law. The que.stions . asked concerned current practices 
in text adoption., .with reference to specific standards used. 
The conclusions. show the main methods used were: 
1. Evalua.tion . by use 
2. Comparison and discussion on the basis of personal 
judgment 
3. Personal. examination 
4. Score cards 
5. Book reviews. 
The author also points out the dangers or statewide 
selection which may be influenced by politics and vague 
objectiv~es which do not take into consideration the local 
2/ 
needs of the different communities included. Whipple -
states that there was a need for such a s_tudy because: 
"An examination of a bibliography of studies 
relating to the selection of textbooks shows that 
i/Gertrude Whi.pple_, Procedures Used In Selecting Textbooks, 
University of . Chicag,o.~ ..Press, Chicago, 1936, p. 4. · ~ · 
g/Ibid. , p. 73. 
-
I ·. 
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quantitative or critical reports of procedures 
have usually been concerned with either the use 
of score cards or the evaluation of physical 
features. Though some_ of the more re.cent .. s_tudies 
consider a much greater variety of items, only 
a few present _objective data concerning the pro-
cedures used." 
This writer concurre::l with this_ view after examination of 
.v 
the bibliography mentioned in the. above. 
The checklists investigated ranged from those with 
twenty or more items all of which were subdivided and 
scored for objective evaluation to those which were only 
lists of questions as guides for subjective judgment. y 
Kniss:- lists among his main __ items thes.e . five: . (1) author-
ship.; (2) content .; (3) supplementary materials .; (4) physical y 
features; and _ (5) continuity of thought. Maxwell is 
especially interes.ted in . developing an objective score-card 
to reduce the influence of pressure on the selectors. He 
.feels that freedom fr_om bias. accuracy of material, as well 
&s copyright date, style and technical features are 
i/G. T. Bus.well, "A Sele.eted and Annotated Bibliography of 
Literature Relating to .the . Textbooks," National Society For 
The Study of Education, The Textbook in American .id~ation, 
(Part II), Thirtieth Yearbook, 1931, Publ.ic Schoolblishing 
Company, Bloomington, Illinois, pp. 309-323. 
~F. R~ Kniss, •selecting A Textbook In Tenth-Grade World 
History, • Eciucational. Administration and SUp§rvisipn, (.Septem.ber, 1935), 21:465·47.0. __ _ -
~Charles R. Maxwell, "The Score Card .As A Tool In The 
Sele.ction of Textbooks .," American School Boar(} __ Journal, 
(November, 1931) ., 83:54 .• 
._, 
--==-::t---- ~--=·-=-===-==~ 
ll 
important points to consider. Carlson's five main 
criteria are: (1) study aids .; (2) author •s qualifications; 
(3) reliability of copyright.; (.ft) content; and (5) format. y 
Dalthrop lists . four guides: (1) subject matter; (2) 
organization; (z,.) helps and aids to instruction; and 
(~) mechanic.al. make.u.p.. Adaptation .to .teacher and pupil use 
as well as to curriculum needs were among .the points Jacobs 
. . y . 
would consider in evaluation. In this study special 
·' ' 
interest was taken .in the particularobj~ctives that the 
!, 
', textbook . is to carry out and consideration was gi.ven to an 
. . . 
arrangement which would "promote consistent and integrated 
thought development, study habits and growth in power to 
solve probleu. It 
In additi.on to these lists which can be scored on the 
basis of so many points for each i"&.em, there are many which 
. . ~ 
g~ve only general recommendations. for adoption. Johnson 
i/Eve.lyn F~ Carlson, "Criteria For Analyzing and Evaluating 
Textbooks,~ The Instguctor ...... (~rch, 1951), 60:9. 
,g/Charles John. Dalthrop, ".Ado.ption of School Textbooks, • 
American School Board Journal, (October, 1938), 101:44-52. 
~Leland B. Jacobs, "18 Criteria For Choc;>sing New Textbooks,• 
Clearing .House, .. (April, 1937), 11:485-486. 
i/Henry Johnson, . op • . cit .• , p. 25.3. 
r_· 
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is especially concerned. with the accuracy of the historical 
facts included and the possibility of arousing and keeping 
interest with good format and interesting _ anecdotes. 
Jl 
Spieske lists f .our topics. for investigation: 
1. Organization .and _ emphasis which go with the . course 
of study. 
2. Content ... vi.talized .. by clear concepts and avoidance 
of overly long sentences 
3. Good study . aids, including those which provide for 
a variety_ of activities and .inter.ests 
4. Accuracy of content .and care .taken . in condensation. y 
Moahl.er quetes I. Jame.s Quil.len's .pattern . of . analysis: 
1. Select texts used . mo_st frequently 
2. Identify the most importanttopies and notice 
accurate. and desirable .content 
3. Analyze by noting content, accuracy, balance, and 
ebjectivity. 
4. Present findings _ w:i.th the use . of tables and quotes 
5. Lis.t conclusi.ons. and .. re.e_ommendations. y 
Kni.ss . writes .of a study by the .. Committee. on U. s. History 
Textbooks of the American Assoei.ation of University Women 
which evaluated texts for their success in.: (1) cultivating 
attitudes;. (2) elimination . of . bias; . (3) proper: relation of 
l/AlicEf W. Spieske, BibliographY of Textbooks In The Social 
S;tudies_,_ ~ulle.tin, 1949, Number 23, National Counc'll For The 
Secial Studies, Washington, D. c. , P• 41. 
&/Brother i[chael ~abler, •Textbook Improvement and Inter-
national Understanding," Catholic Educational Re.view:, .. .. (March, 
1949), 47:183. 
~. R. Kniss ., Op. cit., p. 467. 
events to the people . who caused them; and (4) emphasis of' 
the progress of' civiliZ,ed people away !'rom the military. 
This same a.uthor also made an interesting it: limited study 
of the opinions of' teachers about what is important in a 
world history text. The conclusions .. which he drew !'rom the 
twenty~five replies were as follows: 
.!/ 
1. The author should be an historical scholar as well 
as acquainted with the s.econdary Education field. 
2. Language should be . interesting and understood by 
high school . pupils. 
:3. There should be a good amount of study helps. 
4. The emphasis should be on_ generaL trends and the 
modern period. 
5. There should be some corre~ation with present-day 
problems. 
6. The uni.t arrangement .is preferred to the chrono-
logical. 
7. No special emphasis should be placed on the horrors 
of war. 
It is interesting that the opinions of the .students in the 
classes polled emphasized mechanical make-up more . than 
~~ · y 
anything else. McKillop and Stratton summarize the 
suggestions af textboo.k publishers on the subject or text 
l/F. R. Kniss, Ibid. p. 470. 
2/J. R. MeKillop, '"Objective Judgment and. Comparison or 
'fextboaks, lt. __ American School B.oard ,J_OU£nal<~ .... J-y, 19:3:3), 
86:54. . 
L/Burton L. Stratt.on, "Good Typography Lures The Learner, • 
Journal of Education, (January., 1948), 131:56. 
f-
.. --
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analysis. They recommend. noting: (1) copyright date; II 
(2) content, in terms of context; . (3) aids for visual.ization;
1
1 
(4) unbiased content. 11 
The writer did some investigation on the possibility of 1 
checklists. constructed specifically for the analysis of 
parochial school. texts. . It . . i .s interest.ing to note, however, 1 
that those contained in journals concerned primarily with 
education in parochiaL schools .. were practically identical 
with the others which have been no.ted. For example, in the 
!I 
catholic School_ !ournal~ · a rating scale given has five 
di vislons: (1) mechanical . makeup; (2) general appearance 
and interior.; (3) organization of content; (4) presentation 
of content; and (5) general considerations . of authorship and I y 
accuracy. Wolfe feels that evaluat.ion should be . made on 
as objective standards as possi.ble. He writes • ••• score 
cards have been devised for practically every kind of text. 
These measuring standard.s . incorporate the la tes.t in 
educational experimentat.ion~ · so that • • • texts are 
evaluated according to objective worth rather than personal 
l/Dr. E. A. Fitz.pa trick, ed. , "List of Text Characteristics , • II 
catholic School Jo;u,r,nal,,-.. (January' 1.938)' 38:28. !I 
_y'{Rev) John M. Wolfe, "Dioces.an Uniformity of Textbooks For 
The Grade School: Is It Desirable?", National Catholic 
Education Associat.ion, Proceedings, -1929, p. _ 385. 
------ _;:. -=._.::;__ ~ -- - --- -
- -------'Tf-l-"-=-...=...=;o~= 
.!1 ,, 
bias." Tracey in a summary arti.cle ... on the textbook points 
up the lack of material on the subject of the se.le_ct.ion of 
parochial school texts. and recommends further research on 
the topic. 
The writer in. construct.ing the checklist. for this thesis! 
took suggestions from many different articl.es ., but is 
especially indebted to the one constructed by l. James 
Quillen. 
3. Investigation of Bias and .Slamting In Textbooks 
One of the main topics treated in _ research on bias in 
. . .. ':. .. 
textbooks is the effect which this might nave on internation-
. y 
al. understan:ling. . Kandel points out the importance of y 
emphasis on good relations between nations. Orr's 
questionnaire was given to three-hundred unselected 
adolescents to determine what t .he major influence in the 
development of attitudes toward · certain -nationalities. 
She concluded that the text · used in the scbaol was second 
i/John P. Tracey, •Recent Literature On The Textbook," 
c·atholic School Journal• (May., 1938), 38:122. 
II 
I' 
U.I. L. Kandel, "Scrutiny of Textbooks~ n; School 
tAugust 6, 1949), 70:91. and _Society, / 
,, 
~arriet Knight Orr, "History. Textbooks and International ,, 
Attitudes," The Social StJldies., _.{October, 1941) 32:244-245. 
II 
'I 
- --, 
11 
only to the family. McClure stated that bias was shown 
by the material excluded from world histories: 
"The same time that. some wor.ld history courses 
are indicted as being too crowded with facts, they 
must be cr.iticized for obvious gaps in the content 
included. Many • . • • courses tend to .be devoted 
entirely to western civilization and largely to the 
political history of that culture • ~ • social and 
economic developments are likely to receive a 1 
cursory glance • • • middle . and .far. east are I 
ignored or treated through-haphazard references , 
••• little attention (is given) togeographical I 
factors.• 
In a study of thirty-one t .extbo.oks on . the elementary and 
~ 
secondary level, Kendig'!"Gill noted that 25?! of the 
material was given to accounts of war, most of it. glorify ... 
ing it. 
The N. A. AI. sponsored a project in which 800 texts in 
the social studies were studied for material which was 
Hprejudicial. to our form of government, our society, or to 
the system of free enterprise.• The report was to be made 
up of abstracts from the. books, but the committee urged 
fuller analysis of any suspect book beforeany action was 
,!IDorothy McClure, ·''Social Studies Textbooks and Atomic 
Energy," School Review,. (December, 1949) , 57:540. 
,g/Isabelle .. Kendig,-Gill, . War and Peace in. u. s. History 
Textbooks, . Natisnal. Council of The P.reventiCil. ··of War, 
New York, 1923. 
,, 
I 
I 
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11 
taken. The writer was interested . in the comments of some 
of the members of the Harvard Graduate School of Education, 
g/ 
because of their relevancy to this_ study. 
"The strength of schools in a democracy is 
that they are open to different points of view 
concerning the means by which national ends may 
be attained ••• The N. A. M. like any other 
group that undertakes -to evaluate textbooks for 
use in the schools _ has two pos s.i ble _ courses of 
action before _it. It may take a naTrow view of 
democracy and thereby tend -to force - the teaching 
of social studies into a single mold--which is _ 
- neither the traditiona_l · nor the proper way of --
education in a government based on the· maintain-
ance _of free institutions~ - Or it may judge 
textbooks in terms that help rather ~an hinder 
the schools in their honest attempts _ to train 
the future citizens _ of America. • - ~ -~ _ {such 
analysis) will find -ve_ry few state,neilts -not 
espoused by some legitimate group ih:_ ()ur society." 
Saveth's study concluded that there were definite evidences 
. - ~ - v 
of bias against certain races and nations. Epp 's 
o:pinion is that the only way to get a completely unbiased 
text is to allow "'historical scho.lars": to _ wri~e completely 
l/William c. Bagley, editor, "TheN. A. M~ - To Judge Text-
books In The Social Studies~" SChool and _ §o_ciety,_ . (December 
31, 1940), 52:651. 
&/William C. Bagley, editor, _ "Members of the Harvard Gradu-
ate School of Education on the N. A. M. Project,'' School 
and Society, (January 18, 1941), 53:74. 
,YEdward N. Saveth, "Good St_ocks and Lesser Breeds.; the 
Immigrant in American Textbooks," CommentarY, , {May_, 1949), 
49:494. 
,i/P. H. Epps, "Who Shall Write Unbiased Texts?,tt School am 
Society, (December_, 1951) , 74:345-346. 
/ 
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:l 
free from any interference from any pressure groups. 
Library of Congress has put rut an excellent document sum-
]/ 
marizing this type of research. y . . 
K. E. Keenan points up the mistaken tendency of some 1 
authors who write parochial school texts to surpress those 
parts of history which are unfavorable to the Church: 
~. • • (the) Church is not and never has been 
a congregation of the perfect but a training school 
for the imperfect • • • Pope Leo XIII has. opened 
the Vatican. archives to historical scholars in 
1883 • • • Tell the truth, God has no need of a 
lie." y 
Leen, however, feels that textbooks should be written w1 th 
the intention of inculcating certain ideas, especially those i1 
which are to be used in parochial schools_. Pierce's study / 
I 
of press.ures put · on textbook selectors _ and. authors includes 
comments on the efforts of Cathol1c Grganizations, especially 
I 
the Knights of C0lumbus, to stop t .he adoption of textbooks 
in the schools which they .f'elt contained sections which were 
l/iielen ·F. Conover, Textbooks. Their Examination and Improve ~ 
ment; A Repgrt on International and National Plami;!rig and 
Studies.~-.. JJ: •. s. Library of Congress _, European Aff&lrs Divi-
sion, Harry J. Krould, dir.ector, The Lib11ary of Congress, 
Washington, D. c., 19~. 
~·· E. Keenan, "Histor,- Textbooks In Catholic Colleges," 
·Catholic SchooJ. Journal, (March, 1939), 39:87-88. 
}/Edwa.rd Leen, What Is Education.?., . ~P.eed and Ward, New York:, / 
1944, p. 85. 
-----
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11 
biased against . the . Catholi.c church. 
Henry Johnson summarizes. the whole . prll>ble:n of slanting I 
:Y 
in a statement of his observations: 
"The point _of view from which a textbook_ may 
be written admits .of . many . variations.. There are, 
in fact, as many dif.ferent .points of view as there 
are kinds of literature called 'history,' kinds 
of propaganda, and kinds of education. An author's 
general point of -view may be determined by some 
program of indoctrination established by statute 
of official decree, or by public opinion, or 
suggested by the author's personal convictions. 
It may be determined. by_what the author believes 
to be at bottom the explanati_on of human history, 
ranging from an influence of physical environment 
or economic interpretation to God's purpose in 
the world 4 • • Pages alone, of crurse, -do not 
necessarily indicate the relative importance 
attached . to topics (but) are none the. less a 
rough test." · · 
' One of the most outstanding studies of bias in text-
books. is being made by the United .Nation~ EQ.ucational, 
Scientific and Cultural Organization. .The . primary interest 
in this movement was the . effect of textbooks_ for or against 1 
good interna.tio . .nal relations.. Four major parts may be 
observed in the . program of this orgainzation in conducting 
~/ 
this study. First, in 1949, invitations were sent to 
II 
I 
I 
l/Bess i,'e 'LQuise Pier.ce, Pu,blic Opinion and the Teaching of 
History in the Uni't(fj~ States, Alfred A. Knopf~ 19'26, p. 232. I 
&/Henry. J .ohnson., The Teaching of Histgry, .... p. 252. 
~NESCO., "'.Better History Textbooks,,.•• Pamphlet, No. VI, 
UNESCO and its .~;ogramm.e, UNESCO, P• 3 .. 4. 
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"46 Member States to analyze their textbooks and teaching 
materials in the light of their. contribution to inter-
national understanding, by setting up a national textbook 
committee to prepare a report and submit it to Unesco."· 
Second, Unesc.o encouraged bilater.~l studies . of textbooks 
among nations by "furthering contacts between interested. 
groups .• " Third, Unesc.o "sought to establish and maintain 
••• a center of essential information on the experts, 
organizations and publications interested in the field of 
textbook improvement .•. "' Fourth, a Seminar. was held in 1950 
so that experts might discuss "the basic problem. of textM 
book improvement, review the work already · done" and plan for 
future activities." A Handbook For the. Improvement of 
TextbO.o1ts and Teaching Materials As Aids To International 
Unders.tanding .. wa.s .th.e publication issued. to every member 
- 11 . 
of the Saninar. This book contains a brief history of the ~I 
I, work done in textbook improvement, recommendations for 
present analysis, a bibliography of works on the subject, 
and suggestions for future action. 
Among the suggestions made during the work of the 
Seminar. were_ some rather extensive ones on the improvement 
of" world histories. . Discussion centered around the problem 
of the possibility of giving the child a more international 
q~sco, A Handbook For the Improvement of Textbooks and 
eaching. Materi.al§ As Aids To International Understanding UNESCO Pa i . · ....... · .... . . 
. . , r s. 
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point of view by including a study of world history on an 
early level, rather than the commo.n . concentration on purely 
11 
national backgrounds. This study of nations s.hould "'be 
de .. europeanized," that is should. inc.1ude .. more material on 
non-European ar.eas, should "emphasize important religions," 
I 
and should "stress civilization rather . than politics,• that 1 
Y !J is "'thos.e human acti.vities which . tend to 'unite • mankind." 
All of these works on bias in textbooks are based on 
the idea that in order to have open-minded tut intelligent 
citizens tomorrow, every e.ffort must be made that we have 
textbooks that will foster open-minded and intelligent 
s;tudents today. The danger o.f any small group or groups 
excessively influencing our chi~dren•s m!nds t}?rcmgh the use 
o.f textbooks may be lesselled only by vigiiant wa teh.fulness 
by beth teachers and .administrators. Th~s does not mean 
that small interest groups should be allowed to insert their 
own propaganda on the grounds· that they are clearing the 
textbooks of bias ., but that ~ch group, large or small, 
should earnestly work for the publication of books that give 
as just accounts of facts and events as is possible. 
llUNESCO, "Better History Textbooks,"' p. 14. 
,g/Ibid., p. 16. 
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4. Parochial School Education In The United States 
Although Roman Catholic edu.cat.ion will be discussed at 
greater length in the following chapter, there are a few 
references which are included here which apply. to American 
education primarily. Sister Nary Janet, one of the foremost 
catholic educat.ors in this country to~jY, surveyed the whole 
field of parochial .education. in 1949.- She studied 300 
catholic secondary .. schools . in .. alL aspects. In relation to 
the field of the social studies she. shows special interest 
in the trends toward fusion and integration of coorses. 
World history is second .only . to American history in the 
subjects offered in the social studies and she sees in this 
•one of the strongest evidences _of the treni to correlate 
courses." y y 
Dalton and KcAvoy have written . on_ the lack of text 
materials written especially for American parochial schools, 
especially since the necessity of substituting "'secular• 
.!lsister · Mary Janet, Catholic Secondary Education ... -A National 
Survey, National Catholic Welfare Conference, Department of 
Education, Washington, D • . c., 1949, P• 72. 
g/Rev. Michael. A. Dalton, "Diocesan Uniformity of. Textbooks 
For The Grade School: Is It Desirable?," National Catholic 
Educational As.sociat.ion Bullet.1n., (November, 1929) ~ 26::239. 
yaev. Thomas A. McAvoy, ltlRole of History in Catholic Liberal 
College," Catholic Educat.1on .rou.rnal, ___ (October, 1950), 
50:501-15. 
. 
,. • . ..i. 
texts which have been revised . or edited is so unsuccessful. 
1/ 
O'Connell-in writing on the . relationship .. between parochial 
school education. and "progressive" theories, recommends 
an awareness of what is valuable in public e.ducation so that 
such practices may be adopted as long as they do not inter-
fere with the religious core that must always be maintained. y 
Chambers is only one o:f many writers who have concerned 
themselves with the possibilities of state and federal aid 
to parochial school for the purpose Of pUrchasing textbooks. 
. .. . 2) I . 
, . ·- ~ 
Hannigan's study gives an excellent analysis o:f the 
development of textbooks in the Unit.ed States arid their 
relationship to the Roman Catholic Church. 
All of these studies show. the vast scope of topics 
that are concerned entirely with American parochial school 
education today. These writers have given excellent 
estimates and formed justifiable conclusions on th.e basis 
of evidence .. collected by extensive research. Their primary 
concern has been with establishing a fund of information on 
i/Rev. Laurence J. O'Connell, Are Catholic Schools PrOgres-
sive?, B. Herder Book Co., St. Louis, Missouri· ~· 1946, p. 12. 
g/.M. M. Chambers, "Textbooks In Nonpublic Schools," Nation 1s 
S.chools., . (January, -19:42), 42:53 .. 54. . 
ycorne1ius Kavanaugh Hannigan, .. The Catholic Church and 
Histo:cy Textbooks In The Unitt'd States, Unpublished Master's 
Thesis, Boston University, Sehoo1 of Education, 1947. 
c 
, ' . ., 
---=---, 
all phases of parochia1 school education that may be used 
for further work in the field. The chapter which follows 
attempts to clarify the underlying ideas of the Roman 
catholic Church on the field of education in. general. 
f. 
N . J.: 
-----
CHAPTE11. III 
SUMMARY OF CATHOLIC EDUCATIONAL PHILOSOPHY 
The intention of. the wr.iter in including this chapter 
on Roman Catholi.c ideas . of . education is not by any means 
for the purpose of analyzing this either extensively or 
intensively, but only for the purpose of .judging the text .. 
books used in parochial schools 1n as just a way as possible. 
Since one .or. the . bas . i.c .. m.ea.sures. of_ any book is how well it 
carries out the objectives of the author _ and of those who 
make use of it, it is the writer's op1n1on that only by 
stating these briefly can a correct standard of measurement 
be formulated. S.ince many of the offic.ial pronouncements 
of the Church are . conta.ined in. encyclical letter.s which are 
issued by the papacy on matters , of moment, this chapter will 
. . ' . 
be primarily concerned with quotations from sane of these. 
They are utilized with the realizat.ion that the •Pope is 
infallible only on matters or faithandmorals in the. very 
special circumstane.es when_ he. is .. speaking and acting 
ll 
officially as head of the Church.~ Some . statements of 
authors whose works bear the Imprimatur. of diocesan heads 
j/Joseph Mc.Glade, s.s.c., Progressive Educators and the 
Ca tho lie .Chur.ch.,. .. The N.ewm.an Press, Westmins.t e:r ·, Maryland , 
1953., p. 110. . 
are also included for clari.fication and extension o.f the 
pronouncements • 
The encyclical letter On The Christian Education o.r il . 
Youth given by Pope Pius XI may be considered the 
definite statement. of the. ehurch on. education issued in 
recent years. On the general .subject: 
-
ltlindeed never has there been so much discussion 
about education as nowadays: never have exponents 
of' new pedagogical theories be.en so numerous or so 
many methods and means devised not merely to 
.facilitate education but to create a new system 
infallibly e.f.fieacious and capable of preparing 
the present generation for that earthly happiness 
which they so · arden.tly . desire. . The. reason .is 
that men, created by God to His . image and like-
ness and destined .for Him .WllO is intinit.e per-
.fection, rea.lize today more than ever amid the 
most exuberant material progress the ·insil.fficiency 
of earthly goods. to produce true happiness either 
for the individual or for nations • • • this 
per.fection they seek to acquire by means of 
education. But many of them ,with, it would seem, 
too great insistance on the etymo],ogical m~ning ~ 
of the word, p~~tend to draw educati9n out of 
human nature itself • • • instead of fixing their 
gaze on God ••• they · falJ back on themselves, 
becoming attached exclusively to passing things 
of earth." 
And again: 
"In fact, s .ince education consists essentially 
in preparing man for what he . must be and what he 
must do here below, in order to attain the sublime 
end for which he was created; it is clear that 
there can be no true education which is not wholly 
directed to man's last . end • • • this is done as 
J/Pope .Pius XI. Christian. muca tion of Youth, Encyclical 
Letter, Na.tional Catholic Welfare Conference, Washington, 
D. C., 1936, PP• 4-6. 
I . ··~ 
"' ~ I t .JJT 
efficaciously as man is capable of doing it, 
namely by cooperation with God in the perfecting 
of the individual and of society., in as much as 
education makes upon the soul the first, the most 
powerful, and lasting impression of life.• 
It can easily be noted in these quotations and throughout 
the whole pronouncement, that the concentration of the 
Church is upon the after-life of man, not that this means 
that his life on earth is to be complet.ely ignored, but 
only that the former is given primary consideration in all 
situations. 
, Th~ letter also defines at great length what the 
position of the Church is in regard to ·the rights that i t 
holds a.t times concurrently with and at times above the 
state. The definite statement is made that in regard to 
ll 
the children .of Boman Catholic parents: 
"' • • • first of all education belongs pre• 
eminently to the Church by reason of a double 
title. conferred exclusively on Her by God Himself, 
absolutely superior, therefore,to any other title 
in the natural order.• 
These children are forbidden to at.tend s .o-called "'neutral"' 
schools: &I 
• • • • the so-called. neutral or "'lay" school 
from which religion i.s excluded is contrary to the 
fundamental principles of education. Such a school, 
moreover., cannet exist in practice; it. is bound to · 
i/Pope Pius XI, op. cit., p. 6 ~ .. 
g/Ib,id. p. 27.,. 
become irreligious • • • We renew and .confirm • • • 
the .Sacred Canons in Which the trequent1ng of non• 
Catholic schools.:,. whether neutral. or mixed, those 
namely which are opened to Catholic. and non• 
Catholic alike, is forbidden f .or .Catholic children 
and canat mostbe tolerated on the approval o.f 
the Ordinary alone • • • (in) special times and 
circumstances.• 
Although the Church claims exclusive right to educating Her 
children, ther·e is absolutely no intention of causing 
1/ 
friction with any group or the state because of this:-
• • • • Let it be loudly proclaimed and well 
understood that Satholics, no .matter what their 
.nationality, in agitating for catholic schools 
for their children, are not mixing in party 
politics; but are engaged in a religious enter• 
prise demanded by their conscience. They do not 
intend to separate their children either from · 
the body of the nation or its spirit, but to 
-educate them in a perfect manner most conducive 
to the prosperity or . the na.tion. "' 
The Church is even willing to admit to the state the right 
2/ 
to:-
"' • • • exa.ct and . take measure to secure that 
all its citizens have the necessary knowledge of 
.their civic and political duties and a · certain 
degree of intellectual and moral culture which, 
considering the conditions of our times, is really 
necessary for the common good.• 
This, however, is limited by the Church's admonition that 
the state must not "overstep (its) ••• proper limits and 
_l/Pope Pius XI, op. cit., p. 31. 
I 
&/.Ibid., p. 32. 
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thus invade and disturb the domain of Faith," such 
infractions being subject to the judgment of the Church. 
Once the pronouncement states definitely the rights 
of the Church in education. it discusses the purposes and y 
objectives of the program itself. 
•The proper and immediate end of Christian 
education is to cooperate wi.th divine grace in 
forming the true and perfect Christian. That is 
to form Christ Himself in those regenerated by 
Baptism ••• it regulates, ele~ates, and perfects 
the whole aggregate of human life, . physical, 
spiritual, intellectual, moral, individual, 
domestic, and social.• 
The Church, therefore, accepts the "progressive" idea that 
education should not be limited to the academic side, but 
should encompass every facet of life. The central core, 
however, is religion in the daily process of education as y . 
well as in theory: 
"·For the mere fact that the school gives more 
religious instruction (often extremely stinted) does 
not bring it in accord with the. rights of the Church 
and the Christian family, or make it a fit place 
for catholic .. student.s. To be this it is necessary 
that all the teaching and the. whole organization 
of the school, and its teachers, syllabus, and text-
books in every branch be_ regulated by the Christian 
spirit and under the direction and maternal super• 
vision of the Church so that the youth's entire 
VPope Pius XI, 0!2· !:it .• ' p. 22. 
Y,Ibid., p. 37. 
Y.Ibid., p. :33. 
training • • • greater stress must be laid • • • 
on bringing into full conformity w1 th the · 
Catholic faith what is taught in literature, in 
the sciences, and above all in philosoph)!. • 
11 JlcGucken in an excellent ... short summary of the topic 
points aut some of the philosophical and theological bases 
of Catholic educat.ion: 
" ••• (the essential) philosophy concerns 
nature of man (who) has . a. supernatural. destiny • 
(and the) nature of truth (which) exists and can be 
attained by the human mind. Reason can attain 
natural truths, but supernatural truths only by 
revelation.• 
the 
• • 
And again: 
"'there has. been acrimonious debate within the 
catholic Church at various . periods of his tory as to 
what the child should be taught, rut the attitude 
at the Church in the matter of the child's nature 
has never changed. Every child born into this 
world is regarded as a child of Adam. Therefore, 
he comes into the world with Adam's inheritance, 
a lowlier estate because deprived of the super-
natural life that would have been his had it not 
been for the fall of Adam. Through the life, 
passion, death and resurrection of Christ, the 
Son of God, every one of the descendents of Adam 
can be restored to his rightful heritage ••• 
the whole educational aim (of the. Church) is to 
restore the sons of Adam to their high position 
as children of God.• 
He points to the fact that there is a hierachy of. values in 
the Catholic system, . of which tb3 "supernatural is the y 
key: 
'jjiiiliam J. McGucken, S. J., "The Philosophy of catholic 
Education," (reprint), Philosophies of Educati.on, (Part I), 
Forty-First Yearbook, 19-'2• National Society For The Study 
Of Educa.tion, Chicago, 19-'2, p. 259. 
,g/Ibid •• p. 26-'. 
,. . (.,.,. ·~,· 
" ••• Her primary purpose .in establishing 
schools, kindergartens or universities is not mere~y 
to teach fractions or logarithims, biology or 
seismology, grammar or astronomy--these subJects 
are subordinate to her main purpose to inculcate 
the 'eminent knowledge and love of Jesus Christ 
our Lord' ••• Other-worldly? Yes, if you will; 
for strange as it may seem, the Church considers 
religion as more important than fractions. If 
it came to the point where a choice must be made 
between endangering faith by learning fractions 
or keeping the faith by not knowing fractions, 
there is only one answer.~ 
v Jacques .Marita.in, one of the foremost of present-day 
ca.tholi_c philosophers, brings . out the importance of the 
Church's . insistence .onthe nature .of man .as a dignified 
being as the keystone . to .~ th .. e .structure of education. 
Present practice, in his opinion, may be concerned with 
t~ training of man_ as_ a "good doctor, _ or a good aviator, 
or even a good pickpocket, with no . training at all . in being 
a good man. • In addition to the.se statements on the general 
subject of Catholic education, the writer includes some 
limited analysis on the Church's viewpoint of the social 
sciences. This is for the purpo.se of bet:ter measuring the 
text material devoted to the fusion of bistory, econ6mics, 
sociology, politics and arts with which this thesis . concerns 
itself in part. 
il On the subject of history Leen enunciates the view-
point that the history of the world must be studied in 
i/Charles · A. Fecher, The Philosophy of Jacques Mari tain, 
Newman Press ., Westminister, Maryland, 19~3, p. 275. 
2/Ed,ward Leen, What· is Educat.ion?, Sheed and Ward, New York, 7944, p. 86. 
relation to the "·supernatural"' working in it: 
"
1fhis ignoring of the presence or the action 
of Divine Providence in the conduct of human affairs 
is what is meant by Naturalism. And Naturalism is 
falsehood. The world is not merely natural histor-
ically. We cannot get behind, or away from ••• 
the .. creation of the Supernatural order • • • Any 
attempt to handle the world ignoring the fundamental 
fact of its supernatural origin and destiny is 
bound to do violence to it .• " 
Yet, it is as impossible for us to estimate this force in 
any scientific way as it is to look 111into the mind of God 
11 
Himself." However, it is possible to study the develop-
ment of man's organizations which were formed in response 
to his realization of this force, that is, to record the 
2/ 
religions of the civilizations of the ~rld. DeHouvre -
perceives this unity especially in the history of man's 
efforts in the creative arts: 
"We can analyze instinct, want, necessity, the 
struggle for existance as contributing to the 
ievelopment of humanity; but such an analysis will 
only bring us to the threshold of higher activities 
of the mind • • • need of protection may have taught 
man the art of building, but architecture did not 
come into existance until man used stones to erect 
a temple. • •• The play instinct may have led to 
the i.t).ven tion of musical instruments. But the art 
of music arose only when music began to be employed 
.17Fecher, op. cit., p. 275. 
EIReverend Franz DeHouvre, Catholacism and Education, 
Benziger Bros., New York, . 1934, p. 426. 
(' 1 
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in worship. It was Christian piety and its 
aspirations towards the Infinite that developed 
the organ from the rattle and ., t.he carillon from 
the handball. • • the origin of the sciences too 
has a sacred character. The explana~ion of 
sacred writings is the foundation of grammer. 
The -measurement and orientation of the places of 
worship (and) determination of various periods 
of religious ceremonies have given rise to 
mathematical sciences. The sciences of law and 
history are the sciences of the temple.M 
The encyclical letter On The Christian Education of Youth jJ 
pinpoints this theory even more emphatically: 
" ••• the whole history of Christianity and 
its institutions ••• is nothing else but the 
history of true civilization up to this day. • 
In summary, therefore, parochial school texts in history, 
in order to carry out the objectives of the Church, should 
be centered around a study of religion generally and 
specifically around the place of the Roman Catholic Church 
in the development. of civilization. 
In reference to forms of political organization in 
. y 
history Pope Leo XIII wrote in 1891: 
•B.Y the State we here understand not the 
particular· form of government which prevails in 
this or that nation, but the government as rightly 
understood; that is to say, any government conform-
able in its institutions to right reason and natural 
law, and to those dictates .of the Divine wisdom 
which we have expounded." 
i/Pope Pius XI, op. cit., p. 37. 
&/Reverend Gerald P. Tracey, editor ., "The Condition~.' Of 
Labor,• Encyclical· Letter, Pope Leo XIII, Five Great 
Encyclicals, Paulist Press, New York, 1939, p. 15. 
.!1 
McGucken in his summary adds: 
"(political democracy) is considered by the 
Church and scholastics as a legally possible form 
of government. Not, however, the only possibU 
form. The Church can adapt itself to any possible 
form of government, except the totalitarian state 
where the rights of the individual, the family, 
and the Church are all flaunted. • 
This does not preclude the loyalty of Catholics to their 
own nation states for he adds: 
y 
"It is necessary that our people from child-
hood to mature age, be ever better instructed in the 
true nature of Christian democracy • • • They must 
be held to the conviction that love of country is 
a virtue and disloyalty a sin.• 
These ideas all reflect the status of the Church as a 
world-wide religion. Therefore, it might be expected that 
the parochial school texts, while definitely not under-
estimating the worth of our particular form of government, 
would also include some analysis of the values of other 
forms. 
Encyclical letters have also commented on the theories 
of economies and sociology when presenting practical sug• 
'M 
gestions to present--day problems. Pope Pius XI stated: 
!/William J. McGucken, op. cit., p. 284. 
§/Ibid.~ p. 42. 
~Reverend Gerald P. Tracey, editor, "On Reconstructing 
The Social Order,• Encyclical Letter, Pope Pius XI, ~ 
Great Encyclicals, The Paulist Press, New York, 1939, 
p. 135. 
.. f ) 
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- • • • We lay down the principle • • • that it 
is Our right and Our duty to deal authoritatively 
with social and economic problems. It is not, of 
course, for the Church to lead men to transient and 
perishable happiness only, but to that which is 
eternal. Indeed the Church believes that it would 
be wrong for her to interfere without just cause in 
such earthly concerns, but She never can relinquish 
her God-given task of interposing her authority, not 
indeed in technical matters • • • but in all those 
that have a bearing on moral conduct ••• for, 
though economic, science and moral discipline are 
guided each by its own principles in its own 
sphere, it is false that the two orders are so 
distinct and alien that the former 1n no way depends 
on the latter.. The so-called laws of economics, 
determine what a:f.ms are unattainable or attainable 
in economic matters and what means are thereby 
necessary, while reason itself clearly deduces 
from the nature of things and from the individual 
and social character of man, what is the end and 
object of the whole economic order assigned by 
God the Creator. • 
In speaking specifically on current economic theories 
Jl 
Leo XIII wrote on two of the main points of contentio~; 
(1) state ownership of property; and (2) class conflict. 
Private rights in property are upheld because: 
"' • • • the common opinions of mankind • • • (have) found in the law of nature herself, the 
foundations of the division of property, and 
(have) consecrated by the practice of all &ges 
the principles of private ownership, as being 
pre-eminently in conformity with human nature 
and as conducing in the most unmistakable 
manner to the peace and tranquillity of human 
life. The same principle is eonfi:nned and 
enforced by the civil -laws--laws which, as long 
as they are just, derive their binding force from 
the law of nature.• 
l/Tracey, op. cit., pp. 5-8. 
The importance of historical development and custom to this 
analysis should be noted in this connection., as in others. 
In reference to the Marxist theory of the inevitability 
1/ . 
of class conflict Pope Leo XIII wrote:-
-The great mistake that is made in this matter 
is to possess oneself of the idea that class is 
naturally hostile to class; that rich and poor are 
intended by nature to be at war with one another 
• • • just as the symmetry of the human body is the 
result of the disposition of the members of the 
body, so in a State it is ordained by nature that 
these two classes should exist in harmony and 
agreement, and should, as it were, fit into one 
another, so as to maintain the equi~ibrium of the 
body politic.lfl 
These ideas are not based on any belief in a strictly-
structured caste system, but on a study of the history of 
societies and definite recommendations of the responsibili-
ties of each section of the economy. The belief that our 
whole structure can be changed by the introduction of a 
Y' 
new theory of economy is condemned as dangerously fanciful: 
"Let it be laid down ••• that humanity must 
remain as it is. It is impossible to reduce human 
society to a level • • • there naturally exists 
among mankind innum~rable differences of the most -
important kind; people differ in capability, in 
diligence~ in health, and in strength, and unequal 
fortune, is. the necessary result of inequality in 
condition. Such inequality is far from being dis-
advantageous to individuals or to the community." 
l/Pope Leo XIII, op. cit., p. B. 
&/Ibid. , p. a. 
. . c. 
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What the Church is striving for, therefore, is not to 
maintain the "status quo• because of the inherent value of 
this as such, but to achieve a realistic_ view of society 
today 1n the light of past developments, so that, with the 
help of the Church, an improved situation may be accomplished. 
ll Pope Leo XIII wrote: 
"' • • • in like manner, the other pains and hard-
ships -of life will have no end or cessation on 
this earth; for the consequences of . sin are bitter 
and hard to bear, and they will be with man as long 
as life lasts • • • to suffer and to endure, there 
is the lot of humanity • • • if any there are who 
pretend differently • • • they cheat the people • • • 
there is nothing more useful than to look at the 
world as it really is--and at the same time look 
elsewhere for a remedy to its troubles • • • We 
approach the subject with confidence, and in 
exercise of the rights which belong to us. For 
no practical solution of this question will ever be 
found without the assistance of Religion and the 
Church • • • doubtless this most serious question 
demands the attention am efforts or others--of 
the rulers of States, of employers of labor, of 
the wealthy, and of the working population them~ 
selves. But ••• the striving of men will be 
vain if they leave out the _Church." 
In economic and social problems, therefore, the aim of the 
Church is to inculcate a realistic viewpoint of the situa-
tion as a starting point for efforts in remedial social 
action. 
In a summary statement of the social sciences in the 
i/Reverem Gerald P. Tracey, editor, "On The Condition Of 
Labor., • Pope Leo XIII, op. cit •. , p. a. 
.!1 
Roman Catholic Church Reddanr--and Ryan write: 
"A social science is a science concerned ex-
clus1 vely with the nature or society, the art o£ 
living in society, and the means of improving 
society. As it exists today, social science is 
largely positivistic, drawing its data and guiding 
norms from empirical sources .of knowledge alone, 
excluding those fundamental philisophical prin-
ciples from 'rational sources' and from Revelation, 
which must, of necessity, serve as infallible guides 
in all individual and social conduct ••• It is 
true that there are Catholic sociologists and 
Catholic schools of social science • • • in these 
schools principles drawn from revelation and 
rational sources form the very basis of Catholic 
social sciences.• 
Marciniak directs his attention to the place of the social 
studies in parochial school education. He lists among 
other subjects which should be an integral part of these y 
studies: 
1. A knowledge of the fundamental principles of 
the philOsophy of work and art as. evidence of 
the dignity of man 
. 2. .l deeper understanding between racial a.rrl 
cultural groups leading to a feeling of 
equality ;Df '' al1 
3. A developing •social conscience• which concerns 
itself with the welfare or others 
4. The cultivation of an "ear"' for social legisla-
tion. 
l7John D. Reddan, and Francis A. Ryan, A Catholic Philosophy 
of Education, Bruce Publishing Co., Milwaukee, 1942, p. 39. 
g/Edward Marciniak, ~t The Catholic High School Graduate 
Should Know of the Social Sciences ., • National Catholic 
Educational Association Bulletin, (August, 1944), 41:2•7-254. 
s. 
6. 
A knowledge of social science to undermine the 
"great heresy of our age,". the habit of compart-
mentalization of our life today 
A prudent use of the ·social knowledge in definite 
action. 
From the above we may see that the fundamental ideas 
of the Church on education are based on a philosophy which 
contrasts sharply in its definitiveness with the more 
flexible ideas which are prevalent in American education 
today. The writer realiz.es the impossibility and the 
danger in generalizing about American public school educa-
tion. Possibly the only thing which may be definitely 
stated about it for these purposes is that it is not 
based on Roman Catholic educational philosophy as parochial 
school education is. The contention that since this is 
true, the emphasis in the public school must and should be 
on Protestantism seems to the writer to be an unwarranted 
11 
assumption. However, it is not within the scope of this 
work to decide what the central core of public school 
education is, with the frank realization of the limitations 
which this puts on the analysis of data chapter which follows. 
l/Cornelius Kavanaugh Hannigan, op. cit., p. 22. 
CHAPTER IV 
ANALYSIS OF DATA 
This chapter is divided into seven main sections, each 
one corresponding to one of the seven main topics which the 
writer observed in the text material and illustrations • . 
These are: (1) religion; (2) politics; (3) economics; 
(4) sociology; (5) geography; (6) war; and (7) creative 
arts and science. In each section there are four main 
subdivisions. First, the percent of material and the 
number of words devoted to the topic are analyzed. Second, 
the number of illustrations devoted to the topic is stated 
.I 
for the purpose of canparison and contrast of the two types 
of texts. Third, some idea of the underlying philosophy 
of the autnors on the topic is shown by gener~lizea state-
ments and quo~ai.iions where necessary. Fanth, some estima.te 
is made of the success of the parochial school texts in 
carrying out the aims of the educational philosophy of the 
Roman catholic Church as it is summarized in Chapter III of 
this thesis. 
In order to make the analysis easier, code letters 
have been used which are the same throughout the chapter. 
The parochial school texts are designated by: 
\.. '· " 
Text A: Reverend Arthur O'Brien, World. History, 
Loyola University Press, Chicago, 1946. · 
Text B: James A. Corgett, M. A. Fitzsimons, 
and Thomas J. Smith, World History For Catholic 
High School, Sadlier, New York, 1953. 
Text C: James A. Corbett, M. A. Fitzsimons, 
and Reverend Antho,nt L. Ostheimer, Christiani.ty 
and Civilization, Sadlier, New York, 1947. 
The public school texts may be identified as: 
Text X: Lester B. Rogers, Fay Adams, and 
Walker Brown, Story of Nations, . Henry Holt and 
Company, 1949. 
Text Y: Arthur E. R. Boak, Preston Slossen, 
and Howard R. Anderson, World HistorY.,, Houghton 
llifnin, Boston, 1947. 
Text Z t Carl Hecker , Sidney Painter , and Yu-Shan 
Han, The Past That Lives Today, Silver Burdett, 
New York, 1952. 
1. Analysis of Format 
Official positions of authors .• -- The authors of the 
six books analyzai may be placed in three main categories: 
(1) members of faculties of schools of education; (2) 
professors of history in liberal arts colleges; and (3) 
supervisors and teachers from secondary schools. The three 
authors of Text X are Lester B. Rogers, Dean of the School 
of Education, University of Southern California, Fay Adams, 
Professor of Education, University of Souther.n California, 
and Walker Brown, Principal, Alexander Hamilton High School, 
Los Angeles. Text Y has as contributors, William Langer, 
1-
Professor of History at Harvard University, who served as 
editor, Arthur E. R. Boak, Professor of Ancient History, 
University of Michigan, and Howard R. Anderson, Specialist 
in Social Sciences, United States Office of Education. The 
emphasis on Far Eastern affairs which is outstanding in Text 
z is probably the work of Yu-Shan Han, Associate Professor 
of History, University of California, who cooperated in 
this volume with Carl Beeker, Professor of History, 
Cornell University, and Sidney Painter, Professor of History, 
the Johns Hopkins University. This history was also written 
under the supervision of Bert Loewenber, Professor of History, 
Sarah Lawrence College and James Blackmore, Social Studies 
Department, Great Neck High School. The only book with 
a single author is Text A which is the work of Reverend 
Arthur O'Brien, Quigley Preparatory School, Chicago. 
Text B is the result of the work of many authorities. 
The authors are James A. Corbett, Professor of History, 
University of Notre Dame, M. A. Fitzsimons, Associate 
Professor of History, University of Notre Dame, and Thomas 
J. Smith, Manhattan College. E. J. Gergely, Department of 
Education, Brooklyn College, is the editor, and advisors 
include Right Reverend Msgr. Charles J. Mahoney, superin-
tendent of schools, Rochester, N.Y., Sister M. Ricarda, 
O.S.F., Pittsburgh, And Brother Joseph Kneiringer, S. M. 
Text c was written by the cooperative efforts of Mr. Corbett, 
Mr. Fitzsimons, and Reverend Anthony L. Ostheimer, Roman 
Catholic High School, Philadelphia. Texts B and C bear the 
Imprimatur of Francis Cardinal Spellman, Archbishop of 
New York. 
It may be noted from this list that the texts are the 
work not only of historical scholars but also of experts 
from the field of secondary education. This is in keeping 
with current opinion about the necessity of the combination 
of the two for the production of a good text. The parochial 
school texts also add the benefit of the extensive religious 
training in the theology of the Roman Catholic Church that 
members of the clergy are able to contribute. 
Table of contents.-- None of the books contain any more 
than a listing of unit headings and chapter titles. The 
number of units varies from eleven in Text B to twenty-two 
in Text X. The subdivisions into chapters varies from 
sixteen in Text A to one hundred two in text x. 
Some of the basic philosophy of the authors of the 
texts may be seen from a cursory glance at their table of 
contents. Text A's author shows his emphasis on politics 
by dividing his chapters OD the basis of political eras 
placed in chronological order. Text B shows a concentration 
on the history of government and religion. Text C 
demonstrates an interest in institutions in the human story 
and devotes many chapters to summarize their development. 
A glance at Text X shows well its authors' efforts 
to include the maximum amount of material on geography, 
since the units are divided on the basis of the major 
nations of the world, with a generalized comment on each. 
Text Y, like text A, gives its main attention to political 
eras. The reader can get an idea of the two main emphasis 
in text Z by investigating its table of contents. First, 
it may be seen that the authors divide history on the basis 
of the developments of civilizations; and second., that they 
feel that the story of the Far East is as important to the 
full picture of mankind as is the story of the West. 
Appendix.-- The indices of all of the texts are fairly 
complete. As an example, the writer consulted the referen-
ces to be found on India. That of text Z was found to be 
superior because of the division on a chronological basis 
which makes specific topics easy to find. This reference 
also shows the emphasis on Far Eastern affairs of this book. 
1/ 
Text Z's reference is as follows: 
India 
3000-250 B.C.: & Alexander the great, 73, 93, 
94p, 105m, 106; Aryan civilization of, 96-98, 97p, 
100, 105m; Brahmanic period, 98, 99-103, 105m; 
l/Carl Becker, Sidney Painter, and Yu-Shan Han, The Past 
That Lives Today, Silver Burdett, New York, 1952, p. 846. 
Bronze Age, 26; caste system of, 100, lOlp, 10'; 
civilizations of, 95-98, 10,-105m; Mauryan dynasty, 
105m, 106; prehistoric, 32, 95-96, 95p, 10,·105m; 
religions of, 95, 98, 100-101, 103-104, 105m, 106; 
·vedic period, 98. 
250 B.C.-122 A.D.: Andhra Empire of, 275, 276, 
284-85m; caste system in, 280-282; civil wars in, 
276, 285; civilization of 283-284, 286; 'Dark Ages• 
of, 275-76, 277, 284-85; •Golden Age' of, 277; gov't 
of, 277, 282; Gupta empire of, 275, 277, 285m; life 
in, 278-281, 280p, 282p; Jauryan Empire of, 275, 282~ 
284m; & Moslems, 211, 278, 285m; Rajputs of, 277-78, 
285m; religions of, 275, 278, 282~87, 284-85; 
& Southeast Asia, 312; trade of, 279, 312. 
1200-1700: 383m; Afgans in, 379-80; Dutch in 387; 
England in, 387-89; France in, 388-89; Under moguls, 
380-83, 383m; under Moslems, 379-80, 383-85, 385p; 
Portugal in, 386-85; religions of, 383-84; trade of, 
386; Turks in, 379. 
1700-1914: about 1850, 649m; British conquest of, 627-28; 
Uhder Clive, 628-29; as crown colony, 632-33; 
economy of, 633-34, 636-38, 637p; education in, 638, 
638p; education in, 638, 638p; effect of British 
on, 633-40; under English East India Co., 627-32; 
gov•t of, 63-31, 633f under Hastings, 630; life in, 
63lp, 632p, 634-35, 634p, 635p; & missionaries, 
638-40; nationalism in, 640-43; native states of 631-
632; reforms in, 629-30; Sepoy Revolt, 632. 
1914 --; & communism, 827; gov•t of, 749-50; indepen-
dence of, 811; & Korea, 824; life in, 93-94, 750-51; 
nationalism in, 748-49; rebellions in, 811-812; 
present-day, 93-94, 98p, 102p, 8llp; & U.N., 801; 
and World War II, 783, 810. 
The superiority of this is shown by comparison to Text A 
1/ 
which gives: 
India, 329, 361, 399, 400, 512-13, 624, 673. 
i/Reverend Arthur O'Brien, World History, Loyola University 
Press, Chicago, 1946, p. 78,. 
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or Text Y: 
India, civilization in 259-261; economic con-
trasts in, 260; unrest in, 445, 564, 566. 
Pronunciation of words is contained in the indices of all 
the texts except text c. Text B, unlike the other volumes, 
provides a glossary in this section which gives a rather 
complete definition of terms. A good example is "caste: ; 
one of the classes into which the people of India have been 
divided from the earliest times; a similar division or 
Y' 
class of society in any place." 
Jlany other study aids are contained in the appendices 
of these texts. Text A gives a series of topography tests, 
a general bibliography, and lists showing the important 
dates of world history, the rulers of the major European 
states, and the popes of the ages. Text B contains five 
maps of the world, suggestions for general reading, and a 
list of significant dates. The only additional feature 
of text C's appendix is a general booklist. 
Text X summarizes here the "long streams of history" 
in a chart which makes comparison of the major nations of 
l/Arthur E. R. Boak:, Preston Slossen, and Howard R. Anderson, 
World History, Houghton Mifflin, Boston, 1947, p.viii. 
&/James A. Corbett, M. A. Fitzsimons and Thomas J. Smith 
World History For Catholi~ Hi !h School, . Sadlier, New York, 
1953, p. 607. 
the world easy for the student. A section giving the 
student some idea of the basic ideas or map reading and 
four multi-colored maps of the world carries out the 
emphasis of the text authors on geography. Text X lists 
the "rulers of Eur9pe since 16'8" in its appendix and 
text Z gives a table of all the maps included in the book. 
Generally speaking, the features of the appendices of both 
the parochial school and the public school texts are 
valuable study aids. Neither type is superior in the over-
all picture. 
Illustrations. --All of the texts are illus.trated skill-
fully with pictures, charts, graphs and ~ps chosen to 
emphasize and clarify the text material. They also serve 
to summarize trends and to add interest to the reading of 
the volumes. The types of pictures include photographs, 
pen and ink sketches, and cartoons. Some of them were 
created primarily for these works, but the majority are 
credited to outside sources. The photographs and the 
cartoons of both types are of equal quality, but the pen 
and .ink sketches or the public school texts are generally 
superior to those in the parochial school texts. This is 
especially true of text Z in which, as its authors state, 
"peoples ••• are portrayed in lively, interesting 
l::.c .. :; 
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drawings, based on meticulous research." All of the 
pictures are given enlightning captions both to add to 
and to clarify the text material. The topics of the _ 
illustrations are discussed extensively in later sections 
of this thesis. 
All of the authors have been interested in helping the 
student generalize by the inclusion of charts and graphs 
which represent trends graphically in their correct chrono-
logical order. Text A gives time charts at the end of each 
main section. Text B puts the •·significant steps" of each 
period into chart form and gives the student some idea o-r 
what has been accomplished in a summary of each chapter 
called "Look At The Record.•· Text C probably contains 
more of this type of illustration than any of the other 
texts. They are located primarily in the many good chap-
ters of this text which summarize the developments of man's 
ideas and institutions through the ages. 
Text X contains an illustrated time line for every 
major country of the world. "Historical time is shown in 
cross section" and gathered into one big chart in the 
appendix of the book, so that the student may compare the 
happenings in one country with the events in all of the 
1/Becker, et. al., op. cit., p. v. 
others. Text Y contains some excellent graphs showing 
comparisons of the economic, political, and military 
conditions in different parts of the world. It also gives 
graphic representations of the major dynasties of Europe. 
Text Z contains two features which carry out about the same 
function of the time lines 1n Text x. At the beginning of 
each unit there are two pages devoted to a time chart cover-
ing the events of that unit only~ w1 th some of them graph-
ically represented. At the end of each sub-division within 
the unit, there is a summary chart labelled •ways of Living.• 
In these there are short comments on eight topics: (1) use 
of natural resources; (2) use of tools and power; (3) 
increase of knowledge; (4:) deveiQpment of government; (5) 
organization of society; (6) ways of doing business; (7) 
development of religion and philosophy.;.-and (8) self 
expression through the arts.. This book also contains some 
graphs and charts showing political and economic develOP-
ments. 
While the topic of geography is the most neglected 
topic in all of the texts, the extensive use of maps rather 
makes up for this lack. The maps in text A are, on the 
whole, less clear than those of the other texts. This is 
probably because there is an attempt to include too much 
material on one sketch. These parts of texts B and c vary 
l . .. ,• I 
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from clear-cut drawings to overly complex and confusing 
summaries. They are put into the text at the proper 
places and they have the added feature of showing action 
graphically by shadings and arrows. However, in this 
respect, the public school texts seem to be superior to 
those of. the parochial school. 
Text X depicts the main physical features of all the 
major nations of the world in maps which are in many 
instances multi-colored. All of them give a rather more 
correct perspective of the world than the flat drawings 
of the other texts.., Text Y tends toward the.fhult of over-
complication noted in texts B and c. Text Z contains a 
unique feature in which maps are combined with summary 
statements of trends. A good example of this is the one 
captioned "How the Romans Conquered Italy" which contains 
four maps showing by shading .the extent of Roman exJ6nsion 
from the sixth to the third century B.C. In addition to ]/ 
this, there are eleven short paragraphs of explanation. 
Study aids .... - All of the texts contain sections a.t 
the end of each chapter in which various activities are 
suggested to the s,tudent. The author of text A has included 
only a series of self tests in these sections. Text B has 
up to five parts in its chapter reviews: "High points~ 
l/Becker, et. al., op. cit., p. 140. 
"· -. 
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helps the student to see the relationship o£ terms and 
events; "People to know- concentrates on the accomplish-
ments of great men and women; "Finding reasons" helps to 
establish the cause and effect relationships of history; 
"'Clearing Hause" encourages the student to look up the 
meanings of words used in the text .; and "Bearings" is a map 
exercise in which the main happenings of the world are 
properly located. Text C gives the student a short summary 
test and a list of questions which lead to further thinking 
on the material. 11 Enrichment exercises" give suggestions for 
discussions, debates, essays., ani charts. 
Text X gives a short self-test, topics for talks, 
suggestions of interesting things to do, and a list of 
outside readings that may be done on each nation. Text Y 
contains a short quiz under the title "How carefully do you 
apply what you read?~, practice in the . skills. of historical 
research and a list of readings on each major topic. Text 
Y's section, "using what you have learned," contains 
approximately the same type of questions and suggestions 
that the other authors have put into many sub-categories. 
In general the study aids conta1ned in these texts 
are well-selected for the interest of high school students. 
However, the only exception is the reading lis.ts. The books 
suggested by all of the authors are in the majority of cases 
of too technical a nature to be of value for use in a 
secondary school class. Not only would they be too advanced 
for the majority of the students, but there is a question 
as to whether most of them woo.ld be available at this level, 
especially the works on religion listed in the parochial 
s.chool texts. 
Summary of format.-- It is obvious from even the most 
cursory of investigations that the authors of these world 
histories have done everything possible to make their texts 
superior both in arousing interest and presenting a clear 
picture of the material to the student. The illustrations 
especially are good, well printed and well integrated with 
the material. The parochial school texts and the public 
school texts seem to be about equal in all respects of 
format. 
2. Analysis of the Topic of Religion 
Analysis of pgrcent of text material.-- It is interest-
ing to note by reference to Table 3 that religion is not 
given first place in terms of percent of material devoted 
to the topic in any of the texts. It is ranked second in 
the order of the seven topics in the parochial school texts 
and last in text X, sixth in text z: and fifth in text Y. 
The percents in both types vary from four to twenty-four. 
Eoston Un i versity 
.School of Educ atio.u 
\ t 
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The ~verage of all the parochial school texts is 2~ as 
contrasted to a little over 7~ in the public school texts. 
These differences between the two types of texts both 
in the amount of material devoted to religion and the place 
in the rank order given it are the largest of all the topics 
studied. While this is true, the impression given by the 
figures is probably the least valid .of any primarily because 
religious ideas so permeate all of the material in the 
parochial school texts that it is impossible to entirely 
separate all of it out. Even with the admittedly limited 
validity of these figures, however, a startling difference 
is notei in the two types of texts which is accentuated by 
the aforementioned condition. 
The rank order shows that the authors of the public 
school texts have placed religion among the topics of lesser 
importance., while the parochial school authors have placed 
it next to the first. The difference of 13~ between the 
averages of each type of text is also the largest noted. 
Therefore, if the conclusion that number of words devoted 
to a topic is a good indication of its importance in the 
scheme of the authors is to be accepted, religion certainly 
is close to the top in the parochial school texts and of 
much lesser consideration in the public school texts. 
Illustrations of the topic of religion.-- Reference to 
Table ~ shows the percentage of the total number of illus-
trations that have religious connotations. The percents 
vary from 7 in text Z to 22 in text ~ Here also a great 
disparity may be noted between the average percent in the 
parochial school texts and ih the public school texts. The 
latter averages between seven and eight. percent whJ.le the 
former's average is twenty percent. In terms of importance, 
religion ranks first in texts A and C, third in text B, 
and four.tHl, sixth and seventh in texts X, Y, and z. The 
difference between the two types noted in the percent of text 
material is also obvious here. The authors of the parochial 
school texts have desired to emphasize religion as one of 
their main topics, while the writers of the public school 
books have found other subjects to be more in need of 
emphasis. 
Analysis of the underlying philosophies of religion.--
Since all world histories contain, of necessity, some analy-
sis of the religious sentiments of the human race, an 
investigation of the treatment of this topic is necessary. 
It must be noted that the greatest amount of material is 
devoted in all of the texts to the organized religion of 
the Roman Catholic Church, rather than to the general sub-
ject of manrs religious life. This is true for two reasons. 
First, with the exception of text Z., the emphasis in all of 
the books is on the West, where the Roman Catholic Church 
was the strongest force for centuries. Secondly, the three 
parochial school texts were written for use in the schools 
sponsored by this church. Therefore, most of the analysis 
will be based on material connected with the Church of Rome, 
1 
in order that the general trends within the. texts may be 
better followed. Topics have been chosen either because 
they are important to a unified picture of the history of 
religion or because they have been the subject of contro-
versy in the past and, as such, give good opportunities for 
comparisons between the two types of texts. 
A natural starting point is with those general state-
ments which show the authors' general views on the subject 
ll 
of religion in history. Text A is concerned with using 
history in a didactic role: 
•To learn about God is the most important work 
of man on earth. The student of history will find 
out what the men of the past thought about · God, 
the purpose of life, the difference between good 
and evil, life after death, salvation, and the 
worship of God. • 
g/ I 
Text B emphasizes the age-old religious strivings of man: 
KThe phase of life that has most deeply 
affected man's thoughts and deeds and so con-
tributed to his civilization is the religious. 
lfO'Brien, op. cit., p. 3. 
~Corbett, et. al., World History For Catholi~ High School, 
p. 15. 
[ .,1 
" ·~'.c... 
Ifan has worshipped God in some way in all ages 
and in all places. To be complete, the study 
of history must trace man's expression of his 
faith. The attitude of a particular people or 
period of time toward religion is the best test 
of their civilization." 
Text C, which was written by two of the same authors as 
text B, gives approx,:tmately the ·same analysis of the 
11 
religious spirit of . mankind. These three texts emphasize 
the basic idea that there is one God and that worship all 
over the world, in many forms and names, is actually 
given to Him. They also bring out the opinion of Pope 
Pius XI, given in his encyclical letter and quoted on page 
twenty-five of this thesis, that the main civilizing force 
in the world is religion. 
The public school texts do not minimize this view., but 
they tend to emphasize religion more t~om the point of view 
of an objective study of one of the facets of man's 
development. Text X, which contains an excellent summary 
2/ 
chapter on the subject, defines it in this way:-
~we live in a believing world. We do not all 
worship in the same way, but some form of religious 
faith is followed by millions of different people 
••• Naturally, peoples' beliefs and faiths affect 
their attitudes and their actions. The history of 
l/James A. Corbett, M. A. Fitzsimons, and Reverend Anthony 
L. Ostheimer, Christianity and Civilization, Sadlier, 
New York, 1947, p. 7. 
g/Lester B. Rogers, Fay Adams, and Walker Brown, Story of 
Nations., Henry Holt and Company, New York, 1949, p. 221-22. 
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the world's different religions has often affected 
the history of the nations themselves • • • When 
you look at all the world's religions, from the most 
primitive belief in many spirits to the highest 
belief in one God, you have a hard time writing a 
definition that will cover them all. Probably this 
statement is as good as any other: YWhenever men 
have felt the experience we call religion, they 
have believed that there is a power beyond them-
selves (a God, or gods, or a shaper of destiny) that 
is of greatest importance in the direction of human 
affairs. Religion is the attitude of men toward 
what they regard as divine or all-powerful.• 
Text Y contains no generalized statement on the subject. 
but in reference to specific nations~ its authors remark 
on the importance of religion in the characteristics of the 
ll 
culture. For example, the statement is made that "the 
religious belief of the Egyptians had a marked effect on 
their civilization.~ Text Z connects religion with philoso-
~/ 
phy and man's need for security: 
•Men have ever tried to reach out into the 
unknown; to bridge the gap between the things 
they could understand and the things they could 
not understand. They have done this through the 
worship of a power or powers they believed to be 
stronger, wiser, and nobler than themselves. 
They have also done it through the attempt to 
explain the univers e and man's place in it by the 
use of reason alon§.• 
It is interesting to note the repetition of the words 
11 powers," and "forces" in the public school texts in 
contrast to the assumption in the parochial school texts 
lfBoak, et. al., op. cit., p. 44. 
g/Becker, et. al., op. cit., p.l2. 
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that the object of man's worship has always been the 
monotheistic God of the Judea-Christian tradition. 
The treatment given to the religions which came before 
Christianity show definitely that the authors of the 
parochial school texts felt that outside of the basis that 
they formed for the later tradition, they were useless and 
inferior. An example is the treatment of the Greek religion 
contrasted to the monotheism of the Hebrews is enlightening. 
11 Text A labels the Greek temples as "'headquarters for 
debauchery,• in the most extreme criticism given, while 
the Hebrew people were fortunate in being those chosen 
gl 
as predecessors of the Redeemer. Text C is less harsh 
in its condemnation: 
•It was in the field of speculative thought, 
especially as developed by Plato and Aristotle, 
that the Greeks may be said to have approached 
· spirituality, since it was thus that the pagan 
idolatry inherent in the system of the Greek gods 
was broken down • • • But it took the revealed 
religion of the Hebrews and the caning of Christ 
to give Greek intellectualism true spiritual 
meaning. The great intellectual contributions of 
Aristotle are particularly valuable contributions 
· to Christian thought." 
Text B pays tribute to the "Jewish nation(which) was 
established through,.JDivine Providence and maintained in 
jJo 'Brien, op. cit., IP· 24:-27. 
~/Corbett, et. al., Christianity and Civilization, p. 57. 
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order to preserve, until the Redeemer came, the moral law 
and the truth that there is only One God." 11 
The public school texts also give an overall estimate 
of ancient religion as something interior. However, they 
concentrate more on its inability to give man an ethical 
code by which he could regulate his life as well as on 
the contributions which they made to the later Christian g; 
tradition. Text X's picture of the Greek worshipping 
standing upright outside their temples with their hands 
outstretched to heaven is somewhat different from text A1 S. 
The Hebrew people •were deeply religious by nature • They 
believed in their one God, Jehovah. Their religion con-
trolled their daily lives, gave them hope for the future, 
and kept them unshaken in their faith through slavery, 
persecution, and death.• Text Y states that "the Greek 
religion did not have any high moral value • • • the Delphic 
oracle, however, did teach a practical standard of conduct 
• • • the keynote of this teaching is found in the proverb, 
1Nothing to excess. •• The authors see the influence of y 
Hebrew thought even today: 
ilcorbett, et. al., World History For Catholic High School, 
p. ,5. . 
2/Rogers, et. al., op. cit. pp. 101; 155. 
~Boak, et. al., pp. 57; 107. 
-- = =:.. -==--
• Both the Hebrew view of the nature of God and 
the Hebrew literature had tremendous effect upon mod-
ern civilization, because ••• Christians accepted 
the Old Testament as containing the will of God as 
revealed to men and as forming the foundation of 
the teaching of Jesus Christ.'" 
Text Z labels the beliefs that the Greeks had about the 
gods as "charming myths~ while the true contributions came 
only with the questions of the philosophers whose "ideas of 
right and wrong resembled, to some extent, the basic ideas 
]/ 
of the great religious thinkers of later times.• The 
"great Hebrew contribution• in religion is here seen as ~e 
basis for the Mohammedan as well as the Christian idea of 
2/ 
a "single all-powerful divinity."-
Probably the crux of the whole subject of religion in 
these texts hinges on their estimate of whether Jesus Christ 
was the most unique figure of history or only another 
religious leader who added to the good traditions that had 
been started in these ancient religions. The ~tholic texts 
are one in their belief that this was the Son of God incar-
nated on earth, and they see His coming as the central y 
point in history. Text A: 
•The events which led up to the birth of Christ 
may often seem to have no relation one to the other, 
yet it is Christian doctrine that God governs the 
1/Becker, et. al., op. cit., p. 81. 
&/Ibid., p. 48. 
~/O'Brien, op. cit.,pp. 127;129. 
!.t · .. 
world and that history has a plan of some kind • 
. Central in this plan is the birth of Christ • • • 
foreseen in the prophecies of the Old Testament." 
11 
Text C sees "history • • • from the sin. of our first 
parents (as) the record of man's waiting for the Redeemer 
• • • from His coming • • • the record of the impact on 
life of the fact of God became man. • "'Our ancestors saw so 
clearly the importance of this event that they have counted y 
the years from the birth of Christ.• All of these texts 
tell the full story of Christ's life on earth, including 
accounts of His resurrection, as if they were historical 
fact. Reference is made frequently to Jesus as the Savior, 
the Redeemer, and the Messiah. Especially noteworthy is the 
fact that whenever a pronoun reference is made to indicate 
Jesus, a capital letter is used to start the word, which, 
in common practice, is the indication used to denote 
divinity. This is contrasted with the public school texts 
where lower case letters are used. 
The latter. type of text tends to emphasize the 
accomplishments of Jesus as a great moral teacher. Accounts 
of His life extend only to his crucifixion on the cross and 
are treated as part of a tradition which may or may not be 
.!,/Corbett, et. al., Christianity and Civilization,.p. 5. 
g/Corbett, et. al., World History For catholic Hi~h School, 
p. 18. 
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established fact. In this way, the authors have avoided 
the controversies which might arise if any definite state-
]/ 
ment were made about the divinity of Christ. Text X 
calls Him a "'messanger of peace and good will" and a 11 great 
religious teacher" who "'pointed the way to a better life 
and taught his followers that he was of divine origin, the 
. y 
s:on of God. " Text Y says : 
"Christianity originated in the teaching of 
Jesus of Nazareth in Judea. His followers looked 
upon him as the Messiah or Savior, whose coming 
was foretold by the Jewish prophets • • • he 
introduced a new doctrine which is the core of 
Christianity; this is the belief in the universal 
brotherhood of man ••. Along with this doctrine 
came the promise of the resurrection of the dead 
and a life of everlasting happiness for believers." y 
Text Z discusses the matter in this way: 
"The Hebrew prophets had foretold the coming . 
of a Messiah • • • whose mission would be to 
establish a new kingdom ••• throughout the East, 
and in many other places, men looked forward to 
such a savior who would make the world a better 
place for the poor and the oppressed. Jesus, the 
promised Messiah of the Christian world • • • 
traveled among the people, helping the poor and 
the sick, and teaching • • • the account of Jesus 
life, death, burial and resurrection was later 
told by his followers." 
These quotations show the success of the efforts of the 
authors in their attempts not to include any religious 
l/Rogers, et. al., op. cit., p. 239 
g/Boak, et. al., op. cit., p. 145. 
3/Becker, et. a1., op. cit., p. 161. 
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doctrine that might be unacceptable to students of certain 
faiths. 
In connection with the life of Christ as well as with 
the Hebrew religion, the books give their estimates of the 
nature of the Bible. The view of the public school texts 
generally is that the book is a collection of the writings 
of human authors on the subjects of history and ethics. 
11 Text X shows this: 
~While the Hebrews waited for the day of their 
deliverance, some of their wise men gathered 
together their sacred writings to form a history 
of their people. Into it they wove the stories 
of their past triumphs and sufferings and hopes 
for a better future.• 
The parochial school authors, on the other hand, while not 
concerned here with establishing the divine origin of the 
Old and New Testaments, do make reference to the commonly 
accepted opinion of the Roman Catholic Church that this is 
its true nature. Text A sees mGod Himself as the author 
and director of the thoughts of the men who wrote the y y 
Bible." Text B sees it as an integral part of history: 
"Divine revelation gives meaning to history. 
We know the past from what earlier men have said 
l/Rogers, et. al., op. cit., p. 102. 
g/O'Brien, op. cit., p. 130. 
ycorbett~ et. al., World History For Catholic High School, 
p. 17. 
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and done. But we know also from what God has 
told us through the prophets of the Old Testament 
and through His Son, Jesus Christ, why He made 
the world and how men should live in it • • • 
Every Catholic believes what God has revealed 
••. there is no conflict with science ••• 
because truth is one and connot contradict itself." 
All of the texts make reference to the remarkable rapid 
.!1 
spread of the ideas of Christ in the world. Text A is 
the only one which states that "the rapid spread of Chris-
tianity is considered a miracle which can be explained only 
by the grace of God.~ The other texts, both parochial and 
public, list the conditions of the Roman Empire, the appeal 
of Christ's doctrines to the masses, and the strong feelings 
for the new faith engendered by the persecutions, as being 
among the many reasons for the "triumph of Christianity.• 
Since the Roman Catholic Church had its strongest 
influence after the period of rapid diffUsement was over 
and the Roman Empire had fallen, it is in discussions of the 
Jliddle Ages that many evaluations of its work may be found. 
The first five hundred years after this, that is from about 
500 to lOQ)A.D .. , is a time which has been· designated by some 
as · the Dark Ages. All of the texts pay tribute to the work 
of the Church in this period as the only civiliz.ing influence 
left in the face of the barbarian inroads. However, they 
l/O'Brien, op. cit., p. 140. 
differ in their estimates of the rights of the Church to 
hold the temporal power that she was building up at this 
time. 
On the formel;Point, Text B shows the parochial texts 
trend of thought; 
"'If we judge by the disorder, destruction, 
and suffering duri~ the fifth, sixth, and seventh 
centuries • • • we can see why this period in the 
history of Western Europe has been called the 
'Dark Ages' ••• If we judge by the work of the 
Church, these three centuries were not dalkbut 
among the greatest in her history • • • she alone 
Christianized and civilized a world that seemed 
beyond all hope of recovery. Under the direction 
of the Popes • • • the Church built a new Chris-
tian civilization on the ruins of the Greco-Roman 
world. The chief instruments in this work were 
the magnificent labors of the monks and the 
writings of scholars and saints.• 
?/ . 
Text X also praises the efforts of the Church in keeping 
civilization alive in the West~ but it is also interested 
in the temporal power that the institution was building 
~/ 
up: 
"At the same time the power of the Roman Church 
increased greatly. In many of the cities the bishop 
exercised the more important administrative duties 
along with the imperial commander. As a result of 
generous gifts, the estates of the Church had 
1/Corbett, et. al., World History For catholic High School, 
pp. 126-27. 
~Boak, et. al., op. cit., p. 16~. 
~Becker, et. al., op. cit., p. 182. 
assumed huge proportions. The income from these 
not only supported the Papacy in Rome, but also 
enabled the Church to undertake important measures 
for the public welfare, such as supporting 
hospitals, relieving famines, and repairing the 
damages ••• from the invasions." 
1/ 
Text Z is more sparing of its unqualified approval:-
lt:l)uring the first part of the Middle Ages fran 
500-1000 A.D. there was little besides the Chris-
tian Church to keep Europe from becoming completely 
barbaric • • • the Frankish and the Gothic Kings 
were Christians. They and their wild warriors 
believed in the power of the church to lead them 
to everlasting life, and that serious infractions 
of the laws of God and of the church could lead 
them to hell. As a result, the church had 
enormous influence over these people • • • the 
church was given extensive lands and many special 
privileges • • • they persuaded the kings to 
allow the church to try all cases involving the 
clergy ••• the church also felt that one of its 
duties was to protect the weak and the helpless, 
so the kings gave it fUll power to care for widows 
and orphans. In this way, the church took over 
many of the functions of government that were 
neglected by the new rulers.• 
The implication is made here that the Church was taking 
over duties which should, in the natural order of things, 
have been left to the temporal rulers. This is rather 
contrary to the ideas of the parochial school texts which 
reflect the encyclical letter referred to in Chapter III 
in which it is stated that the Church has the right to 
active participation in economic and social matters subject 
to her own judgment of when moral responsibilities are 
involved. 
~Becker, et. al., op. cit., p. 182. 
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Text Z also adds a rather more severe criticism:-
"'The civilizing influence of the ChlllJ:eh grew 
rather less as time went on • • • By the end of 
the sixth century most bishops of western Europe 
were little different in background and training 
from the Teutonic kings and their nobles • • • 
Here and there a saintly bishop appeared, and 
his influence held the savagery of the barbarian 
kings in check for a time. The standards of 
Christian life followed by some of the clergy 
may not have been very high, but the life of 
the clergy was higher than that of most men of 
the time.• 
Text A is concerned with placing such shortcomings in their 
2/ 
proper perspective:-
•rf the Church did not succeed in creating 
a perfect society it was not because she ever lost 
or distorted the message entrusted to her by 
Christ. It was because selfish and carnal men 
refused to accept that message in its fullest. 
But whenever they accepted it even in part, they 
were better than they had been before.• 
None of the texts give a very optimistic view of everyday 
life during the Middle Ages, but they all attempt to estab-
lish the view of life that made the men of the time more 
conscious of their salvation than of their material needs 
in this world. The public school texts do as good a job 
of summarizing this outlook as do the parochial school texts. 
Text Y probably sums up this matter as well as any of the 
1/ Becker, et. al., op. cit., p. 182. 
yo 'Brien, gp. cit., p. z,g;4. 
1/ 
rest in its analysis of St. Francis of Assisi:-
"The religious inspiration of the age cannot 
he as well shown even in the towering figure of 
the great P.ope Innocent III. the .fiery pen of 
Dante, the learned books of the school men, or 
the beauty of the cathedrals, as in the story of 
Saint Francis • • • Innocent III and Dante thought 
of politics as often as of religion, the schoolmen 
had one eye on the pagan Aristotle, and even the 
cathedral builders felt civic pride as well as 
religious devotion. But in Francis one finds the 
medieval Christian spirit with scarcely a trace 
of worldliness • • • No doubt much that is told 
of him is legendary ••• but all show the same 
interweaving of poetry and piety.• 
The parochial school texts generally tend to emphasize 
the spiritual accomplishments of the Church in medieval 
times, while the public school authors point up the fact 
that this work was mixed with an alloy of worldliness that 
was eventually to become so prevalent that it brought about 
the next great religious movement of Western Europe--the 
Reformation. In connection with this it is noticeable that 
the emphasis of the whole period is colored by the feelings 
of the authors on the preceeding time. The parochial school 
texts, which had praised the unity of thought o.f the Middle 
Ages, are apt to treat the revolution in religious ideas 
as one which led the minds of men astray. This force was 
strong enough to breaR Medieval Christiandom only because 
it was accompanied by social, economic, and political 
conditions that favored the heresy. The public school 
j}Boak, et. al., op. cit., 212. 
texts, on the other hand, generally treat the period as a 
time when the minds of men were again freed, with the 
assu¢ption that this freedom is one of the most important 
things a human can desire. 
The parochial school texts show their underlying 
idea by the titles given to this section. The period is 
one of "religious revolt," implying an uprising against 
an established authority, yet they speak of the following 
period as the "Catholic reformation," implying that it was 
the Church itself which made the necessary changes in its 
organization. The public school texts give somewhat the 
same connotations in text Y's title "The Division of 
Christiandom" and text Z's "Men Make A Religious Revolution." 
However, text X's caption "The Medieval World Reawakened: 
The Renaissance and the Reformation" gives the impression 
that intellectual activity had remained dormant during the 
period since the fall of classical civilization. This 
certainly is contrary to the view of the parochial school 
texts that medieval scholarship not only preserved but also 
added to the classical heritage. 
The underlying themes shown in these titles are 
carried out in the general discussions of the movement 
within the text material. Text X remarks on this particular 
-· --- - -
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time of enlightenment: 
"'After more than a thousand years of unques-
tioning acceptance of ideas and customs, people 
began to wonder whether there might be better ways 
of living ••• this spirit of questioning began 
to invade the realm of religious thought during 
the later years of the 14th century • • • the 
movement away from the Church was joined by an 
increasing number of people who, for various 
reasons, began to question that authority. In 
the early years of the 16th Century this movement 
became known as the Protestant Reformation.• 
A feeling of continuation of the ideas of the Renaissance y 
into religion is given in text Z: 
• • • • the new ideas of the Renaissance were 
paralled by new ideas in the field of religion. 
Throughout the Middle Ages the Roman Catholic 
Church taught that the Christian way of life was 
fully described in the Old and New Testaments • • . 
inspired by God • • • and that the church alone 
was the authoritative interpreter of the sacred 
words. Certain of the humanists raised serious 
questions on these subjects • • • (they) began 
to question whether the church was teaching the 
true Christian life • • • men who made such 
accusations were really defying the Church •• How 
could Christian unity be maintained if every man 
could interpret the Bible?" 
Text Y also sees "materials for a great explosion" in the 
world of the time. Some of these were in the economic and 
social spheres, but the most dangerous were in the ideas of 
the humanists who "wished a more simple type of Christian 
'Y . 
faith tha:h. then prevailed." The comments made in these 
j}Rogers, et. al., op. cit., p. 304. 
2/Becker, et. al., op. cit., p. 336. 
YBoak, et. al., op. cit., p. 266. 
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texts on the abuses within the body of the Church itself 
are definitely tempered by praise for the "zealous friars 
1/ 
and monks who tried to cure the evils of the time.~ 
The authors have apparently tried here, as elsewhere, to 
give a view of conditions that could not be found objec-
tionable to any religious faith. 
The parochial school texts contain few references to 
the intellectual ferment ·of the time, but concentrate on 
t he forces of discontent gathering in the economic, social, 
and political spheres of life which inevitably became 
connected with the Church as the strangest single institu-
tion of the day. An extensive amount of material is given 
in all of these texts to the abuses within the body of the 
clergy that were, in part, the causes and, in part, caused 
by the conditions outside the Church. This is definitely 
in keeping with the idea referred to in Chapter III of this 
thesis that the truth of history must be written even when 
it puts the Church in an unfavorable light. 
Text A's author, following the pattern in the rest of 
the book, lists the abuses of the time in concise outline 
form: :Y 
"No single cause, but a combination of many 
causes ... -political, economic and religious--was 
1/Boak, et. al., op. cit., p. 266. 
g/O'Brien, op. cit., p. 309. 
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responsible for the religious revolt of the 
sixteenth century. The religious life of the 
Middle Ages was far from perfect. The following 
factors helped to pave the way for the religious 
upheaval: (1) previous heresies ••• many of 
the Humanists criticized the Church bitterly 
and without restraint (2) the great Western Schism 
broke down confidance in the papacy • • • (3) the 
decline of feudalism • • • and the impoverishment 
of the peasant class disturbed social conditions 
and created a bad temper throughout Europe ••• (4) 
an inereasing devotion to wealth ••• weakened 
the reli gious spirit (5) the pagan spirit of the 
Renaissance, especially in the ranks of the 
higher clergy, blinded those in authority to the 
approaching revolt ••• The abuses with the body 
of the Church were among the proximate causes of 
the revolt." 
Text C characterizes the movement as a "·story of European 
11 
tragedy." and text B points up the unity of Europe that y 
it swept away: 
*One of the greatest achievements of western 
Europe during the Middle Ages was the spiritual 
unity which prevailed generally when everyone 
except the Jews held to the One Faith. Gradually, 
however, as the medieval way of life broke up in 
the face of • • • varied forces • • • Europe lived 
through a severe religious crisis that had a tragic 
effect on her spiritual unity • • • during the 
crisis, when the Church should have exercised her 
strongest leadership • • • her authority was 
challenged by some of the new nations • • • the 
Avignon papacy • • . the Great Western Schism. • • 
the appeal of the pagan aspects of the Renaissance 
and the laxity of the moral life of some of the 
clergy."' 
The authors have taken great care, however, that the 
1/Corbett, et. al., Christianity and Civilization, p. 274. 
g/Corbett, et. al., World History For Catholic High School, 
p. 231. 
student be led to exercise caution in criticism of the 
Church. They lead up to their discussions of Martin Luther 
with definite statements that show the Church's doctrine 
that while blame may be placed on members of the clergy 
and laity for abuses, this in no way impairs the authority 
of the Church as an institution or invalidates any of her 
dogma. They point up the bel~ef that reform could and 
should have taken place within the institution itself. The 
"heretics of the fourteenth and fifteenth centuries confuse<t 
the teachings of the Church with the abuses (and) thought 
they could improve conditions by ideas contrary to Catholic 
11 doctrine." The author of text A would fight criticism of 
g/ 
the Church by counter-criticism of the critics: 
"'Catholics have no need to conceal the abuses 
in the Church. Such abuses are the sins of men; 
at times they are many and always impede the grace 
of God. In judging them the student should remember 
• • • the abuses of the Church have been exaggerated 
by her enemies • • . indignation at abuses has • . • 
been an excuse for the actions of hypocrites ••• (and) gives a sense of superiority and perverse 
pleasure • • • those who wish to correct abuses 
should point out what is wrong without attacking 
the Church itself." 
The actions of Martin Luther in starting this movement 
away from the Church are treated extensively in all o~ the 
texts. The public school texts make an effort to summarize 
1/Corbett, et. al., World History For Catholic High School, 
p. 242. 
2/0'Brien, op. cit., p. 309. 
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the question of indulgences that was the immediate reason 
for the monk's break from the Church. This is a sincere 
attempt to clarify a point which has been the reason for 
much misunderstanding in the past. 
The estimates of the parochial school and the public 
school texts of the work of Luther and the resulting 
spread of the new religious ideas differ greatly. For 
example, the public school texts make reference to Luther as 
a "hero" and a "bold young reformer" who stood up for his 
belief against the most powerful organizations of his time. ]/ 
Text Y emphasizes this: 
"'At last some of the officials of the Church 
condemned some of his views as heresies • • • the 
Holy Roman emperor joined the pope • • • Luther 
had both of the highest officials of Christiandom 
against him now, but he still persisted in his 
doctrines. 'Here I stand,' he said, TI can do no 
other.' • • • indeed half of Germany rallied around 
the bold . young reformer ••• all of the discontent 
of the time seemed to boil over at once, and it 
soon became Luther's hardest task to keep his own 
followers from going to extremes. At heart he was 
no radical, in spite of his bold tempter and blunt 
courage. When the peasants rose in revolt • • • 
he told them that what he aimed at was purely 
spiritual freedom • • . which had nothing to do 
with political or economic conditions."' 
According to text Z the "'first effect of Luther's attack on 
the Church was a wave of unrest • • • thousands of Germans 
accepted him as a hero, accepted his ideas, and renounced 
1/Boak, et. al., op. cit., p. 268. 
11 
the authority of the pope." These ideas are also empha-
sized by illustrations which show the monk defending his 
ideas before the combined authorities of the Church and the 
state. These ideas are generally stated with little comment 
as to their validity. 
The parochial school texts, on the other hand, while 
not making any reference to Luther's character, concentrate 
on the question of whether or not his doctrines were accept-
able when put alongside those of the Church. Text A 1 s 
author feels that Luther's'~eachings were not concerned with 
reforming the Church ••• but directed against .the ancient 
doctrines of the faith ••• in the end these were completely 
2/ 
destroyed by the •reformers'."- Text B summarizes Luther's 
3/ 
position compared to that of the Church:-
•A1though Luther had been troubled for some 
time about the problem of man•s salvation, what 
led him to make the challenge was the question of 
indulgences • • . this questiOn came up because 
of the careless manner in which an indulgence 
under Pope Leo X was being preached • • • instead 
of protesting (this) Luther denied that indulgences 
themselves were of any value. At first ••• many 
sympathiz.ed with his anger at the abuses ••• 
later, however, when confronted with Catholic 
theologians in debate, Luther made it clear how 
complete his break with the Church had been • • • 
he established two basic principles of Protestant-
ism: (1) faith without works; and (2) the right 
of private judgment ••• the second meant that 
1/Becker, et. al., op. cit., p. 337. 
2/o ·•Brien, op. cit., p. 312. 
~Corbett, et. al., World History For Catholic School, p.233. 
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the final authority on questions of faith was 
Holy Scripture, which each person could interpret 
according to his own conscience. How revolutionary 
this idea was may be better understood if we compare 
our American constitution to the Scriptures and 
ask ourselves what kind of a country ours would be 
if everybody could interpret the constitution to 
suit himself ••• we must have in the spiritual 
order a supreme authority--the Church--to inter-
pret the Scrlptures • • • the logical result of 
Luther's claim ••• has been the multiplication 
of sects ••• and, for many, indifference to the 
Scriptures." 
Noteworthy here are the judgments of Luther's ideas which 
.v 
are especially emphasized in the il1ustrations. Text C 
includes a picture of Pope Leo X with the caption: "Guardian 
of truth. Pope Leo X excommunicated Luther when he refused 
to retr· - ~t his false teachings."' 
Both types of texts are concerned with the tragic wars 
that were the result of the breakup of religious unity. 
However, as text Z states, they estimate the reasons for 
the success of Protestantism and the conflicts which y 
accompanied it as •'only partly of a religious nature."' 
3/ 
Text B has two sketches which emphasize this point. One,-
a map of Europe is captioned: "The Protestant Revolt dis-
rupted the religious unity of Europe. Where there had 
l/Corbett ·, et. al., Christianity and Ci~111zation, p. 278. 
2/Becker, et. al. op. cit., p. 339. 
~Corbett, et. al., World History For Catholic High School, 
p. 234. 
once been One Faith, now there were a variety of religious 
beliefs, a great deal of friction, and the shadow of future 
struggles." The second shows in three pictures a gift of 
land given to the Church, the development of the land by 
the Church, and then the greed of the monarch which led 
ll him to seize it. 
The spread of the revolt to .Bnglana i .s. primarily seen 
as the result of the greed of one monarch in pa.rticular--
aenry VIII. Neither type of text has any good to· say about 
the actions of this king. Text Y, for example, calls him 
an "'English Bluebeard•" whose "royal 'reformation' was 
associated with plunder of monasteries and Roman Catholic 
gj 
churches." Text C captions a picture of Henry as •once 
honored as Defender of the Faith (he) is known to history 
as the faithless husband of six wives and an enemy of the y 
Church.~ Text B sees the king as using the confiscated 
lands of the Church to gain the support of the nobles for 
his political power and thereby creating a new class of 
!I poor from those "'thrown off monastic lands." 
i/corbett, et. al., World History For Catholic High School, 
p. 232. 
~Boak, et. al., op. cit., p. 270. 
Q/Corbett, et. al., op. cit., p. 238 • 
.!/Ibid. p. 217. 
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This emphasis on the corruption of religious matters 
by political affiliations is also emphasized in accounts 
of one of the 38jor weapons used to combat the Reformation--
the Inquisition. Interpretations of this institution has 
been the cause of much disagreement in the past, but in 
these six texts there seems to be a unity of opinion on 
11 
the matter. Text B sees it as a: 
~ • • • special court to hear cases of heresy 
• • • (which) medieval man considered • • • deserv-
ing of the most serious attention from the Church 
and civil authorities ••. the accused were given 
every· chance to mend their ways, but if they per-
sisted in defying the teaching authority of the 
Church, they were imprisoned, exiled, and, in a 
number of cases, put to death ••• In the six-
teenth century when rulers still believed it was 
impossible to maintain political unity without 
religious unity ••• both Catholics and Protestants 
alike were intolerant of heresy or error, and 
resorted to strong pressure • • • to gain their 
ends. Where the Inquisition was used as a political 
tool, in spite of papal protests ••• (it) caused 
the Church's concern for doctrinal purity to be 
associated with political persecution.~ 
2/ 
Text Y brings its comparison up to the present day:-
~As for the use of force to put down heretics, 
not only the Roman Catholics of the day, but most 
of the Protestants, (with few honorable exceptions) 
believed that the rulers had the right, even the 
duty, to punish those who ••• endangered the 
souls of men by false teaching • • • We should 
remember also, to keep us humble, that the number 
of people punished by dictators for their political 
opinions in our own century is probably greater 
1/Corbett, et. al., World History For Catholic High School, 
p. 235. 
g/Boak, et. al., op. cit., p. 275. 
than the number punished for their religious 
beliefs in any century of the past. The world 
is much more tolerant • • • of heretics in 
religion. Is it more tolerant toward those who 
differ from their governments in race, in language, 
and in politics?" 
Taken in summary, the accounts of the Protestant 
Reformation differ in these main points. The public school 
texts make somewhat more of the personal character of 
Luther's struggle for religious freedom. The parochial 
school texts are concerned with establishing his role 
as a spokesman for a movement against the spiritual and 
temporal hegemony of the Church which was justified by 
religious doctrines that could not be accepted into the 
theological canons of Roman Catholicism. They do agree 
substantially in their analyses of the aftermath of the 
upheaval, the Reformation in England, and the Inquisition. 
Neither type can be accused of excess bias either for or 
against any religion. 
After these discussions 0fo the religious life of the 
Middle Ages and the Reformation, the topic definitely 
becomes one of lesser importance in the public school texts. 
From this point on, it is considered primarily in its 
relation to political events and theories. While this 
emphasis is also observed in the parochial school texts, 
they do consider it in connection with almost every other 
topic of the modern period. However, for purpose of com-
parison and contrast between the two types, the main 
--- -==-= 
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concentration in this section will be on Church and state 
relations. 
A good example of this is the period of the French 
Revolution. The parochial school texts emphasize the origi-
nal cooperation which the clergy gave to the movement and 
the later split which came when the revolutionary regime 
tried to curtail the activities of the Church. Text B's 
11 
statement clarifies the underlying philosophy: 
111The revolution antagonized the Church ••• 
During all this disorder the financial condition 
of the government grew worse. To raise money • • • 
the Assembly decided to confiscate all Church 
property. Thus, at one blow, the activities of 
the Church, schools, hospitals, and convents were 
undermined ••• the Assembly surpressed all 
religious orders and provided for the election of 
priests and bishops by the voters. This meant 
that non-Catho·lics could have a voice in Church 
affairs. · In order to receive a salary, the 
clergy had to take an oath of loyalty to this 
constitution • • • the whole arrangement was 
denounced by the pope. Many of the clergy 
refused to take the oath and joined the ranks 
• • • of (those) who hated the Revolution. This 
tragic breach • • • was the beginning of the long 
struggle between the Church and the nineteenth 
century liberal movements." 
The public school texts are divided in their opinions. 
Text z sees the Church as "chief among the enemies of the 
.Y 
Revolution."' Text Y, however gives a judgment of 
religion and the state that is in complete harmony with the 
1/Corbett, et. al., World History For Catholic High School, 
p. 303. 
~Becker, et. al., op. cit., p. 445. 
t ' I' •;. 
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view of the Roman Catholic Church: 
~In dealing with the affairs of the Catholic 
Church, the Assembly made a serious blunder, as 
most government do when they try to regulate 
religion. It was a great step forward to establish 
freedom of worship for all Frenchmen, and it was 
perhaps justifiable to take over church property 
in view of the poverty of the French treasury • • • 
But the attempt to regulate by law the internal 
government of the Church brought on a quarrel with 
the Pope • • • Thus began a bitter quarrel • • • 
which made many Frenchmen regard the Church as an 
enemy of democracy and made others regard democracy 
as an enemy of religion.• 
This unfortunate relationship which was built up 
between the new forms of government and the Church is 
generally the one followed in the whole analysis of the 
modern period. However, some differences can be noted in 
the discussions~the agreements that have been made with 
governments that many would criticize because of their 
denial of freedom to institutions and individuals. The 
concordat with the first of the modern Caesars,. Napoleon 
Bonaparte, was, it is implied in the public school texts, 
the result of the Church's surrendering :rw.ny things to 
&I 
regain state sponsorship. The parochial school texts, 
however, add the fact that the agreement lasted only a very 
short time and that finally Napoleon was excommunicated by 
. 3/ 
the Pope.- MUch the same difference is seen in 
1/Boak, et. al., op. cit., p. 349. 
&/Ibid., p. 358. 
~Corbett, et. al., World History For Catholic High School, 
p. 310. 
(I 
discussions or the rascist regime or MUssolini. While the 
texts do not disagree, the public school authors are apt 
to leave the impression that after the Lateran Accord or 
1929, there was complete cooperation between the dictator 
11 
and the Vatican while the parochial school texts con-
2/ 
centrate on the later strained relation between the two:-
"The Concordat was often abused by the Fascist 
government. In 1931, Pope Pius XI expressed his 
doubts about the direction of the new Italian 
corporate state and deplored the destruction or many 
institutions which lert the individual helpless 
berore the pOWer or the State. II 
The idea that the Church can adapt itself to any rorm or 
government asbng as it does not abridge its rights in the 
religious matters or those or the individual guaranteed 
him in the natural law, is carried out in discussions or 
the totalitarian regimes of the Nazi and Communist states. 
~ Text B says of the rormer : 
"The Nazi government encouraged a return to 
the old German paganism. At the same time it 
attempted to control the religion in both the 
catholic and Protestant Churches. This effort 
met with serious opposition. Among the Pro-
testants, Pastor Martin Niemoller led ••• 
under the leadership of the bishops • • • the 
catholics (fought) the Nazi repression of 
religion. When Hitler sought an understanding 
with the Catholics, a concordat was made, only 
to be broken time and again.-. 
1/Boak, et. al., op. cit., p. 528. 
g/Corbett, et. al .• , Christianity and Civilization,' p. 697. 
Y,Ibid. I p. 703. 
Text Y sees the "greatest difficulties Hitler had were with 
the churches; Catholics and Protestants alike protested 
11 
against government interference." The public school texts 
tend to emphasize the communist opposition to religion in 
general, rather than to the Roman Catholic Church in 
particular as the parochial school texts do. Text Z does 
speak of the opposition or this regime to this church in 
the satellite countries. Text C speaks of the present-
Y day: 
~Two totalitarian regimes have already been 
destroyed. The third one, Soviet Communism 
appears stronger than ever. It is still ruthless 
in its attacks, but there are limits to its strengh 
• • • religion has not been destroyed in Russia 
••• but toward Catholicism, the Soviet Union has 
shown itself implacably hostile.• 
While the public school texts concentrate on the 
efforts of the United Nations in combating such totalitar-
ian regimes today, the parochial school texts see the only 
hope far the world in a return to relig~on. This is 
brought out sharply by the concluding chapters of the works. 
While the public school texts devote this section to the 
efforts at control through international organization, the 
parochial school texts concentrate on the self-control of 
the individual man through return to moral living. Textx 
1/Boak, et. al., op. cit., p. 582. 
2/Corbett, et. al., Christianity and ~i~ilization, p. 803. 
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B and C entitle their chapters "Man Looks To Religion" 
and ~The Challenge To The Chri~tian Today" and the material 
contained in these sections follow these themes. Text Y 
in its chapter "The Problems Before You" poses the main 
dilemmas that face man today, but has no particular answer 
to give as to how to solve them. Here especially may be 
noted the assurance of the Church that in religion lies 
the answer to all problems, as contrasted to the lack of 
any reference to this avenue as a way of hope for men in 
the secular works. 
Summary of the topic of religion.-- The treatment of 
religion in both types of texts is primarily concerned with 
its organized forms rather than with its underlying spirit. 
While there is no bias shown in either type against any 
religion, some slanting may be observed in the continual 
emphasis on the Roman Catholic Church. This is probably 
because of the concentration on the developments in the 
West rather than on those in the Middle and Far East. On 
issues which have often been controversial ones in the past, 
for example the relationships between Church and State in 
history, the texts agree essentially primarily because the 
public school text authors have avoided the mention of any 
material that might be objectionable to any religious 
group. The texts differ on religion mainly in the latter 
'{ 
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sections, mainly because .the public school texts give it 
a minor place in their analysis, while the parochial school 
authors consider it an integral part of all discussions of 
history up to the present. Religion is their answer to the 
majority of man's problems today. 
3. Politics as a Topic 
Analysis of percentages of material.-- Table 3 in the 
Appendix shows that a greater percentage of material is 
devoted to the topic of politics than to any other single 
subject in all of the te~ but one. In the one exception, 
text Z, economics holds first place. followed by war and 
pol1tics in that order. It should be noted that included 
in the topic of politics are discussions of international 
relations •. 
Text A contains the largest amount of material devoted 
to politics, with 31~, while text 2 contains the smllest, 
with 21%. The parochial school texts taken as a group 
average 27% of their text material given to discussions of 
political theory and practice, while the public school texts 
average 23%. Comparing the two types of texts in terms of 
percentages, it may be seen that politics is more important 
in the parochial school texts than in the public school 
texts. 
'> 
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When the seven topics are listed in rank order on 
the basis of the total text material devoted to each, 
politics is placed first in texts A, B, C, X, and Y, 
while it holds third place in text z. In terms of how the 
percentages of material which are concentrated on this 
topic compare to the percentages devoted to other topics, 
it is given about equal attention in both the parochial 
and public school texts. 
Analysis of politics as a topic of illustration.--
Table 4 shows that politics is the topic of from twelve to 
twenty-eight percent of the total number of illustrations 
included in these texts. The average percent in the 
parochial school texts is twenty-two and twenty in the 
public school texts. 
When the percentages of all of the topics are placed 
in rank order, politics holds first place in texts B and 
1; second in texts A and Z; and third in texts C and X. 
In summary, the topic is about equal in attention given 
to its illustrations in the two types of texts. 
Analysis of the underlying philosophies of po~itics.-­
Since politics, like religion, is one of the major topics 
in these volumes, it has been necessary to select only 
those events and theories which make a unified history of 
government or show basic differences between the two types 
of texts. The parochial school texts contain many 
generalized statements on the subjec~ . In every case, 
they are practically exact repetitions of the underlying 
philosophy of the Church. Text A's statement of political 
1/ 
theory is an excellent example of this:-
"the most important political idea championed 
by the leaders of the Intellectual Revolution was 
that government becomes lawful by the consent of 
those gover~ed. This doctrine .had been proposed 
earlier by the Jesuit scholars ••• and by 
John Locke • • • the doctrines of the Catholics 
and of the rationalists differed in certain 
respects ••. In particular, Catholics maintained, 
as they do today, that God is the final source of 
authority. Rousseau ••• taught that (1) society 
is based on a free contract entered into by free 
individuals; (2) government can be changed at any 
time those individuals desire to do so; (3) human 
nature in its primitive state is without evil and 
government and all society should be fashioned 
according to the pattern of primitive life. These 
teachings were in opposition to the Christian 
belief that men live in society not by free choice 
but by necessity of nature, that government, 
though chosen by individuals, has authority over 
individuals and cannot be changed at will; that 
human nature was darkened and weakened by primi-
tive sin, and, if left completely to itself', will 
come to evil • • • Although God leaves man free 
to choose the type of government • • • He wishes 
to recognize the authority of the ruler or rulers 
they themselves have chosen.~ 
Text C in a generalized statement of governmental forms, 
points up another of the main ideas of the Church. This 
is that one measure of government is in the freedom which 
it allows religious activities. Because this is true, 
1/0'Brien, op. cit., p. 423. 
~--1.._, ::; 
however, it does not necessarily follow that the freedom 
of the individual is to be ignored. The Church has been 
in the past, as it is today, vitally interested in the 
liberty enjoyed by each person. But since her primary 
work is that of saving souls she can and has adapted 
herself to many forms of government that do not measure 
11 
up to current ideas of democracy. Text A calls that 
country'most civilized in which the rights of man are 
respected and social justice prevails.• It also points y 
out the primary purpose of the Church: 
"The final interests of the Church are 
spiritual; the interests of men and governments 
are increasingly material ••• the Church indeed 
has labored against injustice on this earth • • • 
yet ••• labor movements, charitable institutions, 
schools and the like are fruits of Christian ci vili-
z.ation, but the preaching of the Gospel, the giving 
of sacrements, and prayer are the very life of the 
Church. It is inevitable that the Church should 
find herself in opposition to many trends of the 
present day ••• (it) has for many years been 
without the protection of secular authority, 
persecuted in some places, firmly forced into the 
background in countries not openly hostile." 
Throughout the parochial school texts, also, there is the 
impression given that while empires and civilizations may 
come and go, the Church will remain no matter what form 
of government prevails. This idea is well illustrated 
in Text C in a pen and ink sketch which shows a priest 
j/0 1Brien, op. cit., p. 4. 
g(Ibid., p. 648. 
holding the eymbols of present regimes while the crushed 
1/ 
symbols of former states lie crushed at his feet.- It is y 
interesting to note that the public school text Z brings 
out approximately the same idea in cannection with Nappl ecn: 
"Few men have so loved glory as the self-made emperor who 
led France • • • yet in his later years he remarked quietly 
that his • • • empire was short-lived--that only Jesus had 
founded an empire on love and an empire that endured." 
The public school texts have no general statements to 
unify their political philosophy and therefore, it must be 
deduced from specific situations. In most cases the con-
centration has been on the development of democratic ideas, 
with the different forms of government being measured by 
how well they approximate present ideas of this. For 
'3/ . 
example, text Y states:-
"There is also the problem of 'who' shall 
govern. Hereditary monarchy trusts too much to 
the chances of heredity ••• aristocracy seems 
to lead to class selfishness; government in the 
interest of the ruling class alone. Dictatorshi ps 
seem to be harsh and oppressive by their very 
nature. Democracy has been more successful than 
any of these. But democracy demands so much of 
people. Unless they are at all times vigilant, 
well informed, intelligent, responsible, ••• 
they are in danger of losing thetr rights. 111 
1/Corbett, et. al., ~stianity and Civilization, p. 526. 
2/Becker, et. al., op. cit., p. 433~ 
~Boak, et. al., op. cit., p. 583. 
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Text Z summarizes the basic ideas or democracy: 
"In Great Britain, in France, to some extent 
in other nations of western Europe, and in the 
United States ••• most of the people believed 
in certain basic human rights. They believed in 
the right of every individual to choose his own 
way of making a living, and to think, to speak, 
and to worship according to his own conscience. 
They believed in education and in the free inter-
change of knowledge. And they believed in the 
right of the people to have a voice in their own 
government." 
The development of the history of modern democracy in 
these texts follow rather closely to one pattern. From 
the beginnings observed in Greece and Rome, through a 
hiatus during the periods when strong feudal and monarch-
ical regimes held sway, in a revival during the long 
struggles in England and other western European countries, 
down to the climax in American government, the text 
authors keep the thread of the story going. Text Z 
sees the "Athenian democracy as far from satisfactory fran 
modern standards, but as an experiment that has been 
studied through the ages by all "'men who believe in govern-
Y 
ment by the people.• Text X, which is especially con-
cerned with the rights of all classes of society, also 
3/ 
sees the limitations in the system:-
1/Becker, et. al., op. cit., p. 11. 
,g/,Ibid., p. 68. 
~Rogers, et. al., op. cit., p. 124. 
ftBut when you hear of the democracy of the 
Greeks remember .that it was a democracy for the 
few. The Greek idea of representative government 
was remarkable because it emphasized self-government 
by certain classes in small city-states. In 
contrast was the autocratic power of a ruler of 
a large empire ••• The Greeks laid the foundation 
for democratic government as it has been developing 
in modern times and still continues to develop." 
Text Y,s authors want to show the student that some prob-
1/ lems of democracy still must be solved today: 
"'The Greeks • • • stand out as men who thought 
:for themselves. This use o:f reason gave them :free-
dom in their political life, and :freedom for 
individual self-development ••• the fact that . 
abuses appeared in Greek politics did not destroy 
the value of the ideals which .the Greeks tried to 
realize. One very important question which the 
Greeks raised was that of how much freedom an 
individual may have without danger to the state 
• • • this problem is one which every modern state 
has to face ... 
The main contribution of the Romans to this epic of 
government was the development of a code of law. It is 
interesting that the discussions of this in the public 
school texts show an idea of ttuniversal law" that is 
closely akin to the ideas of natural law on which the 
parochial school texts base their governmental theories. 
Roman law was a •logical system ••• (with) high concepts 
of justice drawn :from the ideal of a universal or divine 
?:1 law."'- .... Text Z labels Roman law a "priceless heritage of 
i?Boakt et. al., op. cit., p. 97. 
_Y.Ibid., p. 131. 
v 
mankind": 
~. • • the rules established by Roman law 
have profoundly influenced the legal system of 
Europe. But they are far less important than 
the ideas behind them. The belief that there 
are ways to determine • • • right and wrong, 
what is just and wpat is unjust, for all people 
everywhere is one of the greatest ideas of all 
time." 
The long struggle for popular rights in England is 
discussed at length through such phases as the development 
of the law courts and parliamentary representation, the 
high points marked bY the Magna Carta and the Bill of 
Rights, down to the 19th and 20th century efforts to pass 
social legislation. The texts give the impression that 
such gradual change is preferable to the violent revolu-
tions which characterized many nations of Europe in the 
past three centuries, since in these upheavals, the ideals 
of democracy were at times almost eclipsed. This is 
especially true because of the later counter-revolutions 
which tried to turn things back to the time when feudalism 
or monarchy were the common forms of governmental organ!-
zation. Yet the "basic ideals of ••• 'liberty, equality, 
and fraternity' retained their hold on the minds of men 
through many changes of reform and reaction, revolution 
2/ 
and counter-revolution.~-
1/Becker, et. al., op. cit., p. 166. 
2/Ibid., p. 422. 
It is obvious that all of the text authors see America 
as the hope of democracy in the world today and sincerely 
try to inculcate this idea in the students who will use 
their books. This is also in keeping with Catholic 
educational philosophy which states that the people of any 
nation must be educated in patriotism and loyalty to their 
government. 
However, the parochial school texts, while being one 
with the public school texts in inspiring loyalty to 
American ideals and in following about the same pattern of 
analysis in the development of democracy, do differ from 
them in one respect. These text authors show a tendency 
to exert caution in giving their unqualified approval of 
democracy in every form, especially when it is associated, 
as it has been at times in the past, with an uncontrolled 
zeal that has led to excesses in many areas. For this 
reason, as text B points out, the Church has allied herself 
at times with forces which may have seemed to stand in the 
· way of democratic movements. For example after the French 
11 Revolution: 
. "' • • • the Catholic clergy remembered the 
confiscation of the Church's property, the per-
secution of priests, and the banning of religious 
services. Napoleon had made peace with the Church, 
. but he had not respected her rights. The liberals 
1/Corbett, et. al., World History For Catholic High School, 
P• 317. 
also were usually opposed to the Church's 
authority and to the alliance of Church and 
State. Thus, to protect the Church and enable 
her to carry on her mission of saving souls, 
the Church looked to the enemies of the Revo-
lution for support. The Church in the nin8-
teenth century was usually on the side of the 
conservatives or even the reactionaries.~ 
General theories of democracy also follow the same general 
pattern. Text B is interested in its relationship to 
]/ 
religion: 
"Man is made for God, not the state. Democ-
racy recognizes that the state was made for man. 
A true democracy will not put obstacles in man's 
way to God. Accordingly, the Christian cherishes 
his democratic state. Moreover, as a Christian, 
he is better able to respect his fellow-citizens, 
for he recogniz,es in them souls whom God created 
and for whom Christ died. The Christian will 
strengthen the democratic state, but he will not 
allow the state to become an end in itself. He 
will love all men, love God, and refuse to place 
false gods, the nation, state, race, class, or 
earthly things before him." 
This is also carried out in an illustration which shows 
the basis of the American Declaration of Independence in 
religious ideas. The sketch shows a group of people stand-
ing in front of a large cross and is captioned: ~Declaration 
of Independence Based on Christian Principles • • • they 
are endowed by their creator with certain tna1ienab1e 
rights ••• life--liberty--and the pursuit of happiness~ 
y 
j/Corbett, et. al., World History For Catholic High School, 
p. 280. 
g/Corbett, et. al., Christianity and Civilization, p. 803. 
Text C speaks of the current interest of the Church 
1/ 
in this:-
" • • • in recent years the Pope has shown 
special interest in democratic government. The 
world yearns for true democracy--not dictatorships 
which only pretend to listen to the voice of the 
people, but true democracies based on respect for 
the rights of men. This true democracy has a 
religious foundation and is based on the Christian 
conceptions of man. The Church has enjoyed her 
great modern revival in the democratic countries 
of Europe am America. It 
Text A shows the danger , however, in that "s orne exponents 
of democracy have so exaggerated the rights of the common 
man as to do away with the moral obligations of good 
y 3/ 
order."' Text C urges caution also since:-
ft • • • a problem of importance in our time 
is the misrepresentation of democracy. The 
Communists claim to be a real democracy because 
they have established economic equality. Yet 
their 'democracy' justifies the dictatorial 
power of Stalin and opposes freedom of religion. 
The true basis of democracy is the recognition 
of the equality of all men before God. Each man 
has a soul which is of inestimable value. No 
government that interferes with man's s:>ul or that 
hinders his search for salvation is good. Even 
in a real democracy, men are often intolerant 
••• The United States ••• is fortunate for 
her Constitution prevents the majority from 
becoming tyrants over the minority." 
In all these the emphasis on the importance of the freedom 
i/Corbett, et. al., Christianity and Civilization, p. 803. 
g/O'Brien, op. cit., p. 462. 
~Corbett, et. al., op. cit., p. 757. 
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of religion as being symptomatic of true freedom in all 
areas may be noted. 
What differences that may be seen between the public 
school texts and those of the parochial schools on the 
subject of democracy are mainly because of the latter's 
emphasis on its relationship to religious ideas and 
organization. However, the differences in analyses are 
more of evaluation when feudal amd monarchical governments 
are discussed. For example, while the former system is 
not praised as ideal in the parochial texts, it is treated 
more or less as a necessary and equitable division of the 
functions of government in the face of the turmoil of 
Europe after the fall of Rome. This viewpoint is carried 
out in the illustrations included. Text C in a very 
simple chart labeled Medieval Society shows three figures 
representing the clergy, the nobles, and the commoners 
whose functions are to minister, to protect, and to 
v 
work. 
The public school texts, on the other hand, give the 
impression that the workings of this system caused a 
1/Corbett, et. al., Christianity and Civilization, 
p. 349. 
definite abridgment of human rights. Text Y defines 
1/ 
feudalism thusly: 
"When law breaks down and anarchy prevails, 
the rich man is really better off than the poor 
man because his wealth can furnish him with the 
means of self defense • • • but the ordinary 
peasant cannot afford to buy such things • • • 
so he turned to his richer neighbor and said in 
effect, 'Fight for me ani I will work for you.' 
• • • the bargains were often very one- sided. 
The need of the common man was so desperate 
that for many of them the only choice was to 
become a servant of a noble or a corpse by the 
roadside."' 
Text X gives a view which rather critL:cizes the clergy: 
y 
"The peasant provided luxury for the noble 
••• -the nobles of the Middle Ages believed that 
they were a privileged class and had the rigp t to 
live by the hard work of others. They were not 
the only ones who believed this. One writer has 
quoted a bishop of the Middle Ages as saying: 
'God has divided the human race, from the beginning, 
into three classes. They are the priests whose 
duty it is to pray to God; the knights, whose 
duty it is to defend society; and the peasants, 
whose duty it is to till the soil and support the 
other clas ses•."' 
11 The parochial school texts do comment, however, on the 
unfavorable conditions which existed when the Church 
II 
became so closely tied to the feudal system that many 
unworthy men were allowed into the high clergy only because 
of their place in the system. But generally, they give 
i/Boak, et. al., op. cit., p. 183. 
~Rogers, et. al., op. cit., p. 264. 
.L .. .: 
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the impression that the harmony of classes that was 
achieved by this division of function created a society 
in which duty, moral as well as civil, was the keyword. 
There is also some difference of opinion on the 
subject of monarchical forms of government. Text Z 
11 
makes the statement that: 
~Those who believed in absolute monarchy 
maintained that a king was appointed by God to 
rule his people. The duty of the people was to 
obey him without question. If the king was 
cruel and unjust, the people should nevertheless 
accept his rule patiently as a punishment for 
their sins. This point of view was generally 
accepted by the church." 
Yet although the parochial school texts do speak of 
frequent alliances between kings and the Church and do 
see some advantages in this form of government, they all 
emphatically deny that the idea of the "'divine right of 
kings" was ever upheld by the official doctrines of the 
Church. Text c, in an excellent chapter summarizing 
political philosophy, points up the idea that the clergy 
is opposed to tyrranical government no matter what the 
y' 
form may be. 
"'The Jesuits opposed absolutism and the 
'divine right of kings' ••• claiming that it 
was lawful to overthrow a tyrranical king. 
!/Becker, et. al., op. cit., p. 344. 
&/Corbett, et. al., Christianity and Civilization, p. 325. 
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According to them the ultimate authority rested 
with the people. These were voices crying in 
the wilderness .• "' 
Text A1 s definition is also in keeping with the Church's 
]/ 
outlook: 
~A monarchy is considered just as valid and 
lawful a form of government as a republic or 
a democracy. The Church itself has a monarchical 
form of government and during the Middle Ages 
supported monarchy. In the transitional perio4, 
however, autocracies arose based on the assertion 
and novel idea that kings are above all • • • 
and answerable to no one on earth. There is, of 
course, nothing in Catholic teaching to support 
such a view. It was against such rulers • • • 
that the leaders of the modern period revolted." 
I Both the parochial school and the public school texts 
II are one in their strong denunciations of the totalitarian 
governments which enslave men's minds and bodies in ways 
that were not even thought of in the times of these 
monarchies. The Nazis are denounced as the leaders of a 
r uthless government which •did not permit freedom of y 
speech, freedom of the press, or freedom of religions."' 
Texts X and Y while condemning the abridgment of human 
rights, do give some estimates of the achievements of the 
past thirty years in Russia. Text Y compares it to the 
1/0•Brien, op. cit., p. 423. 
g/Rogers, et. al., op. cit., p. 539. 
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years under serfdom: 
- • • • though Americans disapprove of the 
bloody revolution and the ruthless methods the 
Soviets use to uphold their political and economic 
life, there is little doubt that many Russians 
are better off today than they were in the days 
of the Czar • • • The Russians • • • do not have 
the freedom which we consider part of our heritage. 
They do not have freedom of speech or of the 
press. The government's secret police ••• 
have the power of life and death over everyone 
in the Soviet Union except Stalin himself • • • 
It is difficult for us to understand why the 
Russians are loyal to communism ••• we must, 
however, try to see Russia in the light of her 
history rather than to make comparisons to our-
selves • • • when they overthrew the Czars they 
found themselves with freedom they had never 
experienced. The Russians had never had a 
Nagna Carta and its traditions of right that the 
government_ could take away • • • they have not 
been too critical of their government."' y 
Text Y sees the greatest aim of the Bolshe:VJ.ki as: 
"' • • • transforming the Russian from a dirty, 1
1
 
shifty, ignorant, easy-going peasant into a serious, 
highly-trained, industrial worker. It has been 
an uphill task and is still only half-acco, plished 
and the lo.ss of human life and happiness in the 
process has been appalling. Perhaps even the aim 
might be questioned ••• but the transformation 
has been a stupendous achievement, like it or 
not!" 
With two such antagonistic systems as the totalitar-
ian regimes and the free democracies existing in the 
world today, discussions in these books of the future 
1/Rogers, et. al., op. cit., p. 631. 
~Boak, et. al., op. cit., p. 526. 
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course suggested for international relations is a vital 
one. It is noteworthy that none of the texts advocate a 
policy of isolationism. On the contrary, they make 
great efforts to instill in the student a feeling for the 
interdependence of all nations today as a fact of politi-
cal life that can only be ignored at the cost of the 
human race. The estimates of the efficacy of the United 
Nations in keeping international harmony are much the 
same in both types of texts. Text Z ghows the public 
]/ 
school texts' viewpoint: 
"It is necessary for men to learn how to get 
along together, in spite of their differences, 
in the world-wide eommunity the past has created 
for us .••• The United Nations is watched with 
hope by all free men for it offers a real 
opportunity for international cooperation.• 
The parochial school texts vary in their estimates. Text 
B shows a concern for the fact that the major nations 
of the world still play power politics in this organiza-
tion so that it "has not accomplished so much as its 
. y 
founders had expected.• Text C's authors want their 
readers to realize the difficulties which must be 
¥ 
overcome: 
1/Becket, et. al., op. cit., p. 9. 
2/Corbett, et. al., World History For catholic High School, 
p. 572. 
~Corbett, et. al., Christianity and Civilization, p. 755. 
"As long as the United Nations exists there 
is a possibility of open discussion and coopera-
tion with all nations in the search for peace. 
Peace and world order are difficult to achieve. 
The peoples of the world have different languages, 
religions, interests, and traditions. They do 
have a common interest in peace, but that is 
often overlooked among their differences. Even 
the much more uniform American states had 
considerable difficulty in forming a strong 
government • • • But the effort must be made, for 
the alternative is the destructiveness of war." 
However jmuch the parochial school texts may bring out the 
necessity of an organized system of international law, 
their main emphasis in bringing order to the world is not 
on such a code but upon a moral outlook as part of the 
diplomatic systems of all the nations of the world. The 
efforts of the Popes in trying to bring this about are 
given primary attention. Here, as in many other problems, 
the definitiveness of the answers given in the parochial 
school texts contrast sharply with the uncertainty of the 
solutions offered in the public school texts. This does 
not mean necessarily that the authors estimate the 
seriousness of the problems in a different way, but only 
that the parochial school texts base their answers on a 
definite system of thinking which the public texts lack. 
Summary of the topic of politics.-- The emphases in 
the political discussions of politics in the six texts 
differ in many ways. The major unity that may be observed 
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in the public school texts is its concentration on devel-
opments of democracy. The parochial texts, while bringing 
this out also, concentrate more on the official pronounce-
I 
i 
11 
ments of the Church on the general subject. They see one 
estimate of freedom allowed by any government in the scene 1 
I 
of action allowed the church, but they are also interested 
in the liberty of the individual. All of the texts are 
strong in their denunciations of totalitarianism. They 
differ in that the public school texts see the only way 
to fight this is in international organization, while the 
parochial school authors see it in religion. 
:4. Economics As A Topic 
Analysis of percentages of material devoted to 
economics.-- Table 3 in the Appendix shows that this 
topic holds varying places in the rank order of the six 
texts. When the seven topics are listed in rank order 
on the basis of the percentages of the total text material 
devoted to each of them, economics holds first place in 
text z.; second place in text C; fourth place in text B; 
fifth place in texts A and X; and sixth place in text Y. 
The percentages of total material devoted to this 
topic vary from seven in text Y to twenty-five in text z. 
The average percent of the parochial school texts is 
'I 
'I 
I 
I
I 
estimated as thirteen and the average of the public 
school texts is fourteen. This shows that the authors 
of the latter type concentrate slightly more on economics 
than do the authors of the former type. 
Economics as a topic of illustration.-- Table 4 shows 
that this topic is of secondary importance when compared 
to the illustrations of the other six major subjects. 
When placed in rank order with th~ others, it is placed 
fourth in text Z; fifth in the three parochial school 
texts; sixth in text Y; and seventh in text X. The 
percentages of the total illustrations devoted to this 
topic vary from seven to thirteen percent. The average 
percents in both texts are nine. This shows that there 
is no particular difference between the two types of 
texts in the emphasis given to economics by illustrations. I 
Analysis of the underlying theories of economics.--
Discussions of historical topics which have economic 
connotations are centered in two main ideas in all of the 
texts: (1) inequalities caused by class structure in 
history; and (2) the influence of this structure on gov-
ernmental forms and actions. The parochial school texts 
also devote extensive material to the work of the Roman 
Catholic Church in the whole field of economic relations. 
The close relationship of economics and government 
is pointed out by text C's authors whose opinion is that 
"'economic developmoo ts are closely related to political 
conditions (since) the financial need of a ruler or 
economic injustices to his subjects often led to 
v 
political upheaval," and by text Z's authors who feel 
?/ 
that "unstable economy produces unstable government." 
The influence of economic class structure is noted 
almost immediately in man's efforts at developing some 
central body for the control of common action. Beginning 
with Greece and Rome, down through feudalism, monarchy, 
and the revolutionary regimes, to the governments of 
today, the interpretation given is very close to that of 
the schools of economic historians. 
In Greece, as the texts point out, the antagonisms 
engendered by the economic structure were the cause of 
constant furor. Text A shows the viewpoint of the y 
parochial authors: 
"There was a constant ·class war throughout 
Greece. The landowners struggled against the 
rich merchants for control of the government. 
The rich in turn fought with the poor against 
democratic control."' 
1/Corbett, et. a1., Christianity and Civilization, pp. 6-7 ~ 
g/Becker, et. al., oo. cit., p. 576. 
2/0'Brien, op. cit., p. 61. 
; ,(/ I . - ., 
The judgment of text Y shows a connection of the past 
with the present that all of the texts attempt to make as 
v 
often as possible: 
•rn the days of city-state independence, par-
ticipation in politics was the breath of life for 
the normal Greek ••• but when cities came to 
be ·overshadowed by kingdoms and federal states, 
interest in politics began to decline. Men tended 
to devote more and more time to their business 
• • • leaving public affairs to be managed by 
those who were politically ambitious or who 
derived profit from their attention to public 
business. This state of affairs corresponds 
closely to modern conditions." 
The constant repetition of the class names patrician 
and plebian throughout the analyses of Roman government 
shows the strong chain of economic tho~ght here also. 
2/ 
Text Z compares conditions there with those in Greece:-
"The rule of the rich in Rome led to the 
same kind of trouble that the rule of the rich had 
brought about in • • • Greece. Two social classes 
had existed from the time of the Etruscan kings 
• • • the patricians were few in number and most 
of them were very rich • this social division 
helped the rich to run the government to suit 
themselves." 
Text X, which is especially concerned by injustices caused 
by strict class structure throughout history, says of 
3/ 
Rome:-
1/Boak, et. al., op. cit., p. 61. 
g/Becker, et. al., op. cit., p. 134. 
~Rogers, et. al. op. cit., p. 188. 
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"Class hatred increased in Rome as a result 
of • • • the lack of land faced by the returning 
veterans, concentration of land into the hands 
of a few, slave labor, and an exclusive new 
ruling class. There were some leaders Who honestly 
tried to reform things, but their attempts were met 
by violence and bloodshed by those who w~nted 
things as they were • • • the senators who repre-
sented the great landowners, opposed them bitterly." 11 
The parochial school texts give much the same im-
pression of Roman "democracy." Text B sees a large class 
of dispossessed farmers becoming the tool of politically 
ambitious men and the classes, _instead of working against 
such an abuse, being interested only in their own selfish 
1/ 
ends.- · Text A's judgment shows a most outspok~/ con- II 
demnation of class distinction through history:-
"The times were much like our own. The 
rich became richer and the poor became poorer. 
The government was controlled by the rich. 
Those who tried to do something for the people 
were accused of trying to destroy the Republic 
••• dishonest men on the other hand, used the 
popular party for their own ends ••• the poor, 
naturally, were not interested in holding office, 
since government officials received no pay. The 
rich plebians were opposed to the patricians, as 
landowning nobles have always opposed the rising 
middle class ••• throughout history." 
~ext C is the only one which sees any harmony in the 
situation, since Rome was able by "compromise and orderly 
development • • • to use the most gifted patricians as 
well as plebians" in contrast to ~Greece where 'tyrants 
1/Corbett, et. al., World History For Catholic High School, 
p. 83. 
g/O'Brien, op. cit., p. 97. 
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created violent revolutions and destroyed the usefulness 
11 
of the aristocratic class." 
Under the systems of feudalism and monarchy which 
were built on the ruins of these and other ancient empires, 
class distinctions were especially pronounced. As has 
been stated before, the parochial school texts, while not 
condoning the situation, see in it a division of function 
that was unavoidable. Noteworthy also in their accounts 
is the tendency to give a rather glowing picture of the 
clergy, whose work as a class was saving souls. Text C y 
shows how this was logically extended: 
'!In carrying out this work, the clergy was in 
charge of the spiritual life of the faithful ••• 
s·ince the spiritual life is closely connected with 
the intellectual, the Church was in charge of 
education. Because the spirit of Christ is the 
spirit of charity, the Church then as always 
sought to care for the sick through the founda-
tion of hospitals, to help the poor through 
hospitality, and to provide for homeless children 
• • • To protect the weak, they worked to 
eliminate slavery and to inculcate in the hearts 
of men the moral law so that political, economic, 
and social justice would prevail in the world." 
Text B shows this same viewpoint in its discussion of the 
3/ 
clergy under the French absolute monarchs:-
j/Corbett, et. al., Christianity and aivilization, p. 66. 
g;'Ibid., p. 159. 
3/Corbett, et. al., World History For Catholic High School, 
p. 289 
I 
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MThe nobles did very little to deserve (their) 
privileges ••• the Church, too, enjoyed privi-
leges, but they were based on importart services 
to the State • • • The gifts and contributions of 
the faithful had made the Church wealthy. MUch 
of the money went to the support of churches, 
hospitals, schools, and other charitable insti-
tutions ••• however, often the clergy were as 
poor as the peasants • • • (they) did not pay 
taxes, but the government frequently collected 
voluntary gifts • • • the Church was officially 
protected by the State, though she paid for this 
advantage by losing some of her freedom of action. "I 
II 
I\ 
I 
Text Y shows the impression left by the public schools ]/ 
in one of its illustrations. This sketch shows the 
"underprivileged classes supporting the privileged classes 1 
before the Revolution. One of the major figures on the 
back of the oppressed commoner is a representation of the 
clergy. The idea here is that division of function was II 
not then, and never has been, an excuse for class distinc-
tions, no matter how important the work of any class may 
be. 
Under the "10ld Order"' however, changes were taking 
place in the economic sphere which made a revolution in 
politi .as almost inevitable when coupled with these in-
justices. The rising middle class, with its overwhelming 
desire for optimum business conditions, allied itself with I 
1/Corbett, et. al., World History For Catholic High School, 
p. 347. 
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whatever other class could best benefit its interests. 
At this period, it saw its chance in aiding the lower 
classes in their struggles. The resulting changes in 
class structure are treated by both types of texts as 
being too violent to have immediate lasting results. As 
has been noted, the parochial school texts are especially 
vehement in their denunciation of the obstacles that the 
excessive class consciousness put in the way of the work 
of the Church. 
The transient privileges that the lower classes were 
able to attain in the political revolutions were solidified, 
however, by one of the most astounding developments in 
economic history--the Industrial Revolution• Here, again, 
the division of people on class lines is pointed out. Of 
1/ 
this the parochial text authors say: 
"As the Industrial Revolution swept on, it 
changed not only the appearance of each country 
but the very structure of society. The factory 
owners with their newly won wealth became a 
power in the state and insisted that government 
policies favor their interests. The laboring 
classes had many grievances and sought to relieve 
them. Sometimes, there were sharp conflicts 
between the workers and men of property • • • 
Towering above all was the basic question of how 
to distribute the newW3alth so that poverty and 
needless suffering could be wiped out.~ 
2/ 
Text Z carries its analysis up to the present day.-
1/Corbett, et. al., World History For Catholic High School, 
p. 362. 
g/Becker, et. al., op. cit., P~ 323. 
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"'Capi tal begins to change society • • • a 
barrier had arisen between employer and employee 
••• the great majori t y of the workers were 
unorganized, uneducated, and unrepresented in 
government--without the capital which was the 
source of power in this new society • • • the 
capitalist system ••• was beginning to provide 
a more abundant life for many people. But it 
also created new social and political problems • 
not all of (which) have yet been completely 
solved."' 
11 
Text X shows how the new capitalist class helped democracy: 
"It might seem from the growing influence of 
the capitalist and the conditions of the poor that 
civilization was going backward; but it was not. 
Although the capitalists did not re.cognize the 
needs of the laborers • • • they were breaking the 
hold of the old aristocracy • • • workers were 
better off than serfs • • • labor conditions 
i mproved gradually (as) labor became more power-
ful • • • A number of factory owners • • • interested 
in the welfare of the workers • • . secured legis-
lat ion regulating conditions under which laborers 
had to work." 
One of the main examples of a class-structured view 
of history, especially in its connection to the Industrial 
Revolution, is that of Karl Marx. It is in discussions 
of his theories that the agreement of the two types of 
texts on economic interpretations is lessened. The PUblic 
school texts give an objective analysis of the theories 
of d i alectical materialism with few comments on its value 
except those which compare it to the realit i es of e~onomic 
life. Text Z's analysis of the flaws in the system, for 
1/Rogij~:s , et. al. , op. cit., p. 359. 
-- -- I, 
example, says that the "worst .flaw in Marx's thinking was 
his tendency to believe that achieving an end • • • 
justifi ed the use of undesirable methods" not because of 
the violation of moral law but because it shows a "lack 
of understanding of human nature • • • (which) dislikes 
1/ 
finding out that it has been deceived ... - This text also 
points out the efforts of religious leaders in opposing 
2/ 
Marx's atheistic ideas.-
The parochial school texts, however, concentrate 
almost entirely on denunciation of the theories in moral 
terms. They see the whole system as the antithesis of the 
papal pronouncements on social justice. This is illustra-
ted i n text B in a sketch showing Marx encouraging the 
bloodshed of class conflict, while Pope Leo XIII stands 
for the harmonious cooper4tion of capitalist and worker.3/ 
"The Catholics did not have a ready-made program as the 
socialists and 1~rxists had, but they could not accept the 
y 
liberals rejection of the principles of charity and l ove." 
1/Becker, et. al., op. cit., p. 551. 
2/Ibid., p. 551. 
3/Corbett, et. al., op. cit., p. 371. 
4/Ibid., p. 370. 
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1/ 
Text A's condemnation is in strong terms: 
"Marxian socialism denies man's fundamental 
right to acquire and own property, encourages class 
conflict, and makes the individual subject to the 
state even in his religious life. The Catholic 
Church, by teaching the dignity of the human 
individual and the obligations of injustice and 
charity, offers the only satisfactory solution 
of the problems Socialism seeks to solve." 
There are a few other places in which the two types 
of texts differ in economic theory and these are mainly 
because of the additional information given in the parochial 
school texts to state or clarifY the Church's position. 
For example, the efforts of the Church during the Middle 
Ages to lessen the evils of usury are lauded in all three. 
While the public school texts summarize the increase in 
trade and commerce at the end of the Middle Ages as a step 
forward in civilization, these text authors concentrate on 
them as symbolic of the change in emphasis from the spiri-
tual to the material which caused a deterioration in the 
y' 
ethics of the world. Text C points this up: 
"'In the Middle Ages the saint, not the succes-
ful businessman was the Christian hero • • • the 
medieval idea w~s to earn one's living according 
to nets station in life ••• more than that was 
frowned upon as attaching too much importance to 
the things of the world • • • The Church taught 
that ••. one should help one's neighbor, not 
make his distress greater ••• men were not 
1/0'Brien, on. cit., p. 540 
2/Corbett, et. al., Christianity and ~ivilization, p. 337 
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entirely free from sin and greed • • • but had 
certain ideals of what the Christian spirit meant 
in everyday life • • • (in) the desire for profit 
••. men neglected or forgot their duties to God, 
to society, to their neighbors. Wealth, not virtue, 
became the measure of value. 11' 
While the texts of both types see the primary motives 
of the imperialism that was engendered by this capitalistic 
spirit to be of an economic nature, the parochial school 
texts are also interested in emphasizing the contrast be-
tween these forces and the motives of the missionaries 
of the Church. This is especially well brought out in the 
illustrations used in these sections. One shows a picture 
of a Franciscan missionary and a Spanish soldier and the 
two parts are labeled: "As always, the Church in newly 
discovered lands looked to the salvation of souls while 
1/ 
nations sought the material treasure."- Another shows how 
military force sets the natives of an area against colon-
izers, while the missionaries are accepted as part of the 
2/ 
new civilization.- This is in definite contrast to the 
/ public school texts which refer to the danger that Christian-
ity can easily be used as a tool of exploitation by 1m-
3/ 
perialistic governments.-
1/Corbett, s t . al., Christianity and Civilization, p. 265. 
g/Ibid. , . p. 265 • 
3/Becker, et. al., op. cit., p. 362. 
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Text B probably does the best job of summarizing the 
basic philosophy of the Church which underlies all these 
s peci f ic examples of the past and applies as well to the 
11 
present and the future: 
"In time of trouble the Christian remembers 
that life on earth will never be free from hardship. 
Man's history began with God 1s creation of him • • • 
(he) was free in the happiness of Eden, but he 
disobeyed God. Suffering and trouple have been 
his fate since that disobedience • • • the Christian 
is a pilgrim on this earth travelling to heaven. 
Sometimes the road of his pilgrimage is easy, but 
whether the road is easy or not, he must make the 
pilgrimage. The Christian is not required to seek 
difficulties, but it is his duty to try to overcome 
the difficulties which face him."' 
In this may be noted t~ Church's idea that man cannot turn 
away from moral life only to solve his problems, whether 
they are in the social, economi c, or political sphere. 
The public school texts, while never implying that man use 
any means, no matter how unscrupulous, to gain his ends, 
do give the impression that it should be t·he aim of the 
human race to create a society in which economic difficul-
ties no longer exist. 
Summary of economic philosophy.-- Both types of texts 
emphasize the importance of economic conditions on political 
action throughout history. Text B among the parochial and 
j/Corbett, et. al., World History For Catholic High School, 
p. 59,4. 
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text X of the public school group are especially concerned 
with the injustices ·that come about from the inequalities 
of a strict economic class structure. Although the two 
types agree in the majority of cases of economic inter-
pretat i on , t hey do differ i n so me specific i ns tances where 
the parochial text authors are concerned with emphasizing 
the viewpoints of the Roman Catholic Church. In economics, 
as in politics, they carry out the religious emphasis that 
is advocated in the Church's educational philosophy. 
The integration between economics and the other social 
sciences of politics and sociology is excellent. Here 
again, however, the integration between this subject and 
geography is noticeably poor in all of the texts. 
5. Sociology as a Topic in World History 
Analysis of percentage of material devoted to the 
topic.-- Table 3 shows that sociology is not the most 
important topic either in numbers of words or percentage 
of material devoted to the topic. When the seven topics 
are listed in rank. order on the basiS of the percentage 
of text material devoted to each, it is given sixth 
in all three parochial school texts; fifth place in text Z; 
fourth place i n text Y; and second place in text X. The 
percentage of materia 1 varies from :five in text A to 
seventeen in text X. The parochial school texts average 
Bfo given to discussions of topics with sociological conno-
tations and the public schools average 14fo. These figures 
show that in both percentages of total material and in 
comparison to the importance of the other six topics, 
sociology is given more attention in the public school 
texts than in those of the parodhial schools. 
Sociology as a topic of illustrations.-- Table 4 
shows that this topic is given varying degrees of attention 
as a subject of illustration. When placed in rank order 
on the basis of the percentages of the total illustrations 
devoted to all seven topics, it is placed in fifth in all 
of the parochial school texts; fourth in text Z; and 
third in texts X andY. The percentages of _the total vary 
from eight in text B to fourteen in text Y• The parochial 
school texts taken as a group average llfo while the public 
school texts average 13~ of total illustrations . Sociology 
is slightly more important in the public school than in the 
parochial school illustrations. 
Underlying theories of sociology.-- Sociological 
connotat ions run in three main topics: (1) cultural 
anthropology; (2) social class distinctions; and (3) social 
legislation. The public school texts show a great similar-
ity in their discussions of the first topic. They all 
-· -- .; 
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avoid discussions of the primal origin of life and start 
t hei r analyses with the forms which the anthropologists 
consider the first i n the chain leading up to the tthomo 
sapiens." Man's earliest accomplishments are discus sed 
with the intention of giving the student a feeling for the 
foundations of human institutions. The division of the 
s pecies into races is a subject that is treated somewhat 
differently in each text. Text X gives an excellent 
summary of the races of the modern world based on the idea 
that while they may be differentiated on the basis of 
languages, customs and physical characteristics, they are 
actually all intermixed to such an extent as to make i n-
1/ 
val i d any claims based on racial superiority. Text Z, 
in keepi ng with its general emphasis, divides humanity on 
.Y 
the basis of the "five living civilizations, 11 an idea 
which is brought out in a map showing their basic deriva-
tions. Such statements as these are designed to give t he 
reader a feeling for the unity of the whole human race. 
The paroch ial scho ol texts, while including sections 
on the life of early man that are very like these, show one 
very marked difference in interpretation. This is that 
1/Rogers, et. al., op. cit., p. 19ff. 
2/Becker, et. al., op. cit., p. 15. 
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while t hey accept the findings of science as far as they 
go, these authors extend the story of man back to Creation 
by the inclusion of the Bible in their historical sources. 
1/ 
Text C's interpretation is typical: 
"The first man was a perfect man, made in the 
image of God, •.. yet, after the Fall, man had 
to go through the many low stages of savagery which 
the anthropoligists have discovered ••• many of 
the descendents of Adam lived in a sorry condition." 
The underlying unity of humanit y , which is also emphasized 
by these authors, is based more on religious than on 
scientific grounds. It is important that we "·realize that 
we are each bound to the other members of the human race 
in the Mystical Body of Christ • • • that we must love the 
human race as a whole and all the groups which constitute 
2/ 
it.":- Text A, however is rather more cautious in accepting 
3/ 
the theories which anthropology expounds:-
"History and the other sciences offer no evi-
dence for the existance of the apelike creature 
often presented as early man. In the story of the 
past the mind of man always appears as essentially 
the same instrument of knowled ge as it is today." 
This book also offers a rather unique analysis of racial 
divisions based entirely on the descendents of Noah as 
1/Cor~ett, et al., Christianity and Civilization , p. 7. 
2/Ibid., p. 7 • 
• 
Q/O'Brien, op. cit., p. 11. 
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1/ 
traced in the Bible.- These divergences of opinion within 
the parochial school texts do not show any real disagreement 
on the essential nature of man, but only demonstrate the 
position of the Church which states that as long as the 
existance of the soul in man from the time of his creation 
is admitted, many different theories may be accepted about 
2/ 
his later developments.-
The differences in the rest of the sociologically 
oriented material in the texts are not in any case so 
marked as these. The second important topic, that of 
social classes in world history, carries the emphasis on 
economic distinctions which has been noted into a concen-
tration on the extreme differences in living conditions 
of the upper and lower classes which have characterized 
all civilizations. In discussions of the mores of ancient 
cultures, the texts continually emphasize the sordid· living 
conditions of the masses with the luxury in which a select 
few lived. This is well illustrated in text X's section y 
on Roman life: 
1/0'Brien, op. cit., p. 13. 
2/Corbett, et. al., World History For Catholic High School, 
p. 340. 
3/Rogers, et. al., op. cit., p. 206. 
l 
"Most of the independent small farmers who 
had fought the battles of Rome • • . lost their 
fine spirit of independence as it became harder 
t o make a living against slave competition. Thus 
the poor freemen became idle . • . and even 
depended on the state for food • • • whi l e the 
great mass of the population existed in squalor, 
poverty, and misery, the wealthy class lived in 
luxury • • • the poor • • • were crowded into 
miserable houses of several stories • • • the 
tenement house, with its lack of sanitation, 
space, and privacy, had appeared. Thus we see 
the Romans had housing problems much like those 
of today. "; 
The parochial school texts emphasize these class distinc-
tions in terms of the moral decay that became evident in 
the upper classes as a result of their exploitation of 
those under them. This is shown in an illustration in 
text B which shows a dancing girl performing in an opulent 
Roman villa. The caption reads: "Roman decay and corrup-
tion in both social and political life were in part 
responsible for the decline in the power of Rome. Over-
indulgence in food and drink became a pastime. Luxury 
11 
replaced frugality." 
Especially noteworthy also, in both types of texts, 
are the strong condemnations of the institution of slavery 
as the foundation of all ancient societies. They are not 
only concerned with the degredation of the human spirit 
1/Corbett, et. al. , World History For Catholic High School, 
p. 113. 
--~ 
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which it caused, but also with the adverse effects it had 
on the other classes of society. An illustration in text 
B showing the misery of the Roman slave market is a good 
example of the skill of the authors and the contributing 
1/ 
artists in emphasizing their main points. Text X 
2/ 
summarizes those on the institution of slavery:-
111Captive slaves became a curse to Rome • • • 
(they) did almost everything for their masters 
(and) their conditions were almost unbelievable 
• • • the attitude of most Romans was well expressed 
by the prominent Roman statesman Cato when he said, 
'Worn-out cattle, sick sheep, broken tools, old 
and sick slaves, and all other useless things should 
be sold. ' This attitude toward less privileged 
people has recurred again and again throughout 
history. As we know, the Nazis in World War II 
showed the same kind of attitude in their treat-
ment of conquered peoples." 
As the texts discuss the transition stages fran such 
classic cultures to feudal society, they again give a 
vivid impression of the vast difference between the life 
of the masses and that of the noble landowners. Some 
tribute is given in both types of texts to the Church's 
efforts in ending the practice of the enslavement of one 
human by another. However, they differ somewhat in their 
estimates how much conditions were improved under the 
!/Corbett, et. al., World History For Catholic High School, 
p. 82. 
2/Rogers, et. al., op. cit., p. 205. 
i~stitution of serfdom. For example, text Y 
while 
1/ 
says that 
"The clergy of the Christian Church did not 
like slavery and often urged people to set free 
their slaves, they did not have such a strong 
feeling against serfdom ••• in spite of the . 
differences, (however), if you were to visit a 
great estate about the year 1000, it would remind 
you in many ways of a cotton-belt slave plantation 
of a century ago." 
While text B shows the parochia~ school point of view in 
assessing the legal rights which the serf held in contrast 
2/ 
t o the slave as a great step forward.-
Despite the differences in legal standing which the 
serf enjoyed, however, his life is pictured as almost as 
hard as that of the slave in all of the texts. His day 
was long and arduous; his very existance was balanced on 
J 
the vagrancies of the weather and the periodic epidemics 
over which he had no control. The life of the wealthy 
landowner of the times is by no means pictured in the 
romantic terms of the chivalric tradition, but it is still 
contrasted sharply with that of the serf. The knights may 
have l ived i n castles which had primitive living facilities, 
bu t at least they had the security of owning land and the 
17Boak , et. al., op. cit., p. 184. 
2/ Corbett, et. al., Christianity and Civilization, p. 162. 
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1/ 
labor of serfs.-
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These social inequalities are emphasized to an even · 
greater extent under the monarchical forms of government 
that gradually developed from the feudal pattern. The 
impression is given in all of the texts that the revolu-
tions of the late 18th and early 19th centuries were the 
almost inevitable result of social conditions. Illustra-
tions show the luxury of courtly life as contrasted' with 
the hard work of the peasant in the fields. As has been 
pointed out, however, there is some divergence in the 
opinions of the authors of the two types of texts as to 
the place of the clergy in the class structure. The 
parochial school texts give the impression that what 
limited abuses caused by this class were the responsibility 
of the members of the nobility who joined it because of the 
wealth they could gain from their connections with it. 
The public school texts, on the other hand, tend to empha-
size the favorable conditions under which the clergy lived 
at the time because of their position in the upper class-
&/ 
es. 
The most severe criticisms of social inequality, 
however, are voiced in connection with the Industrial 
1/Becker, et. al., op. cit., ·P· 225. 
2/Boak, et. al., op. cit., p. 347. 
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Revolution. While men were legally free, as the slave had 
never been, and no longer tied to the land, as the serf 
had always been, they now became enmeshed in a system 
which the texts see as having the capabilities of the 
worst type of enslavement, that is, of the human mind as 
well as the human body. Text A paints this picture of 
1/ 
conditions:-
ttWhen the Industrial Revolution began the 
owners of factories encouraged the poor to seek 
employment in industry. Most of the manufacturers, 
however, paid as low wages as possible. The factory 
workers were made to toil long hours under deplor-
able working conditions. The discipline was 
severe. The whip was often used. Brutal bosses 
would strike workmen ••• on the slightest pretext." 
1r 
Text Z emphasizes the unequal distribution of wealth which 
"reached an extreme during the early part of the Industrial 
Revolution, which for many brought only drudgery, want 
and insecurity."' The cities built by machines were •not 
only centers of art and thought, they were also centers 
2/ 
of slums, vice, and disease."- Text Y shows the evils y 
caused by mass unemployment and adds: 
"Poverty may be more than just a thin pa.y 
envelope on Saturday night. Having to live in a 
dingy, smokY town instead of working in the green 
i/O'Brien, op. cit., p. 359. 
2/Becker, et. al., op. cit., p. 532. 
~Boak, et. al., op. cit., p. 386. 
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fields is a kind of poverty. So is working long 
hours, or working at top speed, or doing dangerous 
work •.. that may shorten life." 
Whole chapters are devoted to the evils of the system 
and attempts at reform. Text B points up man's helpless-
1/ 
ness in the control of his new-found powers:-
~Men simply had not developed the knowledge 
and will to direct the new industrial forces for 
the public interest. Workers grew up ignorant, 
weary, accustoilled to ugliness, and were frequent 
victims of illness. For release, they tur~ed to 
exc.essive drinking which further increased their 
misery. In spite of industrialism's promise to 
provide plenty, the workers remained very poor 
••• the factory owners, in~~ only in profits, 
abused the workers and were indifferent to their 
sufferings • • • not until the second half of the 
nineteenth century did the living standards of 
the workers improve considerably." 
Text C in one ·of its excellent summary chapters, summarizes 
the whole situation. It is especially skillful in giving 
vividness to its text material through the addition of 
illustrations. For example, a picture of a child of about 
ten years of age with a miner ~'· s cap is labeled: "In the 
nineteenth century, many laws were passed regulating child 
labor. While this situation has improved, in some countries 
children such as this • • • are still engaged in hard y 
labor."' Another shows two children slaving underground 
1/Corbett, et. al., World History For Catholic High School, 
p. 366. 
2/Corbett, et. al., Christianity and Civilization, p. 762. 
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in the mines like brute animals. Still another, which 
shows the inside of a miner's home indicates nrsome of the y 
poverty and hardships endured by the ••• workers." 
These pictures are accompanied by quotations in the text 
3/ 
from Charles Dicken's book Hard Times.-
In all of the texts social legislation which improved 
such horrible conditions are praised unstintingly. Text C 
shows the tendency of the parochial school to emphasize 
4/ 
here, as elsewhere, the work of the Roman Catholic Church! 
"The Church turned its attention to problems 
of social justice ••• (she) does indeed teach a 
love of poverty, but not a poverty which is forced 
upon men and which condems them to live in slums 
where ignorance, disease, and immorality flourishes. 
In the later 19th century Pope Leo XIII appeared as 
the most enlightened social leader of his day. He 
defended the rights of the workingman and warned 
the world of the evils that could be expected if 
these rights were not respected. n· 
While great steps have been made in the right direc-
tion in social legislation, all of the texts point out 
that strong efforts are still to be made in improving 
poor race relations, a factor which causes some of our 
]/corbett, et. al., Christianity and C'ii'ilization, p. 495. 
2/Ibid., p. 496. 
2(Ibid., p. 496. 
!/Ibid., p. 529. 
major social injustices today. An excellent example of 
this is the horror with which they regard the persecutions 
11 
of the Jews by the Nazis. Text Z sees Hitler as a: 
u • • • beer hall orator denouncing • • • 
Jews • • • (he) won devoted followers among people 
who needed something to hate. • . ., his followers 
described Christian humaneness as a mixture of 
stupidity and cowardice ••• early in his career 
(he) adopted the fantastic theory that the only 
'real' Germans were members of the 'Aryan' race, 
not knowing that there is no such race, but that 
the.:· term refers to all peoples who speak Indo-
European languages.~ 
Text X, in a good summary at the end of its section on the 
Hebrews, deplores this racial hatred as an unfortunate 
2/ 
part of all history:-
"If we were to unroll the script of this 'Story 
of Nations' to the present day, we would find, as 
you know, that the Jew in certain lands is still 
discriminated against ••. in the United States 
The 
we have the Ku Klux Klan. The most inhuman 
example of all time was provided by Germany before 
and during World War II, Nazis ••• i~1lamed the 
Germans to an inconceivable intolerance and 
brutality. Fanatics brought tortuous deaths to 
millions of Jews." 
authors of the parochial school texts make as great 
effort to instill the idea of human equality in their 
students. The writer of text A rates the need for 
1/Becker, et. al., op. cit., p. 739. 
&/Rogers, et. al., 0!2· cit., p. 103. 
an 
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tolerance as one of the greatest problems of the world 
today and hopes that a study of history can help impress 
11 
this idea on the reader. Texts B and C base their 
arguments against racial intolerance on religious grounds. 
2/ 
Text B states that:-
"During the war, ••• large numbers of Jews 
were killed by the Nazis. The basis for this 
attack was the Nazi doctrine of 'racism' ••• 
this nonsense was put forth as scientific truth, 
which was even supposed to bind scientists. The 
theory seemed foolish but millions of Jews and 
others were to learn how dangerous and wicked it 
was. This Nazi teaching was anti-Christian, for 
it denied that all men are brothers." 
Text C comes out strongly against the idea of the inherent 
superiority of any group whether it is based on race or 
3/ 
color of skin::-
"Sometimes, when men become a ••• mob, 
they become anti-human and do base and despicable 
things. They lynch Negroes, beat Jews, burn 
convents, or murder priests. Modern man • •• 
wants to have the reassuring feeling of belonging 
to a group. Thus, a demagogue may play upon his 
desire to 'belong' by linking the mass to one 
nationality. Such an artificial group is bound 
only by the unity of its passion ••• One of the 
most pernicious forms of inequality to develop is 
race prejudice •• • Some people feel that a Negro 
is an inferior human being ••. Whatever qualities 
i/O'Brien, op. cit., p. 4. 
g/Corbett, et. al., World History For catholic High School, 
p. 532. 
2/Corbett, et. al., Christianity and Civilization, p. 777. 
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or talents Negroes may have--and they have 
demonstrated high abilities in many fields--
they are men and the children of God. Christ 
died for them as he died for all men. When 
the world creates evil conditions that prevent 
m.en from developing properly, it is not proved 
that the exploited and injured are inferior. 
It does show that the conditions of all men 
should be raised ••• so that (they) may con-
tribute to the advancement of society., .. 
All of the texts point out that communism flourishes in 
conditions where social injustices are allowed to exist 
and that the free men must make strong efforts to solve 
the problems of inequality wherever and whenever they 
are· allowed to exist. 
Summary of the topic of sociology.-- Although all of 
the books contain some material on the social mores of the 
major cultures of the past and present, their main emphasis 
in the material which has been influenced by sociological 
concepts is on the injustices of rigid class structures and 
the attempts at reform of these conditions. It is immedie 
ately obvious that the writers of both types of text have 
II used their works as vehicles for inculca tiJ:j:g their strong 
ideas of social justice. The main difference between 
them is the repeated emphasis in the parochial school texts 
on the efforts of the Roman catholic Church in the improve-
ment of human relationships. 
Sociology is closely integrated with economics, 
~ .. - ---
especially in discussions of class structure. It is tied 
in with politics primarily in analyses of social legis-
lation. In text X, which is divided on the basis of 
sections on each of the major nations of the world, it 
is somewhat tied in with geography when the characteristics 
of natior~lities are being established. But generally, 
the integration of sociology w.ith geography is the poorest 
of any of the social studies subjects. 
6. Geography as a Major Topic 
Analysis of percentages of material devoted to 
geography.-- Reference to table 4 in the Appendix shows 
that geography is given the least importantplace in terms 
of percent of material devoted to the topic in all of the 
texts with the exception of one. When placed with the 
other six major topics in a rank order based on division 
of text material into the percentage given to each, it 
holds seventh place in five of the texts, A, B, C, Y, and 
Z; and fourth in text X. 
The percentages of material given to the topic varies 
from one to twelve. The estimated average of the three 
parochial school texts is lfo and of the three public 
school texts is 6fo. This shows that the public school 
authors give more attention to the topic or geography than 
do those of the parochial school texts. 
Geography as a topic of illustration.-- Table 4 of 
t he Appendix shows percentages of the total number of 
illustrations given to geography. The percents of the 
to tal vary from three in texts A and C to twenty-two in 
text X. The parochial school texts average 5~ of their 
t otal illustrations devoted to subjects with geographical 
connotations, while the public school texts average llfo. 
When the percentages of the total devoted to the seven 
to pics are placed in rank order, geography holds seventh 
place in texts A, B, C, and Z; fifth in text Y; and second 
i n text X. This shows that geography is slightly more 
favored as a topic of illustration in the public school 
t han in the parochial school texts. 
It should be noted, however, that these figures have 
l ! mited validity since they do not take into consideration 
t he number of maps that are included in the six texts 
analyzed. The reason for this is the fact that while 
maps are often classed entirely under the subject of 
geography, in these histories they are used to clarify and 
emphasize a number of different topics. In the writer's 
opinion, i t is impossible to single each of these out for 
proper identification. If maps had been counted in, how-
ever, the numbers of illustrations with geographical 
connotations would have been much larger. 
.-'\! ": -
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Underlying theories of geography.-- Not only is 
geography the least important topic in these six texts 
i n terms of percentages of material devoted to it, but it 
is also the least well integrated into the rest of the 
textual material. Despite obvious neglect of the subject, 
all of the authors include summary statements which would 
give the student the impression that geographical factors 
have been very important to the development of history. 
1/ 
Text C's is typical:-
"The surroundings in which man lives have 
considerable influence on how he lives, what 
industries he pursues, his recreation, and other 
interests. We shall see that civilization first 
developed in fertile lands with mild climates. 
Good harbors and navigable rivers are important 
factors in the development of a country. A 
nation without fertile soil or mineral deposits 
cannot duplicate the history of a nation which 
enjoys these gifts. MOuntains and streams and 
other natural boundaries are frequently also 
political boundaries. The knowledge of geography 
••• is of considerable assistance toward an 
understanding of history • • • (and) an essential 
preparation for the world citizenship which is 
necessarily ours.~ 
However, despite such statements, the authors of all the 
texts except text X, have done a rather poor job of 
carryi ng out this emphasis in their analyses • 
In the great majority of cases, geographical material 
1/Corbett, et. al., Christianity and Civilization, p. 5. 
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is concentrated in the beginning sections of the books 
wher e it is necessary to place the ancient civilizations 
in t heir corr ect loca tions . This is done in short summary 
s ections which usua l ly give the extent. and boundaries of 
l and held under the sway of ancient rulers. Very few 
comments are made on any other geographical conditions that 
might favor one section over another. Some interest is 
shown in the geography of the New World and the Far East 
in connection with the imperialistic expansion of the 
Euro pean nations, but this also is very limitea. Conditions 
which might affect the world today are practically ignored, 
except for a few remarks made on the importance of the 
conservation of natural resources. Little attention is 
paid to the need for extensive planning by all nations for 
i mproving living conditions in the world when these involve 
better understanding of geographical factors, although 
there is same concentration on possible advances in social 
and economic fields. Both the parochial school and the 
pu blic school texts, with one exception are guilty of 
these omissions. 
Text X is the only one whi ch shows effort on the part 
of the authors to make the fUl l est possible use of geogra-
11 phy:. 
1/Rogers, et. al., op. cit., p. v. 
1 -:-. . -{' . .., 
"'A leading feature of this revision is its 
extensive use of geography--not the casual mention 
of multitudinous place names or the cataloguing of 
geographic data, but the use of geography as an in-
tegral part of every major section of the book to 
show the influence of terrain, climate, and 
neighbors upon the development of any people. 
Each dcminant culture is shown in its geographic 
setting. The story of each nation opens with a 
picture of the 'lay of the land', and a descrip-
tion of the ways in which geography has influenced 
the life of the people.~ 
This aim has definitely been carried out throughout the 
text material. The geographical concepts included are 
simple enough for the student to understand and inclusive 
enough to give him a good summary picture of the geography 
of each major nation of the world. 
The importance of all these conditions on politics 
and economics is also well brought out. For example, 
analysis of world trade is based on the resources that 
each nation can command. The vital connection to inter-
na tional relations is brought out in discussions of the 
drives of those nations who are in the "have not'' class 
to gain some of the advantages enjoyed in those nations 
who are fortunate enou gh to have enough land and natural 
resources to support their population and expand their 
]./ 
manufacturing abilities. The wars which were caused 
1/Rogers, et. al., op. cit., p. 776 
by these drives have been especially violent in the past 
two centuries, not only in imperialistic struggles, but 
!I 
also in the world conflicts of our era. 
The need for more equal distribution of what resources 
a nation may possess ties geography in with both social and 
2/ 
economic problems in this text.- The influence that it had 
on the occupations of the people of whole nations is pointed 
out frequently. Even the incidental features which make 
some sections more pleasant in which to live or desirable 
to visit are included. As has been stated, generalized 
statements help give the student a feeling for the 
characteristics of the people of the major nations, while 
excellent maps give a feeling for the physical features of 
the land. 
Summary of geography.-- While all of the texts include 
statements emphasizing the importance of geographical con-
cepts to an understanding of history, they neglect the 
topic almost entirely in the:tr text material. Both the 
parochial school and the public school text authors, with 
the exception of those of text X, are equally guilty of 
this fault. Text X includes a large amount of geographical 
1/Rogers, et. al., op; cit., p. 777. 
2/Ibid., p. 664. 
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information and connects it, whenever possible, to other 
fields. In the other five texts, geography is the least 
well integrated with any of the other social studies. 
7. War as a Major Topic 
Analysis of percentage of material devoted to war.--
Table 3 in the Appendix shows that war is not the most 
important topic in any of the texts if numbers of words 
devoted to a topic are accepted as valid indication of the 
importance of a subject. When the seven topics are listed 
in rank order on the basis of percentages of total text 
material devoted to each, war is given third place in texts 
A, B, C, and X, and second in texts Y and z. 
The percentages of material devoted to this topic vary 
from fourteen to twenty-two. The percentages of the 
parochial school texts taken as a group average seventeen 
and the public school texts average twenty. .Therefore,. it 
may be seen that discussions of war in the public school 
texts are slightly more extensive than those of the parochial 
schools. 
War as a topic .of illustration. . .. - Reference to table 4 
in the Appendix shows tl-:a.t war is not the prime topic of 
illastration in any of the six texts analyzed. When the 
seven major topics are placed in rank order in terms of the 
~l/ -: ~ 
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percentages of total illustrations devoted to each one, 
war is placed third in all of the public school texts and 
second in all of the parochial school texts. The per-
centages of the total number of ill'J.S tra tions showing 
th i s topic var.y from fourteen to twenty percent. The 
aver·age percentage of the parochial school texts given as 
a group is nineteen and of the public school group is 
fourteen. These figures show that the authors of the form~ 
type of text decided that war and its effects should be 
illustrated more extensively than did the authors of the 
latter type. 
Underlying theories of war.-- The accounts of war 
that are given in all of the texts follow much the same 
pattern. The campaigns and battles which have been impor-
tant to developments or setbacks in civilization are given 
rather extensive treatment. Various types of armor and 
methods of combat are singled out for illustration. Some 
of the terms of the important peace settlements are sum-
marized • ., In the more generalized statements some diver-
gencies may be noted as to what is important for American 
youth to know on the subject, especially where the peace 
efforts of the Papacy are concerned. 
The theories of war fall into three main categories: 
I "J., . 
., . "7 
(1) causes of war; (2) the effects of war; and (3) the 
attempts to end war. Throughout all of them may be 
observed the sincere efforts of the authors to make clear 
the futility and horror of war to the student and the 
ne.cess·ity of his making every effort, as a citizen, for the 
peace of the world. 
Throughout all six texts there are varied and exten-
sive analyses of the reasons why nations turn to war as a 
matter of policy. They point out the fact that the con-
dition was just as prevalent in ancient times and that 
many of the justifications given today were given by 
leaders then. For example, the Egyptians, who had not 
been a particularly warlike people, were led into conflicts 
to "'establish a world empire'' because of the ambitions of 
the pharoahs after they had succeeded in uniting the whole 
:v 
Nile area. How like the histories of new nations i n t he 
19th and 20th centuries which t e l l of the a lmost i nevitable 
rise of military leaders who lead their countrymen into 
war on the pretext of necessary expansion! The Assyrians 
had fought so long and successfully in self-defense that 
they finally realized the glittering promises that their 
2/ 
own offensive wars might bring.- This is amazingly like 
1/Becker, et. al., op. cit., p. 43. 
2/Boak, et. al., op. cit., p. 28 
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the build-up of the defensive military machines built by 
the Russians in World War II which have now been turned 
for the purposes of security on the neighboring countries. 
The Romans are pictured by text Z as conquering Ita1y not 
through any conscious plans of expansion, but, because of 
11 
their idea that "the best defense is a strong attack." 
This is strongly reminiscent of present-day arguments for 
preventive war. The so-called defensive alliances of the 
ancient world, which somehow always led to war, strongly 
resemble like agreements of the two world wars and the cold 
war. The personal ambitions of ou tstandingly strong leaders 
such as Alexander and Caesar brought ancient nations to 
conflict. Their justifications on the basis of national 
honor and world empire might well be put in the memoirs of 
Napoleon or Mein Kampf. The impression given by all of the 
texts is that all of the ancient regimes were inevitably 
led to ruin by war, whether they were led into it by their 
own belligerent desires or forced into it by the attacks of 
outside powers. 
Feudal wars are pictured as "small private contests" 
which usually had little meaning to anyone except the 
unfortunate serfs who happened to get involved in them 
J!Becker, et. al., op. cit., p. 139. 
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involuntarily. The wars that came at the end of this 
period, which are commonly labeled as religious, were most 
2/ 
often caused by political and economic motivations.-
This same judgment applies in part to the crusades of the 
period. Bowever, the parochial school texts do tend to 
emphasize the religious ideas behind these rather more than 
do the public school texts. The wars against Islam, accord-
ing to text Z, were to "protect Christian Europe against a 
Q/ 
foreign and inferior civilization. •t Text C illustrates 
this idea vividly· in a sketch placed at the begi~ning of 
a unit entitled "Christianity and the East" which shows 
fair Christian women being put upon by swarthy smirking 
Moslems while an army of crusaders marches to the rescue 
if 
in the distance. The wars which were carried on under 
the monarchies were fought because of the "ambition of 
certain great dynasties • • • which was one of the leading 
§/ 
and least excusable of motives." 
1/ Becker, et. al., op. cit., p. 22.9. 
2/Ibid. , p. 341. 
~O'Brien, op. cit., p. 379. 
4/Corbett, et. al., Christianity and 6ivilization, p. 187. 
§/O'Brien, op. cit., p. 379. 
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The texts devote the greatest amount of material to 
the causes of war in their sections on the conflicts of the 
last two centuries. Text B points out that Napoleon was 
not only driven by desire for personal glory, but also by 
1/ 
the age-old dream of world empire.- The powers that 
defeated him turned to war in the hope of putting down the 
struggle toward democracy and nationalism that had survived 
in the minds of the people from the revolutions of the 
18th century. War again failed in its object as new 
nations were formed by the belligerent strivings which 
broke up empires. An excellent summary of how this new 
nationalism was caused by war and in turn caused war, with 
the added complexity of imperialism, is brought out well in y 
an analysis in text X. 
The other texts also go into the obstacles to peace 
that were created by fanatic devotion to the nation-state. 
Text Y shows this to be one of the strongest forces leading y 
to World War I: 
. "The forces making for peace, however, were 
weak beside those making for war. One of the most 
important, (nationalism), we have discussed again 
and again • • • Many people made this into a sort 
1/Corbett, et. al., World History For Catholic High School, 
p. 311. 
g/Rogers, et. al., op. cit., p . 754. 
3/Boak, et. al., op. cit., p. 491. 
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of religion; whatever would make one's country 
great was right • • • and if you told them that 
war did not pay, they would brush the issue aside 
••. many people were willing to (and did) 
sacrifice all their wealth and life itself . • • 
for this passionate love of country." 
Text C illustrates the dangers inherent in this point of 
view in a sketch showing a crowd turned toward symbols of 
nationalism with a priest the only one looking away. The 
.v 
caption reads: 
"The crown, the throne, and the flag may well 
become symbols of an extreme nationalism which 
leads inevitably into the guns and the horrors of 
war. Such glittering symbols of power attract the 
unthinking crowds who are unable to understand how 
the principles of justice are violated and nations 
led to moral ruin.~ 
Text Z points up the tendency in our own century for 
all these justifications for war to be gathered into neat 
systems for public consumption based on learned arguments 
which "deceived many people into thinking that armaments 
were necessary and war was a natural human function ••• 
y 
'in which a high state of civili zation has been produced."' 
It is interesting to note, however, that both types 
of texts do see one cause for war that has validity. This 
is the necessity of the free world fighting totalitarianism 
wherever and whenever it attempts to expand. Text Z points 
1/Corbett, et. al., Christianity and Civilization, p. 568. 
2/Becker, et. al., on. cit., p. 695. 
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this up in its summary of the aims of the United Nations 
1/ 
fo r ces in World War II:-
"It was clear that this was more than a war 
between certain great powers for the possession 
of territory. It was a war, on a world-wide scale, 
between two totally different ideas of life and 
human rights ••• three nations--Germany, Italy, 
and Japan • • . wished to impose their totalitarian 
philosophy on all other nations. The United States, 
Great Britain, and the other United Nations except 
Russia believed in the divinity and worth of the 
individual. In the Axis nations ••. he was 
denied the right to take part in his government, 
to worship, t o think, or to speak as he pleased." 
Thi s idea is also carried out in the whole-hearted support 
of the United Nations efforts to contain communism in 
Korea. Obviously the spread of this deadly creed is one 
2/ 
of the "great evils" that may make wa.r a necessity.-
However, despite this continual emphasis on the 
seemingly endless patterns of world strife, the authors 
defi nitely do not give the impression that war is either 
inevitable or desirable. They al l try to bring the student 
t o the realization of the horror that war brings in its 
wake, especially to the common man, who probably was against 
i t i n the first place. For example, text Z discusses the 
1/Becker, et. al., op. cit., p. 782. 
2/Corbett, et. al., World History For Catholic High School, 
p . 568. 
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effects of war on the Chinese peasant: 
"The Chinese have hated war at least as much 
as most people and perhaps more than some. In 
most countries the soldier has held an honored 
place in society. His colorful uniform has been 
admired and his profession considered a noble one. 
But it has not been so in China. There the soldier 
has been despised • • • And yet all Chinese dynasties 
were founded by successful warriors, and the people 
have frequently had to bear arms • • • the hard-
sh}ps of war fell most heavily on the common 
people, as always. 11' 
Ancient peoples felt the effects of war in numerous 
ways. Not only were they forced to fight in the armies, 
thereby losing valuable time that should have been spent 
on the land, but often they lost the land itself. The 
countries that were unfortunately situated in strategic 
spots often were ravaged by plundering armies. The intro-
duction of captives as slave labor made the lot of the 
common man even more miserable. Serfs often became victims 
of slaughter by knights who thought that the best way to 
2/ 
harm an enemy was to destroy his labor force.- The 
attempts of the Church to end these sufferings by the Truce 
of God are praised in all of the texts, but they were only 
successful in a very limited sense. 
The religious and dynastic wars made the life of the 
1/Becker, et. al., op. cit., p. 120. 
2/Ibid., p. 341. 
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people of Western Europe a misery, while the imperialistic 
struggles had the same effect on the life of the native in 
1/ 
the desired colonies.- But the total war that is the new 
feature of the 20th Century seems to have no limits in y 
the horror that it can bring. Text Z says: 
"Before the nineteenth century, European wars 
had almost always been fought by small professional 
armies ••. the physical damage of war was largely 
confined to the battlefield ••• the number of 
killed and wounded was small com pared to the to tal 
population of the nat ions involved • • • Al1 of 
this changed by 1914. Although few people yet 
realized it, the weapons of war were no longer 
the same. Science had created new horrors, such 
as mines and torpedoes, ••• machine guns which 
sprayed bullets as a hose sprays water ••• troops 
far behind the battle lines and civilians in their 
homes would be exposed to death from the skies • • • 
the entire life of every country would be disrupted.'' 
The texts all contain summary statements of the number of 
casualties lost and the material expended in these global 
3/ 
suicide attempts. Text C,- however, probably brings it 
out to the student more clearly than any of the others by 
an illustration which shows a malformed child on crutches 
with the caption: "'War was here • . . what the war left 
for this young citizen was rickets and blindness. Such 
11 1/Becker, et. al., op. cit., p. 695. 
g/Ibid., p. 698. 
Q/Corbett, et. al., Christianity and Civilization, p. 675 • . 
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examples of the incalculable misery of war are not offset 
by territorial and economic gains." 
Suggestions of what must be done to stop all this in 
the world are given a rather different emphasis in the two 
types of texts. As has been pointed out in the section on 
politics, there are various estimates given as to the 
possible efficacy of the United Nations in establishing 
peace. It is here, however, that the public school text 
authors place their hope for the future. They praise past ' 
efforts for peace which took the form of alliances, con-
gresses, conferences, agreements and pacts, even though 
these were failures in attaining their prime objective. 
11 
They do realize, as text Z says, that only real a..ctian 
in the field of international cooperation by all the nations 
of the world will bring the desired millennium. 
The parochial school texts, while they do try to 
inculcate a faith in international organization in the 
student, place a much greater reliance on changes that 
could come only through a return to religion. Changes, 
which, like those of Gandhi, must come about in the hearts 
of individual men first. They come out for a change in 
l/Becker, et. al., op. cit., p. 9. 
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society that will make it turn to the Church for its answer~ 
as so great a part of the world did in the Middle Ages. 
Text C illustrates the idea that it was o1liy in this period 
1/ 
that there was true harmony among nations.- The five 
sketches show: (l) Ancient times ••. conquest under 
individual leaders; (2) Medieval times ••• all Christians 1 
united in the Church; (3) The Renaissance ••• with walls 
of commercialism, nationalism, greed, and protest erected 
between nations; (4) the present ••• with home life 
separated by a chasm from war, might, and godlessness; and 
(5) the future • with economic, cultural, social, and 
political life all grouped around religion. 
All of the parochial school texts emphasize the efforts 
of the Papacy to bring about some accord in world relations. 
Text B points up the emphasis before World War I on return 
2/ 
to moral law:: 
"'The main problem was to relieve the suspicion 
and hostility of nation for nation. This, in turn, 
required the nations to restrain their ambiti ons 
and to live up to the moral law of charity ani 
love • • • But the developments of two centuries 
had weakened the influence of religions. At this 
time , the influence of Pope Leo XIII, Pope Pius X 
and their successors toward peace and justice in 
the world was just beginning . But the force of 
nationalism had already got a head start." 
i/Corbett, et. al., Christianity and Civilization , p. 242. 
g/Corbett, et. al ., Wo r l d History For Catholic High School, 
P• 478. 
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Text C contains many of the words of the Popes on the 
11 
subject: 
ttpope Benedict X in 1920 wrote: 'There can 
be no - stable peace or lasting treaties, though 
made after long and difficult negotiations ••• 
unless there is a return of mutual charity to 
appease hate and banish enmity. 1 (Pacem Dei 
Manus Pulcherrimum) • . • (in) 1922 ••• Pope 
Pius XI wrote: 1We do not need a peace that will 
consist merely in acts of external or formal courtes~ 
but a peace which will penetrate the souls of men 
and will unite, heal, and reopen their hearts to 
that mutual affection which is born of brotherly 
love. ' 11 
A program for peace made by summarizing the Papal ideas is 
2/ 
also included:-
"The alternative to continued preparedness for 
war is the assurance of permanent peace. So 
desirable and necessary is peace to human welfare, 
and now--with the advent of the atomic bomb--even 
to survival, that man must make every effort to 
achieve it. The Popes have often concerned them-
selves with the problems of peace. Ordinarily, 
they speak in terms of principles and do not 
concern themselves with the details of specific 
situations. The infallibility of the Pope does 
not extend beyond the teaching of faith and morals, 
but Popes have insisted that there should be an 
international order based on law and that this 
international law should be maintained by force. 
They have emphasized the rights of nations and 
individuals, and have often criticized the extremes 
of .nationalism.'' 
This inclusion of so much material on the encyclical 
letters of the Popes shows how closely the parochial school 
1/Corbett, et. al., Christianity and Civilization, p. 740. 
2/Ibid., p. 752. 
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texts follow the dictates of Roman Catholic educational 
' philosophy. 
Summary of the topic war.-- The analyses of the causes 
and effects of war are essentially the same in both types of 
texts. The authors are all concerned with the need of 
impressing on the student that war in the end brings only 
horror and that ·peace is a state that should be so desired 
that every effort will be made to attain it. However, the 
two types differ in their suggestions of how to attain this 
goal. The public school texts place their faith in the 
efficacy of international organization. The parochial school 
texts, while not denying the value of such efforts, s ee the 
only real solution of the problem here, as in many other 
fields, in return to religion. This idea is well emphasized 
'' by inclusion of material from papal encyclicals, a pattern 
which is definitely in keeping with the educational philoso-
phy . of the Roman Catholic Church. 
8. Creative Arts and Science as Major Topics 
Analysis of percentage of material devoted to creative 
arts .. and science.-- Referral to table 3 in the Appendix 
s hows that this topic holds varying places in rank in the 
six texts analyzed. When the seven topics are listed in 
ran~ order on 'the basis of the percentage of the total text 
;'I? 
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material devoted to each, it is given fifth place in texts 
B, C, and X; fourth in texts A and Z; and third place in 
text Y. 
The percentagreof material devoted to these topics 
vary from nine to eighteen. The average percent of the 
paroch~al scho ol texts is estimated as eleven and the 
average percent of the public school texts is thirteen. 
This shows that the authors of the latter type of text 
favor the topic slightly more than do the authors of the 
former. 
Creative arts and science as topics of illustrations.--
Table 4 in the Appendix shows that thi s topic is a rather 
important one in illustrations wh en compared to the other 
six topics. This is especially noticeable in the public 
school texts, in which it holds first place in the rank 
order of the seven topics in texts X and Z, and second 
place in text Y. The parochial school texts give it 
fourth place showing that they consider three other to pic s 
more important for illustration. 
The percentages of the total illustrations given to 
crea tive arts and science vary from thirteen to thirty. 
The average percent of the groups of the parochial school 
texts is fourteen and the average of the public school 
works is twenty-four. 
:1;' ,-'. 
Analysis of underlying philosophies of creative arts 
and science.-- The writer has treated these two topics as 
a unit since they represent the creative effor ts of mankind, I 
and since this connection i s observed in al l of the texts . 
The early development of art forms is observed in the 
human story. Text A points up their connection with the 
1/ 
religious spirit:-
"Even in very early times men made very 
beautiful things ••.• Civilization, in fact, was 
still fairly young when poet~y and music made their 
appearance in the world. These and all the works 
of beauty which men have left behind are important 
because they reflect the perfection of God, adorn 
life, and nourish the soul. 11 ' y 
Text C also shows the same underlying philosophy: 
".Man's cultural achievement is measured by 
adding up his accomplishments in art, literature, 
science, philosophy, and learning and projecting 
the total against the background of his conduct 
and religious convictions. Not through wisdom and 
beauty alone does man reach his fullest stature; 
he must be guided by moral aims and aspirations 
toward divine perfection:• .. 
The public school texts emphasize the unity of culture ! 
of all civilizations down the ages, rather than its 
religious connotations. Text Z, in keeping with its 
interest in Far Eastern as well as European culture states 
3/ 
that:-
1/0'Brien, op. cit., p. 3. 
g/Corbett, et. al., Christiani ty and Civilization, p. 355. 
3/:.Becker, et. al., op. cit., p. 12. 
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"Men were artists before they were farmers. 
In every human society, men have sought to express 
what they have thought and felt. Drawings sketched 
on the wall of a cave to tell the story of a hunt, 
or the paintings of a Rembrandt; the rhythm of 
jungle drums, or the symphony of a Beethovan--
all forms of artistic expression." 
Text X treats the cultural achievement of each nation 
separately, but gives an impression that they all have 
made their contributions to a varied but unified whole. 
The fascinating history of the major arts of painting, 
sculpture, and architecture, as well as man's advances 
in thought shown in his literature and philosophy, fall 
into four main parts in all of the texts: (1) ancient 
civilization; (2) the Middle Ages; (3) the Renaissance; 
and ~) the modern age. 
Although all of the texts give some account of 
classical culture as a whole, it is obvious that all of 
the authors place the Greek accomplishments far above the 
1/ 
rest. In text Y's statement:-
111Greek architecture, like all Greek art, was 
distinguished by beauty of form and harmony of 
proportion. Although it may have drawn some 
forms from Cretan and Egyptian architecture, it 
attained strikingly new and original results ••• 
The Greeks have left us a literature that in 
quantity and quality, surpassed those of all 
other ancient peoples ••• philosophy (literally 
'love of knowledge') bears a Greek name and is 
distinctly a Greek creation." 
1/Boak, et. al., op. cit., pp. 99; 102; 104. 
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T·ext Z points out the importance of Greek art through the 
ages: 
11 
"'other peoples have r.!Bd different ideas of 
art. They prefer a wider range of subject matter 
• • . they like b~ildings to have a more striking 
appearance than is provided by the Greek standards 
of balance and repose ••• But again and again, 
when men have grown tired of other styles of art 
and architecture, they have gone back to the Greeks 
to find new inspiration. rt 
The creation of history and attempts to free its accounts 
2/ 
from legend is credited to the Greeks.- Greek thinkers y 
were so influential that: 
"'No modern philosopher can ignore the three 
great names of Hellenic philosophy--Socrates, 
Plato, and Aristotle. They stand for the Greek 
love of the study of man, his purpose on earth, 
and the way he should live. •• 
As has been pointed out in the section on religion, the 
main tribute paid to these philosophers is the fact that 
they formed part of the foundation on which later Christian 
theology was based. 
The statement of text C on ancient culture is 
4/ 
representative:-
1/Becker, et. al., op. cit., p. 83. 
2/0'Brien, op. cit., p. 65. 
~Corbett, et. al., World History For Catholic High School, 
p. 67. 
4/Corbett, et. al., Chri~tianity and Civilization, p. 89. 
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"·Egypt--Cradle of Civilization--marked the 
first great milestone of ciVilization. The 
massive pyramids and statues show how the Egyptians 
emphasized permanence. Their hieroglyphics marked 
a step toward writing. Although their progress was 
mainly material, they manifested religious tenden-
cies • • . The Sumero-Babylonian civilization . • . 
closely resembling the Egyptian ••. their buildings 
were less substantial • • . they developed cuneiform 
writing •.. gave us the Hammurabi code; Persia 
•.. the collected teachings of Zoraster, which 
ma ke up the sacred writings of the Persians, 
comprise their only literature • • • the Greek 
contribution was cultural and speculative; the 
Roman was political and practical. 111 
When these ancient regimes had fallen either by their 
own weight or by barbarian invasions, the Church, in the 
estimate of all of the texts, w~s the only center of 
learning remaining in Western Europe. A continuation of 
culture is noted in the Eastern Empire and text Z devotes 
some material to the accomplishments of the Far Eastern 
civilizations at this time. However, the authors of these 
texts do not see a complete break in western culture as 
did many in the past. Both types see the period immedia-
tely after the barbarian invasions as one when the light 
of culture flickered, but was kept alive by the work of 
the clergy, especially in the monasteries. No longer is 
there any emphasis on terms such as the Dark Ages, for the 
art of the time is appreciated not only for its emphasis 
~I on religion, but also for its part in the tradition 
-----=-..::::....::__ 
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started in classical times. However, this new culture was 
admittedly confined to a very small number when compared 
t o t he tota l of the population. 
For example, text Z points out the fact that 
"knowledge of Greek and Roman classics had never been 
entirely lost • but the works of these men were studied 
mainly • • . to strengthen the doctrines of the Christian 
1/ 
Church. •r- Text X pays tribute to the strong religious 
2/ 
s pirit that motivated architecture:-
"The Church was responsible for the bui l ding of 
magnificent cathedrals. Nothing portrays more 
clearly the important place religion had in the 
daily lives of the people than the churches, which 
sometimes required hu:(idreds of years to build. 
The cathedrals were gifts of labor and love from 
the people, both rich and poor." 
This text also analyzes the secular literature of the 
time; the works of men like Dante and Chaucer, who wrote 
in the vernacular. 
Text Z shows an appreciation for the minor art forms 
3/ 
which:-
•~ • • • did not show • • • ignorance or that 
these men were poor draftsmen • • • as some people 
have thought, but the lack of desire to depict 
realism in conveying ideas in beautiful designs 
and colors." 
1/Becker, et. al., op. cit., p. 262. 
g/Rogers, et. al., oo. cit., p. 270. 
3/Becker, et. al., op. cit., p. 267. 
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The estimates of the Middle Ages in the parochial 
texts are very much like these. However, they differ 
somewhat in their emphasis. First, these authors have 
devoted a rather more extensive amount of material to 
this period than have the other texts. This is mainly 
because they have given more attention to the writings 
of the Fathers of the Church and to the liturgy and 
religious music created at that time. Second, they are 
concerned with establishing the Church's position on the 
relationship of pagan and Christian learning. An excellent 
11 
example of this is given in text B: 
"It is clear from the writings of the Fathers 
of the Church that the Christian and pagan cultures 
were in conflict. The beautiful classics in art 
and literature produced by the pagans • · .• were 
based on a religion • • • and a view of life which 
considered the present most important. The Christian 
culture celebrated the glory of God and looked 
toward sa~vation and the eternal life • • . but 
this conflict did not mean that the Church rejected 
pagan culture • . • many great writers of the 
Church • • • educated in the tradition of the 
pagan world • • • converted to Christianity (and) 
continued to prize all that was good in pagan 
learning ••• The Church felt that men should 
know first and primarily the works of Christian 
culture • • ; after the works of the pagan culture 
shou ld be studied and then only for what was good 
in them such as the style of writing and the 
correct ideas." 
Thirdly, high praise is given to the humble spirit of the 
1/Corbett, et. al., World History For Catholic High School, 
p. 133. 
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men of the time when "few of the artists, builders, and 
architects of the time are known to us, because men built 
1/ 
for the glory of God, and not for his own."-
This type of sacrifice and unity of purpose was lost 
in the startling revival of artistic activity that char-
acterized the Renaissance. All of the texts value this 
period as one of the highest points in the history of 
civilization. They pay tribute to the works of the 
Italian painters and sculptors, architects and craftsmen; 
to those who rediscovered ancient manuscripts and works of I 
art; to the wealthy "connoisseurs" who might have been 
chastized in the Middle Ages for their interest in all 
types of culture. However, there are two main ideas which 
show the differences between the philosophies of the two 
types of texts. First, the public school texts tend to 
treat this period as one of liberation from the authority 
and monotony that was the characteristic feature of medieval 
times, while the parochial texts give the impression that 
in losing the unity of the earlier period, the world lost 
a very valuable thing. It is noteworthy that here, as 
elsewhere, the latter texts display the caution and con-
s erva ti sm that the Church tends to show whenever t here is 
j?corbett, et. al., World History For Catholic High School, 
p. 175. 
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a particularly noticeable upsurge of activity in any 
field--be it the revolutions in politics, the expansion 
of economic activity, or the "rebirth" of art. Texts 
Y and Z are two good examples of the public school view-
1/ 
point. The former says: 
"'The Renaissance was a rebirth of art • • • 
in many ways the preceeding medieval period had 
been a very creative one • • • but there was a 
great deal to be learned, which the ancient 
world had known and the Christian world had for-
gotten, in making art realistic • • • Visit a 
museum which shows art of the Middle Ages • • • 
you will find much to admire, but you will 
sometimes be tempted to say, at least to yourself, 
'Couldn't they paint anything but saints and 
angels?' ••• t his is exactly the way the people 
of the 15th century felt. They found a freedom , 
a boldness, a simplicity of line ••. in the 
art of Greece which they could not find in the 
stiff statues on the cathedral doors • • • beauty 
of line and form was a good thing in itself and 
did not need to be justified by any religious 
consecration • • . a humble medieval monk might 
have said as he toiled over his alter piece, 
'Think of John the Baptist and forget me' ••. 
'Think of John the Baptist, certainly, but do 
not forget the artist who drew and colored him 
so beautifully! We both serve God and should be 
remembered for it with gratitude.', was the 
prouder and more self-consciou s attitude of the 
Renaissance artist." y 
Text z. sees the Renaissance as a time when: 
" the world. 
• a new freedom of thought came into 
More and ~ore men dared to think of 
1/Boak, et. al., oo. cit., p. 243. 
2/Becker, et. al., op. cit., p. 328. 
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t hemselves, to attack their problems with zest 
and c ourage. They began to enjoy life and to 
do everything they could to make it pleasant. 
This outlook helped bring ••• the beginning 
of modern science and the flowering of one of 
man 's greatest periods of artistic expression." 
The parochial school texts, on the other hand, ques-
1/ 
tion this emphasis on the worldly:-
11 
• • • the thirt eenth century saw a wonder-
ful freedom within the harmony of Christian belief 
••. Beautiful cathedrals were built and men were 
in a harmonious 1.!.lOOd to a ppreciate them. The 
humblest of the workingmen shared the same Faith 
as the artists • • . t he situation changed somewhat 
in the time of the Renaissance. This movement was 
more narrowly confined to a small circlie of 
wealthy; the peasant and the craftsmen found it 
harder to appreciate the pagan gods and human 
beings who were often subjects of the Renaissance 
artist. "' 
2/ 
Text A emphasizes the place of the Church in the movement! 
"The Church, wh ich had already done so much 
for the barbarian nations, now led the way back 
to the culture of the ancient civilizations. Popes 
and bishops were among the leading figures of the 
Renaissance. But the Church was to some extent 
i njured by this interest in Greek and Roman culture. 
The men of the Renaissance often attached too much 
i mportance to artistic beauty. They often set the 
good things of this world above the law of God. 
Some Humanists remained Christian, but others 
·became entirely pagan." 
The est imates of the period of art from the Renaissance 
to t he present day are vari ed and complex. The contrast 
1/Corbett, et. al., Christianity and Civi 1 izat ion, p. 787. 
yo 'Brien, op. cit ., p. 290. 
is made, as in text Y, between what is labeled "romanti-
1/ 
cism" and 11 realism ·~ in art and literature. The 
writings of the French philosophers and the German histor-
ians are alternately praised and criticized. The works 
of the poets, novelists, and essayists are surveyed rapidl~ 
What is given the generic name of "modern art" is lauded 
for its "vitality, brilliance, and variety," and questioned 
2/ 
because the "'public found it hard to understand."- There 
is some evidence of attempts by the public school authors 
to put all of this in some order, but they do it more on 
the basis of chronology than on divisions into systems 
whic h may be evaluated. 
The parochial school texts are somewhat more emphatic 
in their judgments. Their estimates are usually on the 
basis of how well artistic expression harmonizes with 
.religious and moral ideas. Too great an emphasis on 
anything in any of the fields is criticized. For example, 
the 18th century French philosophers are condemned for y 
their all-out attacks on organized religion. The thinkers 
of the 19th century who turned to materialism and 
1/Boak, et. al., ou. cit., IP· 416-22. 
2/Becker, et. al., op. cit., p. 715. 
3/Corbett, et. al., World History For Catholic High School, 
p • . 293. 
/, 
positivism are criticized because they "scoffed at the 
idea of the spiritual and invisible things, such as God, 
11 
t he soul, and heaven. 11' Modern art is seen as repre-
sentative of the troubled and confused society in which y 
we live and is inferior because: 
""The modern artist must sell his product to 
• • • make a lot of money . • • he must work for 
the largest possible audiences ••• unfortunately, 
{they) do not always inspire high levels of 
achievement • . • democracy exalts bad or indif-
ferent tastes • • • to revere the common man just 
because he is common is worse than nonsense • • . 
Democracy must learn to set the highest standards 
for its ap.plause." 
Throughout these works, the impression is given that the 
only hope for a return to high standards in art is by 
establishing "true values" based on moral and religious 
ideas. 
SUmmary of the topic of creative art.-- This topic 
i s given about the same emphasis in the analyses of the 
public and the parochial school texts. In all of them it 
is treated in separate sections, rather than being inte-
grated with the other textual material. However, there 
are referencesscattered throughout to its connection with 
the other phases of man's life. The main difference 
1/0'Brien, op. cit., p. 538. 
g/Corbett, et. al., op. cit., p. 375. 
I I 
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between the two types of texts, here, as elsewhere, is in 
the interest of the parochial school texts in the 
religious connotations of the subject and the contributions 
of Roman Catholic clergy and laymen to the advancement of 
culture. 
Underlying philosophies of science.-- Man's achieve-
ments in the general field of science are treated much 
the same way as those in creative art. All of the texts 
praise man's efforts in the control of natural forces. 
They value highly his amazing advancements in the control 
of disease and suffering and the startling extension 
of his own five senses made possible by mechanical appar-
atus. They point up the amazing contrasts in communica-
tions and transportation between present and past eras. 
They all see the spirit of scientific questioning as the 
basis for all of these advances. 
However, the acceptance of science as a panacea for 
all of the ills of the world is not accepted by the 
authors of any of the texts. They all point up the 
necessity of realizing the limitations of man's inquiry 
into nature. However, their emphasis here is somewhat 
different. The public school texts see man as limited by 
his failure to keep his thinking in pace with his advance-
ment in science, and feel that if this could be overcome, 
• 
there would be few if any obstacles to what he could 
1/ 
a ccomplish. As text Z says: 
";Today 's problems are largely the result of 
the enormous social and economic changes brcu ght 
about by science a s it has been applied to industry 
••• in view of the speed with which these cmnges 
have occurred, it is perh~ps not surprising that 
our ways of thinking and acting have not changed 
as quickly • • • many of us still think and act 
as if we lived back in the days of the hand loom 
and the ox cart. This lag~eatly complicated the 
problems faced by the world after World War I and 
the situation is still serious today." 
The parochial school texts see the limitations to 
man's full accomplishments in his failure to establish 
moral values as part of his thinking. There is also the 
implication made that there are some things which are not 
the domain of scientific inquiry and that efforts in those 
directions can only lead man further away from his true 
goals. They see a danger in the overemphasis on the 
material happiness that science was supposed to brir)g man 
instead of concentration on happiness in the after-life. 
Text A' s author sees the most important use of material 
civilization is not to make life easier, but to "spread y 
the knowledge of God and religious truth... Text B is 
concerned with the use of science for evil in the absence 
1/Becker, et. al., op. cit., p. 719. 
2/0 1Brien, op. cit., p. 2. 
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of moral values; 
"Science has made so many discoveries about 
the world that men have been led to think that 
science can explain everything. This belief is 
false, for although science can lengthen life 
and make it less painful, it cannot tell us what 
the good life is, ••• the atomic bomb illustrates 
the problem posed by science ••• (it) has 
provided man with amazing powers for good or 
evil ••• but . can't tell men how to behave ••• 
the proper use of science is a moral problem. 
Man must learn to match his marvelous progress 
in science with a proper humility abou t God's 
creation and respect for all those made in the 
image of God.'" 
Text C shows the part played by the Church in science by 
2/ 
an i llustration depicting monks working in a laboratory.-
It also attempts to bring out the correct relation between 
3/ 
reli gion and science in its text material:-
'
11The Church is not opposed to science, but is 
concerned with the salvation of souls. The Church 
is infallible with regard to matters pertaining 
to man's salvation. Science cannot speak authori-
tatively on matters of religion--for example in 
denying the existance of the First Cause • • • 
There is no conflict, however, between science 
and religion. Both seek truth--science in observing 
facts and formulating laws on the physical universe; 
the Church in guarding man's salvation ••• 
When man makes judgments by earthly and material 
standards, he is in a dangerous situation. If 
earthly goods are the only goods, the poor may 
properly envy the rich, for the poor man is cheated 
1/Corbett, et. al., World History For Catholic High School, 
p. 336. 
2/Corbett, et. al., Christianity and Civilization, p. 461. 
3/Ibid ., p. 467. 
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in this life • • • man is abandoned to the fiercest 
controversies over the goods of earth • without 
a belief in a supernatural good." 
The authors believe that the whole crux of the matter lies 
in a correct interpretation of the nature of man. He must 
1/ 
be seen as: 
" .•• 'an animal endowed with reason, whose 
supreme dignity is the intellect; ••• a free in-
dividual ••. whose supreme righteousness consists 
in voluntarily obeying the laws of God; ••• a 
sinful, wounded creatur·e called to divine life • • • 
(with) a widespread discontent with the empty 
ideas of materialism, pragmatism, and tecnnocracy 
• • . (he) is becoming increasingly interested in 
religion ••. (and) the Catholic Church ••• as 
a basis for the hope that mankind will not destroy 
itself. •• 
Summary of the topic of science.-- The accomplish-
ments of man in science are given high praise in both 
types of texts. However, they differ in their underlying 
ideas and ideals of what science can and should mean to 
the world today. The public school texts see the main 
obstacle in the scientific solution of man's problems in 
his inability to develop a way of thinking in keeping with 
his material advance. The parochial school text authors 
desire the application of moral ideas to the workings of 
science, so that instead of destroying himself, man might 
develop his life toward the harmony that God intended in 
His Creation. 
1/Cor"tJett, et. al., Christianity and Civilization, p. 793. 
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CHAPTER V 
SUMMARY AND RECOMMENDATIONS 
The writer investigated three world history textbooks 
in the public schools and three used in Roman catholic 
parochial schools. The latter group was chosen because 
. 
they were the only texts of this type used exclusively 
in parochial schools, while the former type were chosen 
at random. The authors and titles of these books may be 
found in the Appendix, Table 1. A checklist was constructed 
f _o.r· specific use in this thesis. The major categories 
studied may be seen by reference to the Appendix, Table 2. 
In order to evaluate the format, an overall estimate 
was made in four sections iri each book. These sections 
were: (1) table of contents; (2) appendix; (3) illustra-
tions; (4) study aids. The six books were found to be 
I equally superior in terms of format. Their only weakness 
I! was that the suggested readings which they listed were 
generally too advanced for the grade level of the texts . 
1 The other seven major categories were analyzed by 
•I 
'I 
I making a word count of each of the topics. The percentage 
of the total text material devoted to each was then 
I' I 
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estimated. The results of this may be found in the 
Appendix, Table 3. When the topics were arranged in 
rank order on the basis of the percentages the following 
were the results. In the public school texts the topics 
arranged in order of their importance were: (1) politics; 
(2) war; (3) economics; (4) sociology; (5) creative arts 
and science; (6) religion; and (7) geography. In the 
parochial school texts the rank order was: (1) politics; 
(2) religion; (3) war; (4) economics; (5) creative arts 
and science; (6) sociology; and (7) geography. 
When the seven topics were studied throughout the 
text material, the following conclusions were reached. 
Religion was not the most important topic in any of the 
books on the basis of number of words devoted to the topic 
itself. However, this conclusion has limited validity 
because religious connotations were given to all of the 
topics in the parochial school texts and therefore made II 
it impossible to isolate all of the material on the subject. 
I 
All of the authors concentrated on the organization of the 
Roman catholic Church. This is probably because of the 
emphasis in all but one of the texts on Western civiliza-
tion. However, despite this unequal division of religious 
material, there was no particular bias evldenced for or 
against any particular religion. Both types of texts have ' 
I 
I! 
'I 
attempted to give the student as clear and objective a 
picture as possible of' events and topics which have been 
the subject of' controversy in the past. One notable 
difference in the works is the scant attention given in 
the public school texts to religion in the modern period 
as contrasted to the concentration on this topic in the 
parochial school texts. This concentration on religion 
throughout history in the latter type is definitely in 
keeping with Roman Catholic educational philosophy. 
Three of' the social studies, politics, economics, 
and sociology, are well integrated in the historical 
material. Politics is the most important topic in f'ive 
of' the texts on the basis of' the number of words given to 
II it. The major emphasis in the public school texts is on 
the development of democratic institutions. The parochial 
school authors f'ollow the precepts of' their underlying 
philosophy by encouraging a respect for our democratic 
government as well as for the off'icial pronouncements of' 1, 
the Church on political theory. All of the authors are 
strong in their denunciation of totalitarian ideas and in 
the inculcating of ideals of international cooperation to 
f'ight against it. Only one of the texts gives primary 
consideration to the importance of' economic events and 
II 
I 
/ .r 
theories in history. All of the authors concentrate 
on the connections between economic conditions and political 
action. Sociology .is one of the least important topics in 
all six texts. Some material on social mores of the major 
cultures of the world is included, but the main concentra- il 
tion of all of the authors is on strong ideals of social 11 
justice. 
While the integration of these three social studies 
with each other and with historical material is excellent, 
1
1 
that of geography is very poor. It is the least important 
topic in all but one text in terms of number of words given 
to it. In the one exception it forms the basic organization 
I 
of all of the text material. In the other works, geograph-
1 
ical discussions are confined to the primary sections and 
are very limited in coverage. Both types of texts are 
poor in this respect. 
The two last topics analyzed were war and creative 
arts and science. War was found to be one of the major 
topics in terms of material devoted to it. All of the 
authors are concerned with impressing the student with the 
horrors of war and the need for strong efforts to bring I 
peace. The public school texts concentrate on internationar 
law and organization as the two possible solutions to the 
I. I 
- -"'\ 
problem, while the parochial school authors add to these 
suggested solutions from the papal encyclicals. This is in 
keeping with their underlying philosophy in which religion 
is emphasized. 
Creative arts and science are given a.bout equal treat-
ment in both types of texts, varying from major topics in. 1 
some to minor topics in others. They are treated in s epa- II 
rate sections with frequent references to their connections 
with the other phases of man's history. The books differ 
in their underlying ideas and ideals of what science could 
and should mean to the world today. The parochial school 
authors try to inculcate a desire for the application of 
moral values to these fields, while the public school 
authors are interested in the development of advanced 
thinking in keeping with advanced ideas in tbem. 
There was no particular unifying principle observed 
in the three public school texts. The parochial school 
authors, however, have been very successful in organizing l1 
all of their material around the precepts of Roman Catholic 
educational philosophy. Therefore, while no definite 
conclusions may be made about the public school texts as a 
result of this study, it may be stated with assurance that 
the parochial school text authors have carried out their 
primary objective with distinction. 
J ~ 
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Recommendations 
The writer's recommendations for further research are: 
1. Research could be done on the possibilities of 
constructing checklists specifically for parochial school 
texts. 
2. An extension of this thesis might De done on 
other world history textbooks. 
3. A study might be made of the opinions of teachers 
and administrators on world history texts. 
1 ' -
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APPENDIX 
Table 1: Authors and Titles of Three Parochial School 
World History Texts and Three Public World 
History Texts Used i~ Analysis 
Parochial School Texts: 
James A. Corbett, M. A. Fitzsimons and Thomas J. 
Smith, World History For Catholic High School, 
Sadlier, New York, 1953. 
James A. Corbett, M. A. Fitzsimons and Reverend 
Anthony L. Ostheimer, Christianity and ~ivilization, 
Sadlier, New York, 1947. 
Reverend Arthur O'Brien, World History, Loyola 
University Press, Chicago, 1946. 
Public School Texts: 
Lester B. Rogers, Fay Adams, and Walker Brown, Story 1 
Of Nations, Henry Holt, New York, 1949. 
Arthur E. R. Boak, Preston Slossen, and Howard R. 
Anderson, World History, Houghton Mifflin, Boston, 
1947. 
Carl Becker, Sidney Painter, and Yu-Shan Han, The 
Past That Lives Today, Silver Burdett, New Yor~ 
1952. 
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Table 2; Checklist For Textbook Analysis 
I. Format: 
A. Table of Contents 
B. Appendix 
l. Glossary 
2. Index 
C. Illustrations 
1. Photographs 
2. Graphs 
3. Chronological charts 
4. Summary charts 
D. Study aids 
1. Activities 
2. Selected readings 
3. Review tests 
II. Fusion of the social studies with history: 
A. As indicated by the percentage of text material , 
devoted to: 
l. Politics 
2. Economics 
3. Geography 
4. Sociology 
B. As indicated by statements of the theories of 
l. Politics 
2. Economics 
3. Geography 
4 . Sociology 
III. Fusion of religion with history: 
A. As indicated by the percentage of text material ! 
devoted to the topic 
B. Indications of bias or slanting in the topic 
IV. Inclusion of material on creative arts and science 
in history as indicated by the percentage of text 
material given to the topic 
V. Discussion of war as a major problem: 
A. As indicated by the percentage of text material ! 
devoted to the topic 
B. As indicated by statements of theories of the 
problem 
, ' ' 
-
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Table 3: Number of Words and Per Cent of Total Text Material Devoted to t he 
SUbjects of Sociology, Politics, Geography, Economics, Religion, 
Creative Arts and Science in Three Public and Three 
Parochial School World Hi~tory Texts* 
{1) (2) (3) (4) (5) (6) (7) 
Topic Text A Text B Text c Text X Text Y Text 
- ·-· . 
No. ~ No. ~ No. :( No. :( No. ~ No. 
Sociology 9,314 5 10,936 8 25,688 11 53,126 17 28,678 14 43,900 
Politics 54,242 31 36,387 27 51,106 23 68,554 22 50,300 2-l 91,229 
Geography 2,730 1 2,376 1 4,543 2 36,144 12 9,230 4 15,980 
Economics 15,777 8 18,450 14 36,857 17 30,624 10 16,378 7 107,023 
Religion 42,799 24 26,379 19 35,570 17 28,255 9 20,057 9 17,745 
Creative Arts 
and Science 17,820 10 12,634 9 28,264 13 32,871 10 38,504 18 47,856 
War 29,407 17 25,585 19 31,460 14 46,147 15 43,640 21 94,320 
Total 172.072 96 132.760 97 213.488 97 300.730 96 206.780 97 418.050 
*-Parochial School Texts: 
z 
~ 
10 
21 
3 
25 
4 
11 
22 
96 
A. Rev. Arthur o. Brien, World History, Loyola University Press, Chicago, 1946. 
B. James A: Corbett, M. A. Fitzsimons, and Thomas J. Smith, World History For Catholic 
High School, Sadlier, New York, 1953. 
c. James A. Corbett, M. A. Fitzsimons, and Rev. Anthony L. Ostheimer, Christianity and 
Civilization, Sadlier, New York, 1947. 
Public School Texts: 
X. Lester B. Rogers, Fay Adams, and Walker Brown, Story of Nations, Henry Holt and Co., 
New York, 1949. . Y. Arthur E. R. Boak, Preston Slossen, and Howard R. Anderson, World History, Houghton 
Mifflin, Boston, 1947. 
z. Carl Becker, Sidney Painter, and Yu-Shan Han, The Past That Lives Today, Silver 
Burdett, New York, 1952. 
/ 
Table 4: Number and Per Cent of Illustrations, Not Including Maps and Charts 
Devoted to the Topics of Religion, Sociology, Creative Arts 
and Science, Economics, Geography, Politics, and War 
in Three Parochial and Three Public School T.exts* 
(1) (2) (3) (~) (5) (6) (7) 
Topic Text A Text B Text c Text X Text y Text 
No. ~ No. ~ No. ~ No. :1! No. ~ No. 
Religion 43 21 63 17 101 20 28 10 17 5 18 
Sociology 20 10 30 9 66 13 3.7 1:3 51 15 31 
Creative Arts 
and Sc:l,ence 28 15 48 13 77 15 69 24 75 21 74 
Economics 1:3 7 29 8 66 13 20 7 27 7 :3:3 
Geography 13 7 17 5 17 3 62 22 34 10 7 
War 38 20 72 20 96 19i 35 12 52 14 41 
Politics 38 20 98 28 92 17 :35 12 103 28 49 
z 
~ 
7 
12 
30 
13 
3 
16 
19 
.· . · Total 193 100 357 100 5l5 100 286 100 359 100 253 100 
*Parochial School Texts: 
A. Rev. Arthur o. Brien, World History, Loyola University Press, Chicago, 1946. 
B. James A. Corbett, M. A. Fitzsimons, and Thomas J. Smith, World History For 
Catholic High School, Sadlier, New York, 1953. 
c. James A. Corbett, M. A. Fitzsimons, and Rev. Anthony L. Ostheimer, Christianity 
and Civilization, Sadlier, New York, 1947. 
Public School Texts: 
X. Lester B. Rogers, Fay Adams, and Walker Brown, Story of Nations, Henry Holt 
and Co., New York, 1949 
Y. Arthur E. R. Boak, Preston Slossen, and Howard R. Anderson, World History, 
Houghton Mifflin. Boston, 1947. 
Z. Carl Becker, Sidney Painter, and YuwShan Han The Past That Lives Today, Silver Burdett, New York, 1952. ' -
